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1.0 Investigating the Infusion of Life Skills through the lens of Class VIII
Geography Textbook

e Tanya Mishra, M.Ed. Student, Dept. of Education, Department of Education,
University of Lucknow

e Amita Bajpai, Professor, Department of Education, University of Lucknow

Abstract

This study investigates the degree and way of life skill integration in NCERT textbook of
geography using qualitative content analysis. With a focus on five representative chapters,
the paper explores the frequency and type (direct or indirect) of eight key life skills: Self-
awareness, Empathy, Critical Thinking, Creative Thinking, Decision-Making, Problem
Solving, Effective Communication, and Time Management. The results indicate a heavy
focus on cognitive abilities, specifically critical thinking, problem-solving, and decision-
making through both explicit and implicit material. Nevertheless, the presentation of
affective and behavioral skills like empathy, communication, and time management is fairly
lean and very indirect. The study ends with pedagogical solutions to foster more holistic life
skill development in geography curricula. These strategies are designed to support
curriculum developers in aligning educational content with contemporary policy demands,
such as those outlined in national education frameworks by fostering holistic development,
encompassing cognitive, emotional, and social dimensions. These approaches contribute to
shaping learners into well-rounded individuals. The ultimate goal is to equip students with
the essential life skills required to effectively respond to real-world challenges and
transitions in the twenty-first century, thereby promoting active, informed, and responsible
citizenship in an increasingly complex global society.

Keywords: Geography Education, Life Skills, Content Analysis, Curriculum Development,
Pedagogical Strategies

1. Introduction

In a world characterized by accelerated technological change, global connectedness,
and socio-environmental issues, education systems need to prepare students with more than
disciplinary knowledge. Life skills, which include a wide variety of cognitive, emotional,
and behavioral skills, are essential to enable learners to adjust, innovate, and work together
successfully. Geography education, due to its interdisciplinary focus and preoccupation
with human-environment relationships, presents special opportunities to integrate life skills
into academic content. In spite of the central role of textbooks in shaping instruction,
comparatively less empirical examination of how geography textbooks contribute to the
development of life skills in middle schools exists. In this study, there is an attempt to
bridge the gap by systematically examining a geography textbook to identify the existence,
frequency, and type of life skill incorporation. Life skills mean the everyday skills that
people require to live a stress-free life and relate to other people. They are essential for
individuals to take positive action to protect themselves and to make social relationships in
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life. Life skills can be best understood as the abilities for ‘positive’ and ‘adaptive’
behaviour which enable individual to deal effectively with day-to-day needs and challenges

of life. ‘Positive’ behaviour means that a person is capable of handling adverse situations
and can find a ray of hope and opportunities to find solutions. ‘Adaptive’ means that a
person is flexible in approach and can adjust to difficult circumstances (WHO,1994). They
help us to accomplish our ambitions and lift them to our full potential. However, there is no
definitive list of life skills but certain life skills may be more or less relevant to the
individual depending on life circumstances, culture, beliefs, age, geographic location so on
and so forth. Life skill education therefore brings change in behaviour and helps in
behaviour development which is helpful in maintaining the balance of four key areas i.e.
Knowledge, Attitude, Values and Skills (Kirchhoff & Keller, 2021). Adolescence is a
critical period where every individual interacts with sudden physical, emotional,
psychological and behavioral changes. For these changes, young people are not well aware
and prepared, which causes a lot of complications in their lives such as anxiety and
depression which sometimes leads them towards such courses of action like drug addiction,
bullying, cheating etc. which could ruin their life. The development of essential life skills
helps them to deal with these circumstances easily (Yankey & Biswas, 2012).

1.1 Need and Significance of the study

Life is not a bed of roses. It is full of challenges, especially in the century we are
living in. In this technology- mediated world, it has become easier to access anything from
all over the globe. However, it can get young people emotionally confused, that is why kids
and young adults need real-life skills education now more than ever. National crime Record
Bureau Report of 2021 showed that student’s suicide has gone up drastically. Many suicides
were due to the reason of failure in examination. Parents also need to understand the
pressure that students face in their life.

Azizkhani, A., Nicknam, M., and Ahadi, H. (2022) explored the importance of life skills
components in social studies textbook and it was found out that there is significant
difference in the frequencies of life skills components and highest coefficient of importance
is related to the component of creative thinking and lowest to self-awareness. Further
Tabish, 1., and Gilani, A. (2023) discussed the need and importance of life skills and their
relevance in the academic ecosystem. National Policy on Education 2020 lays emphasis on
the role of education in fulfilling human potential, developing higher order cognitive skills,
socio-emotional competencies and character development. Therefore, to achieve the aims of
NEP 2020 it is very much necessary to look out whether the textbooks are well equipped to
impart the required life skills in individuals or not.

1.2 Research Objectives

The following are the objectives of this research:
*To determine the incidence of life skills integrated in chapters of NCERT textbook of
Geography.

*To examine whether life skills are indicated explicitly (direct) or implicitly (indirect).
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*To provide specific pedagogical suggestions for strengthening life skills integration in
geography textbook.

1.3 Research Questions
The following questions were formed on the basis of objectives framed:

e How does the representation of life skills vary across different chapters of the textbook
in terms of frequency and explicitness?

e How does the current integration of life skills align with the recommendations of the
National Education Policy (NEP) 2020?

e Can the cognitive dominance of life skills in the textbook lead to imbalanced socio-
emotional development in learners?

e How can the textbook content be restructured or supplemented to offer balanced
development across all eight WHO-recognized life skills?

2.0 Research Methodology

The research uses qualitative content analysis of a commonly applied NCERT textbook
of class 8 on geography. The unit of analysis are the five chapters that are chosen on the
basis of thematic variation and illustration of the most important geographical concepts.
Eight life skills constitute the analytical basis: Self-Awareness, Empathy, Critical Thinking,
Creative Thinking, Decision-Making, Problem-Solving, Effective Communication and
Time Management. Those life skills which are explicitly stated, instructed or emphasized
through organized activities, questions or direct instructions were coded as direct whereas
those who are suggested through stories, case studies, examples, or situational information
were represented as indirect.

3.0 Results of the study

3a. Chapter-Wise Life Skill Distribution
Table 1: Representation of Life skill in Chapter 1

Life Skills Frequency Nature (Direct/Indirect)
Self-Awareness 1 Indirect

Empathy 3 Indirect

Critical Thinking 5 Direct

Creative Thinking 4 Direct and Indirect both
Decision making 4 Direct and Indirect both
Problem Solving 2 Direct and Indirect both
Effective Communication 5 Direct

Time Management 1 Indirect
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Chapter 1: Resources

It was found out that the most dominant life skills were Critical Thinking (5, Direct),
Effective Communication (5, Direct), Creative Thinking (4, Mixed) and Decision-Making
(4, Mixed). Empathy (3) occurred indirectly only. Lesser emphasis has been laid on to
develop Self-Awareness (1, Indirect) and Time Management (1, Indirect) life skill.

Table 2: Representation of Life Skill in Chapter 2

Life skills Frequency Nature (Direct/ Indirect)
Self -Awareness 5 Indirect

Empathy 9 Indirect

Critical Thinking 8 Direct and Indirect both
Creative Thinking 4 Indirect

Decision making 7 Direct and Indirect both
Problem Solving 12 Direct and Indirect both
Effective communication 3 Indirect

Time management 4 Direct and Indirect both

Chapter 2: Land, Soil, Water, Natural Vegetation and Wildlife Resources
From the above table, it can be seen that Problem-Solving (12, Mixed), Empathy (9,
Indirect), Critical Thinking (8, Mixed) were found to be dominant amongst all. Self-
Awareness (5) although indirect, Decision making (7, Mixed) were moderately present.
However least importance has been given to creative thinking (4, Indirect), Effective
Communication (3, Indirect) and Time Management (4, Mixed) Life skill.

Table 3: Representation of Life Skill in Chapter 3

Life skills Frequency Nature (Direct/ Indirect)
Self -Awareness Indirect

Empathy Indirect

Critical Thinking Direct

Creative Thinking Direct and Indirect both

Decision making Direct and Indirect both

Problem Solving Direct and Indirect both

Effective communication Indirect

N DN W O O] | & D

Time management Direct and Indirect both
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From the above table, it is quite evident that Creative Thinking (6, Mixed), Decision-
Making (6, Mixed) were found to be dominant life skills in this chapter. Lesser focus has
been given on Self-Awareness (2, indirect), Effective Communication (2, indirect) and time

management (2, Mixed) life skills.

Table 4: Representation of Life Skill in Chapter 4

Life skills Frequency Nature (Direct/ Indirect)
Self -Awareness 2 Indirect

Empathy 2 Indirect

Critical Thinking 6 Direct and Indirect both
Creative Thinking 5 Direct and Indirect both
Decision making 7 Indirect

Problem Solving 6 Direct and Indirect both
Effective communication 2 Indirect

Time management 2 Indirect

Chapter 4: Industries

The chapter focuses on inculcating

effective communication and time management explicitly.

Critical Thinking (6, Mixed), Problem-Solving (6,
Mixed), Decision-Making (7, Indirect) life skills in the students followed by Creative
Thinking (5, Mixed). Again, lesser importance has been given to Self-awareness, empathy,

Table 5: Representation of Life Skill in Chapter 5

Life skills Frequency Nature (Direct/ Indirect)
Self -Awareness 5 Direct and Indirect both
Empathy 2 Indirect

Critical Thinking 4 Direct

Creative Thinking 4 Indirect

Decision making 3 Indirect

Problem Solving 4 Direct

Effective communication 3 Direct

Time management 1 Indirect
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Chapter 5: Human Resources

Dominant Skills were Self-Awareness (5, Mixed), Problem-Solving (4, Direct) and Critical
Thinking (4, Direct). Decision making (3) and Effective Communication (3) were moderately
present. This chapter gives least importance to time management life skill which has been
considered as one of the essential life skills by the experts.

3b. Cumulative Life Skill Pattern

Across the five chapters, the total instances of each life skill were:
Critical Thinking (28) — Highest frequency

Problem Solving (27) and Decision Making (27) — Highly present
Creative Thinking (23) and Empathy (22) — Moderately present
Self -Awareness (15) and Effective Communication (15) — Moderately present

Time Management (10) — Least frequent

22, 13%

B Self Awareness

27, 16%

B Empathy

Critical Thinking
M Creative Thinking
M Decision making

Problem Solving

23, 14%

Throughout the chapters, cognitive life skills (Critical Thinking, Problem-Solving,
and Decision-Making) are most often and routinely illustrated, frequently in both direct and
indirect methods. Conversely, life skills like Empathy, Effective Communication, and Time
Management occur sporadically and are usually embedded implicitly. This finding aligns
with contemporary educational goals that prioritize learners’ capacity to assess information
and form reasoned judgments in diverse contexts.

Problem Solving and Decision Making with 27 occurrences each also featured
prominently. Their near-equal representation underscores a curriculum designed to cultivate
students’ ability to navigate real-life challenges and make informed choices, both of which
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are central to 21st-century competencies. Creative Thinking (23 instances) and Empathy (22
instances) were moderately represented, indicating a balanced approach that values
innovation alongside emotional intelligence. These skills are essential for adaptive learning

and collaboration in increasingly dynamic and diverse environments.

Self-Awareness and Effective Communication each recorded 15 instances, reflecting
a moderate but less pronounced integration. While these are foundational for personal
development and interpersonal relationships, their relatively lower frequency may point to
an area that could benefit from further curricular enhancement. Time Management, with
only 10 occurrences, emerged as the least emphasized skill, highlighting a potential gap in
addressing organizational and self-regulation capacities critical to academic and professional
success.

Overall, the distribution of life skills suggests a curriculum that leans toward
cognitive and decision-oriented competencies while offering moderate attention to social-
emotional and self-management domains. This data-driven insight can inform future
curriculum development to ensure a more holistic inclusion of essential life skills.

4.0 Conclusion

The results highlight a trend of emphasizing cognitive development in this textbook
of geography. Critical thinking is developed through reading maps, asking questions and
contrasting perspectives. Problem-solving and decision-making are reinforced by activities
that mimic real-life problems and stimulate strategic reactions. Yet, the lower emphasis on
affective and behavioral life skills constraints the integrated development of students.
Empathy is introduced mostly through narrative contexts in the form of stories of
communities hit by natural disasters but without guided activities to reinforce emotional
knowledge.
Communication skills are underutilized usually condensed into dialogic conversation. Time
management is the least covered skill, appearing mostly in the frequencies the phenomenon
has occurred. There is implicit support of emotional intelligence through contextually
engaging content. There is also inclusion of representative diversity (rural-urban, national-
international) inviting multiple perspectives. Inquiry based learning, case- studies and
activity-based problems to enhance cognitive engagement are some of the strengths of the
textbook. Although there is very limited integration of self-assessment activities and
cursory inclusion of time management techniques diminishing their efficacy.

5.0 Educational Implications and Suggestions

For teacher educators, this analysis highlights which chapter can be used to
explicitly teach certain life skills and where certain life skills are hidden. They may also
explicitly tag textbook sections with the life skills they support. For students, this will be
helpful to build their confidence and increase their knowledge power by thoroughly going
through the content.
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Curriculum developers might consider strengthening the direct representation of Empathy,

Effective communication and Time management. The high frequency of cognitive life skills
suggests an emphasis on competence-based learning but care should also be taken to
balance affective and behavioral domains as well. Empathy and self-awareness appear
mainly as indirect references. They may be enhanced including more real-life stories or case
studies highlighting emotional and ethical perspective. With lower frequency and indirect in
nature, communication skills need more active promotion through debates and group
discussion tasks. Time management life skill can be integrated since it is the least
represented skill. The overemphasis on cognitive life skills at the expense of affective and
behavioral skills can lead to imbalanced development in learners. This imbalance may result
in students who are intellectually competent but lack the emotional resilience, empathy or
time management needed to face real-world challenges effectively. Thus, by Clearly
tagging textbook activities with the life skills they support, ensuring that every chapter
addresses at least one cognitive, one affective and one behavioral skill, textbook content can
more effectively support the balanced development of all eight life skills- Self-Awareness,
Empathy, Critical Thinking, Creative Thinking, Decision making, Problem Solving,
Effective Communication and Time Management, promoting holistic, inclusive, and
meaningful education.
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Abstract
This paper explores the philosophical dimensions of social media by tracing its roots from
ancient forms of human communication to its current digital manifestation. It examines how
social media has evolved as a continuation of humanity's inherent desire for connection,
drawing parallels between early communication methods and today's digital interactions.
The study delves into the theoretical underpinnings of social media through the lenses of
renowned philosophers.

In the historical context, the paper discusses Ludwig Wittgenstein's concept of language as a
"form of life" and how social media represents a new language game. It reflects on Walter
Benjamin's idea of the loss of "aura" in mass-reproduced art, relating it to the dilution of
originality in widely shared digital content. The transformation from physical public spaces
like the ancient agora to the digital forums of social media is analyzed, highlighting Jiirgen
Habermas's critique of the degraded public sphere and Guy Debord's notion of the "Society
of the Spectacle."

The philosophical exploration addresses existential themes, referencing Jean-Paul Sartre's
concept of bad faith and Martin Heidegger's ideas of Dasein and fallenness to illustrate how
social media can lead to inauthentic existence. It investigates the fragmentation of the self
through David Hume's and Gilles Deleuze's perspectives on identity as a fluid, ever-
changing process. Michel Foucault's theories on power and surveillance are applied to
understand how social media functions as a digital panopticon, influencing self-perception
and behavior.

Ethical considerations are discussed through Aristotle's virtue ethics and the need for
balance in social media use, as well as Immanuel Kant's categorical imperative,
emphasizing the moral responsibility of truth-telling and treating others as ends in
themselves. The paper examines the epistemological impact of social media on the nature of
knowledge and truth, exploring the challenges of fake news and the post-truth era with
insights from Richard Rorty and Jacques Derrida.

The psychological effects of social media addiction are analyzed using Sigmund Freud's
pleasure principle and Jacques Lacan's mirror stage, highlighting the impact on self-
identity and real-world relationships. The broader ethical paradigm contrasts the pursuit of
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a simple, fulfilling life as advocated by Epicurus with the extroverted, often superficial
existence promoted by social media, incorporating Zygmunt Bauman's concept of liquid

modernity.

In conclusion, the paper emphasizes the importance of critically engaging with social media
to live authentically, drawing on philosophical ideals from Socrates, Aristotle, and Kant. It
calls for a reassessment of how digital platforms influence our perceptions of truth, identity,
and the meaningful aspects of human existence, advocating for a balanced approach that
leverages social media as a tool for genuine connection rather than allowing it to dictate
our lives.

Keywords: Social Media, Philosophy, Existentialism, Identity, Ethics, Surveillance, Fake
News, Digital Communication, Authenticity

Introduction

Social media has emerged as one of the most influential forces in modern life. It
shapes not only how we communicate but also how we perceive ourselves, society, and
reality. However, its origins are not entirely new. The roots of social connectivity extend far
into antiquity, tracing back to the earliest forms of human communication. From cave
paintings to the modern digital landscape, human beings have always sought ways to
connect with one another.

This paper explores the philosophical dimensions of social media by linking its modern-day
form to ancient communication practices. It delves into the theoretical, ethical, and
existential aspects of social media, reflecting on how this digital phenomenon impacts
human life. Drawing from thinkers across time—from ancient philosophers to modern
theorists—this research attempts to provide a comprehensive understanding of the influence
social media exerts on human existence. It also examines the profound ethical dilemmas,
existential crises, and philosophical questions it raises in the context of truth, identity, and
the pursuit of a meaningful life.

I. The Historical Foundations of Social Connectivity: From Early Humans to the
Digital Age

1. The Evolution of Human Communication

Human communication has always been central to survival and the transmission of
knowledge. Long before the advent of writing, early humans relied on cave paintings,
symbols, and oral traditions to share ideas and stories. These early forms of expression were,
in essence, the first "social networks"—primitive but effective means of creating shared
meaning within communities. The need to communicate has evolved, but its core essence
remains the same.

Ludwig Wittgenstein, a major figure in modern philosophy, argued that "language is
not merely a way of describing the world but an activity—a form of life" (Wittgenstein,
1953). In this sense, social media represents a new "language game," where communication
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takes on new forms and rules in the digital world. Through memes, emojis, hashtags, and
short-form text, social media users engage in a linguistic interaction that mirrors this digital

form of life. Just as language evolved over time, so too has the way we connect. Social
media is the continuation of this evolution.

As communication advanced, Walter Benjamin highlighted the loss of "aura," the
unique authenticity attached to original works of art, due to their mass reproduction. This
idea can be extended to modern social media, where content is easily shared and reposted,
losing its original meaning or personal significance as it spreads. With this, social media
may appear to make content widely accessible, but it also dilutes its originality and deep
meaning (Benjamin, 1968).

2. From Public Squares to the Digital Agora

In ancient Greece, the agora—a public square—was the central place for citizens to
meet, exchange ideas, and engage in debate. Similarly, the Roman forum functioned as a
hub for public discourse. These places served as the backbone of democratic societies,
fostering the development of philosophical thought and public dialogue. Plato’s vision of the
Republic emphasized the importance of rational discourse and collective reasoning in public
spaces. These ancient practices laid the groundwork for the concept of social interaction and
democratic exchange of ideas.

However, in the digital age, the nature of this interaction has drastically changed.
While social media can be seen as the modern equivalent of the agora, it often lacks the
depth of philosophical debate envisioned by Plato. Jiirgen Habermas, a 20th-century
philosopher, critiqued the degradation of the public sphere, noting that genuine discourse
has been replaced by commodified interactions. Social media, as a spectacle, tends to
encourage superficial engagement, where users perform for an audience rather than
participate in meaningful dialogue. This shift from genuine interaction to a form of digital
entertainment reflects what Guy Debord described as the Society of the Spectacle—a society
where images and appearances dominate, replacing real human connection (Debord, 1967).

I1. Philosophical Foundations of Social Media: Understanding Human Existence

1. The Search for Meaning: Existentialism and Social Media

Social media platforms are not just communication tools; they are spaces where
individuals seek meaning and validation. In this sense, they intersect deeply with the
existentialist tradition, which focuses on the human search for purpose and authenticity.
Jean-Paul Sartre’s notion of bad faith—the act of lying to oneself to escape the
responsibility of being truly free—is highly relevant to social media. Many individuals
create curated versions of themselves online, projecting an image that aligns with societal
expectations rather than their authentic selves. This leads to existential inauthenticity, where
the digital self becomes a mask that hides the true nature of the individual (Sartre, 1943).
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Martin Heidegger’s concept of Dasein, or being-in-the-world, speaks to this issue. For
Heidegger, true existence involves engagement with the world on a profound level, where
one’s actions reflect an authentic mode of being. Social media complicates this by
introducing an artificial layer of existence—the online persona. Users often fall into what
Heidegger described as fallenness, where they become absorbed in the "they-self" (das
Man), losing themselves in the collective and superficial engagement of social media. The

pursuit of likes, followers, and shares replaces genuine self-reflection and meaningful
engagement with the world (Heidegger, 1927).

2. The Philosophical Problem of the Self

The question of the self has long been a subject of philosophical inquiry, and social
media brings this issue to the forefront in new and complex ways. David Hume, the Scottish
philosopher, famously argued that the self is not a fixed, unified entity but a bundle of
different experiences and perceptions (Hume, 1739). In the context of social media, this idea
is magnified. Individuals manage multiple identities across different platforms—on one
platform, they might present themselves as professionals; on another, as friends, family
members, or artists. There is no singular self but rather a fragmented and performative set of
selves, each shaped by the expectations of different audiences.

The French philosopher Gilles Deleuze took this idea further, arguing that identity is
not about being but about becoming—a continuous process of change and transformation.
Social media embodies this fluidity, where individuals constantly update their profiles,
statuses, and images to reflect their evolving selves. This state of constant becoming aligns
with the way social media allows for perpetual reinvention and the creation of new personas.
However, it also raises questions about the stability and authenticity of identity in an age
where the self is always on display (Deleuze & Guattari, 1987).

3. Foucault, Power, and Surveillance

Michel Foucault, a key figure in the study of power and surveillance, provides
valuable insights into the dynamics of social media. In his analysis of power, Foucault
argued that modern societies operate through systems of surveillance, where individuals are
both watched and self-regulating. Social media platforms function as digital panopticons—
structures where users are always visible and subject to observation. This leads to a form of
self-surveillance, where individuals modify their behavior in anticipation of how others will
perceive them (Foucault, 1977).

Foucault’s concept of biopolitics, the regulation of life by political and social forces,
is also applicable to social media. Platforms like Facebook and Instagram not only regulate
social interaction but also shape how individuals think about themselves. The constant need
for validation through likes and comments reduces the self to a commodity, valued only by
its marketability and social capital. This commodification of the self reflects Foucault’s
warning about how power operates invisibly, influencing individuals on a fundamental level
(Foucault, 1977).
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II1. Ethical Considerations: The Virtue of Living Elegantly vs. Digital Extroversion

1. Virtue Ethics and the Digital Age

Aristotle’s theory of virtue ethics emphasizes living a balanced life in accordance with
reason. For Aristotle, a virtuous life is one that avoids excess and deficiency, finding a
golden mean between the two. In the context of social media, this idea is particularly
relevant. While moderate use of social media can enhance one’s life by facilitating
connections and the exchange of ideas, overuse can lead to negative consequences such as
narcissism, distraction, and the erosion of real-world relationships. At the same time,
completely avoiding social media may lead to social isolation in a world increasingly
connected through digital means.

To live virtuously in the digital age, one must find a balance between using social media
as a tool for connection and avoiding the excesses that lead to superficiality and
extroversion. Aristotle’s concept of phronesis, or practical wisdom, can guide individuals in
navigating social media responsibly, using it to enhance their lives rather than allowing it to
control them (Aristotle, 350 B.C.E.).

2. Immanuel Kant and the Categorical Imperative

Immanuel Kant’s categorical imperative offers a powerful ethical framework for
evaluating behavior on social media. Kant argued that individuals should act according to
principles that could be universalized—that is, rules that everyone could follow without
contradiction. In the context of social media, this raises ethical questions about how we treat
others online. For example, when individuals exploit others for likes, shares, or status, they
are treating people as means to an end rather than as ends in themselves, violating Kant’s
moral law (Kant, 1785).

Kant’s emphasis on truth-telling is also relevant in an era where misinformation spreads
rapidly on social media. The act of sharing false information not only harms individuals but
also undermines the fabric of society. If everyone were to spread misinformation, as Kant
would argue, social trust would collapse, and rational discourse would become impossible.
Thus, Kant’s moral philosophy provides a crucial lens for understanding the ethical
responsibilities of social media users.

IV. Social Media, Epistemology, and the Nature of Knowledge

1. Social Media as an Epistemic Force:

The nature of knowledge itself has been transformed by social media. Traditionally,
philosophers like Plato and Descartes focused on the idea that knowledge must be grounded
in truth, evidence, and justification. However, on social media, knowledge is often driven by
virality rather than veracity. Posts that garner attention and engagement are often seen as
more credible, even if they lack factual accuracy. This raises epistemological concerns about
how social media shapes what we consider to be "truth."
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2. The Problem of Fake News: Post-Truth and Relativism

In the post-truth era, social media blurs the lines between fact and opinion. Richard
Rorty’s pragmatism suggests that truth is a social construct, and on social media, this idea is
taken to its extreme. Consensus, rather than evidence, often determines what is accepted as
true. This creates an epistemic environment where fake news flourishes, and individuals can
easily become trapped in echo chambers that reinforce their biases. The philosopher Jacques
Derrida explored how meaning is always unstable, subject to reinterpretation, and this
instability is amplified on social media, where every post, tweet, or article is open to endless
recontextualization (Derrida, 1976).

V. Social Media and Addiction: Philosophical and Psychological Perspectives

1. The Neuroscience of Addiction

Social media is designed to exploit the brain’s dopamine reward system, creating
addictive feedback loops that keep users engaged. Every notification, like, and share triggers
a small dopamine release, reinforcing the behavior. This cycle of instant gratification aligns
with Sigmund Freud’s pleasure principle, which suggests that human behavior is driven by
the desire for immediate satisfaction. Over time, this leads to social media addiction, where
individuals prioritize digital engagement over meaningful, real-world experiences (Freud,
1920).

2. Psychological Impact: The Self and the Other

Jacques Lacan’s psychoanalytic theory provides insight into the psychological effects of
social media. Lacan’s concept of the mirror stage describes how individuals come to
identify with their reflections, a process that can be extended to the way users identify with
their curated digital personas. On social media, users create idealized versions of
themselves, often at the expense of their real-world selves. Carl Jung’s notion of the
persona—the mask we wear in public—takes on new meaning in the digital age, where the
persona becomes the primary way individuals engage with the world (Jung, 1966).

VI. The Broader Ethical Paradigm: Living Elegantly vs. Extrovertedly

Social Media and the Good Life

For the ancient philosopher Epicurus, the good life was one of simple pleasures, free
from unnecessary desires. However, social media encourages the opposite: a life of constant
comparison, envy, and desire for more. As individuals are continually exposed to the curated
lives of others, they become trapped in a cycle of dissatisfaction, always seeking more likes,
followers, and validation.

Zygmunt Bauman’s concept of liquid modernity also speaks to the transient and
unstable nature of social media interactions. In a world where relationships and identities are
in constant flux, social media amplifies this instability, making it difficult for individuals to
form deep, meaningful connections. Instead, they engage in fleeting, superficial interactions
that leave them feeling empty and unfulfilled (Bauman, 2000).
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Conclusion: The Philosophical Quest for Authenticity in the Digital Age

Social media presents profound philosophical challenges to human existence. From
the fragmentation of the self to the ethical dilemmas surrounding truth and validation, it
forces us to confront what it means to live authentically in a world dominated by digital
interaction. While social media offers unprecedented connectivity, it also risks eroding the
deeper aspects of life-authenticity, virtue, and wisdom. As we navigate this new digital
landscape, it is essential to return to the philosophical ideals of thinkers like Socrates,
Aristotle, and Kant, who emphasized the importance of living a life grounded in reason,

truth, and moral integrity.

In the end, Socrates’ timeless reminder remains crucial: "The unexamined life is not
worth living." In the age of social media, this message is more relevant than ever. To live
authentically, we must critically engage with the platforms we use, ensuring that they serve
us as tools for connection rather than masters that dictate our lives. By doing so, we can
reclaim the deeper, more meaningful aspects of human existence that social media often
obscures.
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Abstract

Digital literacy encompasses the skills required to use technology safely, effectively and
responsibly. As technology continues to become more and more ingrained in daily life, the
importance of learning digital literacy skills is becoming increasingly apparent. From social
interactions to entertainment, education to professional life, the ability to use technology
effectively is now considered essential for modern advancement and success. In the digital
world it's better to prepare ourselves for future by including digital literacy in education so
we can follow up the emerging educational trend. So, in the presented research article, an
attempt has been made to study the need of digital literacy in education by including all
these points.

Keywords: - Digital Literacy, Technology, Education, Digital Divide

Introduction

In the present era rapid changes are taking place in the society. Technology and
digitalization have affected all the areas of our life. Looking at the increasing use of
information technology we can also call this era as Digital Era. New inventions are affecting
not only the society but also the education system that’s why digital literacy has become the
main concern in this age. Digital literacy is considered, “an essential requirement for life in a
digital age” (Bawden, 2008). Digital literacy plays an important role in the social and
economical development. The emergence and rapid development of digital technologies in
the 21% Century have prompted significant changes in how human beings operate,
communicate and interact with one another on a daily basis (Mishra & Koehler, 2006).

Rational of the Study

Digitalization is transforming all aspects of society. So, without digital literacy skills,
it is difficult for people to succeed in a technology-driven society. UNESCO advises the
nations to improve digital literacy as a monitoring indicator of its Sustainable Development
Goal 4 (SDG4). The digitalization of education has gained enormous popularity since the
start of the corona virus pandemic. Now days when digitalization has become a part of our
education system too there is a need to know the relevance of digital literacy in education.
Therefore, there was a need to conduct this study to analyse the need of Digital literacy in
education.

Objectives of the Study
1) To analyze the need of Digital literacy in Education.
2) To analyze the need of Digital literacy for Teachers.
3) To analyze the need of Digital literacy for Students.
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Methodology
The present study is based on secondary sources like articles, websites, journals, news,
expert opinions etc. The method used is Descriptive analytic method.

Digital Literacy

Digital literacy term was firstly used by Paul Gilster in his book ‘Digital Literacy’ in
1997. He described digital literacy as the ability to understand the information as well as use
it in multiple formats through computers and internet.

Gilster defines as, “set of skills to access the internet; find, manage and edit digital
information; join in communications and otherwise engage with an online information and
communication network. In simple terms, digital literacy is the ability to properly use and
evaluate digital resources, tools and services and apply it to their lifelong learning process.”3

Digital literacy is the capacity to recognise and use technology in a confident and
creative way that satisfies the need and challenges of daily life learning and working in a
digital world. A person who is digitally literate can use technology to efficiently find and
evaluate information and apply it to their real-world activities.

American Library Association (ALA)’s Digital Literacy Task Force defines digital
literacy as “the ability to use information and communication technologies to find, evaluate,
create, and communicate information, requiring both cognitive and technical skills.”

UNESCO institute for Statistics (2018) defines digital literacy as “the ability to
access, manage, understand, integrate, communicate, evaluate and create information safely
and appropriately through digital technologies for employment, decent jobs and
entrepreneurship. It includes competences that are referred to as computer literacy, ICT
literacy, information literacy and media literacy.”

Need of Digital Literacy

Digitalization has rapidly changed our world. Especially a global pandemic like
covid19 has made the whole world more aware of technology and digitalization. According
to The Internet and Mobile Association of India (IAMALI) report titled “Internet in India”
online transactions have increased by a record 51% from 230 million in India in the previous
two years as a result of the global corona virus pandemic. India currently has 692 million
active internet users, 351 million from rural India and 341 from urban India. The report
predicts that by 2025, India would have 900 million internet users. These data themselves
are showing that the need of digital literacy is increasing with the passage of time so that all
these users can effectively use internet, media and technologies. Digital literacy has become
the demand of the society because it is the new life skill now which even raise the standard
of life.

Digital literacy has been recognised by UNESCO as an important “life skill”. In fact,
the inability to access or use digital technology has turned into a barrier to social integration
and personal growth, and digital literacy is becoming a necessary life skill. At present,
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having digital skills is essential to successfully participating in the emerging digital
economy and society. Youth who are digitally literate are better prepared to participate

actively in present and future’s social, economic, cultural and intellectual life.

Need of Digital Literacy in Education

The three pillars of education — reading, writing and mathematics are well known,
but a fourth pillar known as digital literacy has now been added. The expanding use of
technology in education is one of the primary factors promoting the importance of digital
literacy. As technology is a permanent part of our lives now, it has become necessary to
learn digital literacy skills for improving our education. In the 21% century’s new
educational environment ICT has emerged as a key component for successful learning as
well as for creative and responsible behaviour. Digital literacy improves the ability to
evaluate the information and through the knowledge of these skills teachers and students can
apply them in their real world. It gets easier to learn new things when you use digital
technology more frequently.

Need of Digital Literacy for Teachers

If teachers will be digitally literate, they will use these skills in the classroom too, which
will help our students develop a strong sense of digital citizenship. Following are some basic
needs of digital literacy for teachers: -

e Optimal usage of search engine like google- Using a search engine is common to so
many students these days but it is responsibility of a digitally literate teacher to guide
them about through which sources they can get authentic and useful information. students
must understand the distinction between a reliable and unreliable source which is possible
through the help of their teacher’s guidance.

e Teaching learners to be ideal digital citizens- The teacher plays a major role in guiding
and motivating their students to be responsible and ideal digital citizens. The two major
issues are academic plagiarism and cyberbullying when it comes to education related
digital misuse. So, the teacher should discuss about anti-plagiarism policies and rules and
teach them behave as per social norms online.

e Minimizing the digital divide- Digital divide term is used to differentiate between
individuals who knows how to use technology and have access to it and those who find it
difficult to understand and lack access. So, the teachers who are digitally literate can help
to find a solution to such a fundamental issue.

e Motivating proper usage of digital media- Students may be skills with digital tools but
they have a limited knowledge of what they can accomplish. Digitally literate teachers
can inspire them to use the technology as a powerful toolkit to increase their learning
opportunities.

e Improving the technology- By integrating digital literacy into their lessons, teachers can
collaborate with peers to share technology and enhance the learning outcomes for their
students.

Need of Digital Literacy for Students
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Similar to teachers, students also have digital literacy requirements which are as
follows-

e Support educational progress- In the past years, the use of technology as a learning tool
has increased. Computers, mobiles, laptops, tablets and internet are being used in the field
of education and studies. Students who are proficient in digital literacy will use these
platforms more confidently for learning. When students are better equipped to engage
with and utilize digital tools, teachers can make the learning process more interactive and
effective.

¢ Increase online safety- Using technology carries a number of risks so it’s essential to be
aware of them all and know how to avoid them and protect yourself. Cybercrimes and
online risks are a drawback of this digital era. Digital literacy can provide students
information, knowledge, tools and resources for their safety and privacy.

e Understand digital responsibility- Through digital literacy students would become
aware of digital responsibility. They use digital technologies in a safe responsible and
ethical manner. Increased technology dependence exposes students to challenges related
to copyright and plagiarism, cyber bullying, vetting informational resources and
interacting responsibly with others.

e Improve digital equity- Digital literacy contributes to bridge the digital divide.
Institutions can help enhance digital literacy among under presented groups by
prioritising it.

e Support lifelong learning and skills- Digital literacy and technology is a key factor to
promote learning from childhood through adulthood. Committing to lifelong learning is
one of the most essential steps to improving your digital literacy. There are so many
websites, apps and new revolutionary devices, through which learning can be
encouraged.

Conclusion and Suggestions

Education has never remained untouched by the changes in the society and now
when digitalization has changed the way of living digital literacy is essential to maintain the
level of education. Digital literacy is necessary to enhance the teaching learning process in
this era where people are too much depend on technology. Seeing the need of digital literacy
in education our government is planning and forming policies for Digital India. NEP 2020
has also emphasized on online and digital education. In the digital world it's better to prepare
ourselves for future by including digital literacy in education so we can follow up the
emerging educational trend. It’s important for teachers and students to be digitally literate
for successful learning and to survive in this digital era. Through the use of various digital
platforms and media we can improve lifelong learning, skills and digital equity.

Payton and Hague (2010) indicate that teachers have to know how to create, locate,
communicate information in critical and creative way. It is important for teachers to
understand digital tools. Therefore, all teacher education programs should offer digital
literacy courses and other additional practical activities should be added in theoretical
courses to help teachers to improve their digital literacy.
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Inside Higher Ed wrote that “today’s college students might have grown up with the

language of the information age, but they do not necessarily know the grammar.” To
improve their education, it’s important for students to learn digital literacy skills. Digital
literacy of students can be increased by proper guidance of using digital platforms and
providing them digital infrastructure. From the presented study we can say that in this digital
world digital literacy is needed in education to maintain the quality of education and to learn

skills which are needed.
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Abstract

Rock shelters have served as one of the earliest homes for the man. They have provided the
primitive man with a place where he could live and flourish. It has been a human tendency
from the earliest times to record in some ways his experiences and sightings of life, general
as well as special ones. The Rock-Art made by the early humans are one marvellous
example of that. In India, some wonderful examples of rock-art are available to us from
various parts. Their time period ranges from stone age to medieval period. One such
important site of rock paintings is Lakhudiyar in Uttarakhand. This prehistoric rock shelter
has many rock-paintings made by its primitive residents. These rock-paintings are not mere
artistic depictions, but are great source to reconstruct the socio-cultural traditions of the
prehistoric man of that region as well. These paintings, therefore, need to be understand
holistically. This paper attempts to study these paintings from artistic perspectives as well as
socio-cultural perspectives by analyzing deeply these paintings and understanding them
beyond their face value. Hence, not only their artistic significance but their broader
implications will be dealt with too within the ambits of this paper.

Keywords: Lakhudiyar, Rock-Art, Rock-Paintings, Rock-Art in India, Rock-Art in
Uttarakhand

Introduction

In the primitive times, when humans had not gained the knowledge about building
their residences, they depended on nature for providing them a shelter from the extremes of
nature. These places included trees, caves, rock shelters, etc. These were generally situated
near the sources of water and where the sources of food were available to them in near
proximity. Of these, rock-shelters provided humans with a residence which sheltered them
from extremes of nature yet kept them connected with the external world, helping them to
stay alerted about any possible dangers. In India too as in other parts of the world, these
shelters are distributed in many parts of the country and are spread over diversified
geographical locations, from the dense forest of central India to hilly regions of the
Himalayas.

It has been a human tendency to reflect his life experiences as well as his observations in
one form or other. Even in primitive times, man tried to evolve and develop ways through
which these could be expressed. These modes of expression of human experiences, social or
cultural or any other, are what we see in form of different types of art. Rock-art is one such
art, and has been one of the earliest ways through which primitive humans expressed their
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ideas, aspirations and experiences. These rock-art are found in abundance in rock-shelters all
around the world.

These are not only mere paintings but reflect the various aspects of early human life and
hence, become an important source to reconstruct their cultural traditions. These paintings,
as a matter of fact, depict the social conditions, social traditions and practices, economic life
and their ritualistic or traditional practices. Therefore, they serve as a tool to understand the
socio-cultural conditions of primitive societies. When dealt from a multi-dimensional and
multidisciplinary perspective, they present to us a holistic picture of primitive times of early
humans. Hence, drawing implications from these rock-art or rock-paintings to reconstruct
socio-cultural aspects should be dealt as a driving force for studying them.

In India, one of the most important of these rock shelters are that of the Bhimbetka, in the
Raisen district in Madhya, Pradesh. The stature of this World Heritage Site is so massive
that many other rock-shelters in other parts of India get overshadowed by the fame of
Bhimbetka. Even these rock-shelters are equally great heritage of Indian art in general and
rock-art in particular. These are important for the wonderful depictions through which the
cultural and social legacy of these respective regions have been manifested. Hence, it is
equally necessary to focus on many of these unnoticed rock-shelters and understand their
artistic excellence and cultural significance. Uttarakhand has many such rock-shelters,
number of which have paintings made by the early humans. These include Lakhudiyar,
Fadkanauli, Petshal, Phalsima, Kasar Devi, Gvarkhya, Hudali, etc. of these, Lakhudiyar is
going to be dealt in the later sections of this paper.

Research Questions

e How are the Rock-Art or the Rock-Paintings related with and are a reflection of Socio-
Cultural contexts?

e How the practices and day to day life of early humans living in the region around
Lakhudiyar Rock-Shelters can be reconstructed through Rock-Art?

e What were the socio-cultural patterns of prehistoric man in general and of Uttarakhand
region in particular?

e How to understand the developmental and evolutionary traits of early human societies
through their rock-art, especially in context of Rock-art of Lakhudiyar Rock Shelters?

e Why Rock-Paintings are also important as a source of social and cultural history?

Objectives

e To study and understand the development and evolution of art in the prehistoric times,
here in context of the Lakhudiyar.

e To analyze and understand their day-to-day practices with the help of these Rock-
Paintings.

e To reconstruct the general life of the early humans of the region in-and-around the
Lakhudiyar region.

e To examine and analyze the ecological perspectives, as reflected in the Rock-Art.
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e To delve deeper into the narratives or ideas depicted in these Rock-Paintings for a deeper
understanding of their socio-cultural implications, especially in the regional contexts.

e To realize the significance of Rock-Art or Rock-Paintings as a critical source of enquiry
for the reconstruction of social and cultural history.

Methodology

This research work mostly adopts a primary research methodology, while giving an
equal focus to secondary resources as well. The study focuses on analyzing and synthesizing
the primary data, which is based upon the personal observation of the author who physically
visited the site in June 2023. The data collected was researched upon thereafter, by
analyzing and understanding it more and more through the secondary sources, such as the
existing literature, research works or data available on the topic of research. The research
adopts the pattern of qualitative research rather than quantitative research, and as such has
focused on detailed study of some selected Rock-Paintings of the Lakhudiyar site. A
methodology of comparative analysis has been done for a proper understanding and for
relating the prehistoric culture with the modern-day contexts, if and when possible. With this
general methodology as the driving force of this research work, the paper tries to understand
and a draw upon the socio-cultural implications of the Rock-Art of the Lakhudiyar Rock-
Shelters.

Lakhudiyar* Rock-Shelters

Lakhudiyar rock-shelters are one of the most important prehistoric rock-shelter sites
of Uttarakhand. It is located near Barechhina in Almora district alongside the Almora-
Jageshwar Dham route and is 15 kms away from the city center of Almora. It is situated on a
cliff along the banks of river Suyal and is surrounded by the forests of conifer trees. It is
currently under the protection of Almora Regional Archaeological Unit of the
Archaeological Department, Culture Department, Uttarakhand. Its location near a river
stream and a forest in the vicinity providing fruits and animal served the purpose of
providing water and food respectively. Hence, its occupation by early humans as a suitable
place for their residence is nothing to doubt about.

On the walls of these rock-shelters, the early humans have made several paintings. These
paintings depict a variety of things such as humans, animals, weapons, trees,
anthropomorphic figures, wavy lines, geometric figures, etc. These are mostly painted in
red, black, white. A deep observation of these paintings reveals to us their true cultural
significance and their socio-cultural implications. These paintings have been dated to
different periods by various scholars. While Mathpal associates it with the people belonging
to megalithic culture, others like Bhatt, Agarwal and Nautiyal have related them with the
Mesolithic period. Most of the scholars who have dealt with Lakhudiyar paintings associate
them as the work of stone-age humans. The site was brought to attention by M.P. Joshi and
others in 1968.

Rock-Art of Lakhudiyar: Its Socio-Cultural Implications
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The paintings on the walls of the rock-shelters present to us a vivid picture of the
early society to which its residents belonged and throws a light on the cultural practices and

traditions that they followed. These paintings when treated from such perspectives, present
to us the real significance of these rock-art. There are depictions of humans and their various
activities, animals in their interrelation with humans, natural scenes of the environment in
which these early humans lived, geometric and other patterns which may had some symbolic
representation, as well as some miscellaneous depictions which are unrecognized. Some of
these depictions are clear while many have become blurred or unclear, owing to the natural
forces they have faced in the course of thousands of years. Even then, what remains are
helpful enough to give a decent idea about the contemporary socio-cultural conditions.

Evolution and Development of Artistic Perceptions: There are various depictions of
human or anthropomorphic figures at various places in these rock shelters. A careful
observation of these reveals to us the fact that these figures of human differ in shapes, sizes
and appearance at different places. It seems like this place was occupied for long and
therefore, we see an evolution and development of art in the ways of depicting the humans
and similarly other things. The primitive humans seem to be developing the technique of
more realistic depiction which is reflected in the evolution of these paintings; which is a
testament to the development and evolution of their observational and perceptional skills as
well as of their attempts to give these a physical form through the art, in this case, the rock-
art. To elaborate through examples, at some places we see human depictions as mere
depictions of straight lines with hands and legs also being depicted in the same ways; also,
they have been shown of almost uniform heights and stature. Whereas at some other places,
we see the body shapes becoming thicker as well as differences in the heights and stature of
humans in rock-art, thus reflecting the attempt of giving physical form to the physical
differences which they observed among them.

Possible Depiction of Clothing (?): Also, at some places there are thicker rectangular
figures which a sharp pointed top. These have been taken by some scholars to depict spear,
although spears have been depicted at other places in the paintings of these shelters too (will
be discussed later) and their shafts could not have been as thick as shown at these places.
Hence, in my opinion, these appear to me as depictions of humans wearing a thick garb
made of bark of some tree or some animal-skin and which has been worn by these primitive
men as a single-piece of clothing covering them completely; the lower portion’s possible
double end (paintings are not very clear) depicting the feet. Therefore, they seem to have
developed a clothing style while living there, the bark of nearby conifer trees or skins of
animal they hunted being a source for it.

Hunting Scene- Its Socio-Cultural and Ecological Implications: At one place there are
three set of depictions which when dealt as a whole present to us the complete picture of
what these early humans exactly painted. In the lowest section of the scene, six wavy lines
have been shown which definitely stand for a river; in the same plane some lines have
depicted which seem to give the effect of conifer trees of the surroundings. Just above the
river, an animal has been shown which may have come near river to drink water. This
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animal cannot be identified clearly, although it appears to me to be a wild boar or some wild
feline. Just above the animal, few human figures have been shown (some identify the figure
to be of spears, but that has been already discussed previously) standing; they have been
drawn on edge of the rock as if giving the appearance of them standing on the cliff. This
scene is quite surely related with the depiction of a a hunting scene. A river still flows by the
rock-shelter as has been previously mentioned; the rock shelter is at a height from the river

bank on a cliff. Thus, it seems the scene is related with this particular surrounding only.

There are two possibilities about the significance of this scene. This may have been a
depiction of a community hunting done by the primitive residents of Lakhudiyar; or it may
have been drawn as a part of preparations or planning for a hunting to be done by them.
Some important implications can be drawn from this scene. Firstly, it seems like they
practiced hunting in groups, so the tradition of community hunting was followed. Secondly,
a figure, probably not an adult seems to be standing among the hunters, which may implicate
that they used to teach their children this skill of hunting, and that the young children
accompanied the adults in community hunts. Thirdly, the ecological situations of the
surroundings of the Lakhudiyar have not undergone any significant change over the course
of thousands of years, and the geographical features are almost same over such a long period
of time. Fourthly, they may have developed the process of planning before executing their
activities. Lastly, they may have chosen this place not only because it provided them with a
source of water, but also because wild animals, which they could hunt, used to come at this
place on river banks, but their residence, being on height, was still safe so they could hunt
easily and safely from a distance. Therefore, these three depictions when taken together as
one single scene reveal to us some good socio-cultural and ecological information of that
area from the early periods.

Weapons and their Socio-Cultural Significance: There are also depictions of some
weapons at different places, most identifiable among them being arrows spears. This is a
clear indication of the art of making different kind of weapons was well-known to them. The
two can be distinguished majorly through two features; firstly, the line which depicts the
shaft of the weapons has been shown thicker in the spears as compared to arrows who have
been depicted through a thinner line and secondly, the arrows have been shown as having
double ends pr double edged in the end, as the arrows generally are. The use of arrows and
spears both shows that they used to hunt big-sized and small sized animals both. The
depiction of fishes at some places and of small arrows at other may possibly indicate that
they may have hunted the fishes in shallow river water through these arrows. The weapons,
especially spears may have been also used by them for their security against the wild beasts
in of the dense mountainous forests in which they lived. Many times, these weapons have
been shown without any wielder, or at separate places, they may be related as having some
symbolic and ritualistic importance, such as a defensive totem to keep away the evil
energies, as they kept away their wild enemies.

Dancing Scenes- Their Cultural Importance and Continuity: There are scenes where
anthropomorphic or human figures have been depicted as joining each other’s hands,
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sometimes joining legs too. at one place there are 28 figures shown in a group dance, while
at another place some 34 figures have been depicted in a similar scene. These scenes reflect
the strengthened and harmonious community life of these primitive people. It also indicates
that even when the early humans lived a very primitive life, they had developed some
cultural activities and traditions, depictions of dances or group dances in rock-art being a
testament to that. If the opinion of Mathpal that these group dances are related with the

present-day traditional ‘Jhora’ dance of this region, which is performed jointly by men and
women, is to be believed, it leaves little doubt that there exists some cultural continuity in
Uttarakhand from prehistoric times to modern period; also, it strongly creates a possibility of
relation or connection between the prehistoric humans and modern-day tribes of this region.
since, these present-day dances are related with some rituals, there is a possibility that the
group dances depicted in rock-art used to have some ritualistic significance too, related most
probably with the natural powers of the hilly regions.

Depictions of Family-Life: In one painting, 7 human figures have been shown standing side
by side and holding their hands. Two of these figures are shown as child-like, as is seen
from their shorter appearance. 1-2 figures among these seem to be having a different body-
shape which may be indicative of their feminine character. This may probably be a depiction
of a family. They seem to be either dancing in a group or going somewhere together (?). If
the latter view is to be accepted, they may have been going in search of their food, i.e., for
the purpose of hunting or gathering. This depiction seems to reflect the fact the hunting and
gathering was done together by the family and eve the young children were also a part of it.

Man-Animal Interrelation: Several animals have been depicted in these rock-arts. These
included wild as well as domestic animals. As noticed by some scholars, these include
fishes, boars, fox, goat, feline, stag, deer, etc. This shows us that early humans living here
came in contact with various animals and they must have developed some interrelationship
with them. These animals are still found in this region which shows that this fauna of this
region has survived the ravages of time and has been inhabiting this region from prehistoric
times. The observation of a goat in a painting surrounded by men by Mathpal is indicative of
the fact that they may have started the domestication of animals while still living in these
rock-shelters, goat providing them with both milk and meat. This particular painting may be
therefore related with the Neolithic period.

Lakudiyar Rock-Art: A Socio-Cultural Overview

Lakhudiyar appears to be an important prehistoric site. Its significance lies not only
in the rock-paintings of its rock-shelters, but also in the social and cultural importance these
paintings hold. The prehistoric man has very well expressed his experiences, day-to-day
practices, modes of survival, his evolutionary journey in terms of various developments,
ritualistic practices, etc. in these paintings. The site seems to have been occupied for a long
period of time spanning over millenniums as is evident from the evolutionary and
developmental traits of these rock-paintings which have been discussed in this paper. These
paintings are in fact the testament of the endeavours of prehistoric man in general and of
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primitive people of Uttarakhand in particular for not only his survival but his holistic growth

as well.

These paintings are the heritage of prehistoric Indian culture as well as prehistoric
cultural traditions of Uttarakhand as well. The rock-art of Lakhudiyar is nothing but a lively
source of the journey of human development and socio-cultural growth. They are reflections
of the deliberate efforts of early humans to preserve their experiences, traditions and
memories. They reveal to us the fact that early human life thrived equally well in the hilly
regions of Himalayas as it did in the other parts of the country and world. The early humans
residing in Lakhudiyar seem to be hunter-gatherers who may have also developed
domestication in the later periods. They developed and practiced various art forms as well
such as paintings and dance, so they were not just social animals but cultured humans as
well. Community was an important and integral part of their life and their community life
seems to be harmonious and cordial one, overall.

These paintings are the shared heritage of not only Uttarakhand or India, but of the whole
mankind. They need to be preserved for the future generations who could link and make
themselves familiar with artistic records their prehistoric forefathers have left. The paintings
of Lakhudiyar are in need of proper preservation and conservation and not only responsible
authorities but the common public should play a decisive role in them. These paintings need
to be highlighted so a diversified view of rock-paintings and prehistoric cultures of India can
be presented to the world. Although, some quality research work has been done on these
paintings, yet these rock-paintings demand much more scholarly attention and research.
These rock-paintings are nothing but reflections and representatives of the early-humans
which made them; and thus, serve as a memoir of the prehistoric man of India in general and
Uttarakhand in particular.

*In the local language, ‘Lakhudiyar’ has been translated by many scholars as meaning ‘lakh
caves’, but this number seems to be highly exaggerated to refer to number of caves which
have been present in this area. So, in my opinion, it is more convenient and suitable that the
meaning of ‘Lakhudiyar’ should be taken here as ‘caves which are lakhs of years old’. This
name may have originated among the locals through the age-old traditions of this region,
and would have been used as a reference to the hoary antiquity of these prehistoric caves/
rock shelters where the early humans had settled and lived for a long period of time.
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Lakhudiyar Rock-Shelters and its Rock-Art

A Multidisciplinary Peer Reviewed/Refereed Research Journal of Arts, Humanities and Social Sciences. www.veethika.co.in

29


http://www.veethika.co.in/

Vol-15, Issue - 02 ISSN-2231-1130

March, 2025
*0® @ VEETHIKA@ @@
5.0 Tracing the Affect of Nature in Early Childhood Development in

Jayaraj’s Ottaal

e Miss. Shikha Pandey, Ph.D. Scholar, Department of English and MEL, University
of Lucknow
Abstract

A child's early developmental Phase is crucial for an individual's future growth. In addition
to the influences of family, culture, and society, the natural environment plays a key role in a
child’s early development. Abstract lessons learned in the classroom are incomplete if not
complemented by concrete experiences in nature. The Malayalam film Ottaal by Jayaraj
beautifully illustrates the role of nature in fostering a child's growth. The journey of
Kuttappai, an eight-year-old orphan, unfolds in the lap of nature, providing a window into
his learning experiences. This narrative highlights the fundamental influence of nature on a
child's cognitive and physical development. Through the character Kuttappai, the present
study aims to trace the effect of the natural environment on early childhood development.
Keywords: Nature, Childhood Development, Environme

Introduction

Throughout history, the natural environment has consistently played and continues to play a
pivotal role in shaping the human psyche. In the words of (Jones, 2007a), “Childhood has
long been associated in our collective imagination with images of the ‘rural’ and the
‘countryside’ because adult conceptualizations of the child as ‘innocent’ are connected with
nature”. By engaging with the natural environment, children acquire valuable experiences
that contribute significantly to their overall development. As (Phenice & Griffore 2003)
opines, “During the preschool years, it is important to help children discover what has been
termed their Eco psychological self - the child's natural sense of self about the natural
world”.

The film Ottaal exemplifies the effect of nature on early childhood development
through its portrayal of Kuttappai, an orphaned child living under his grandfather's
guardianship. His grandfather, a poor duck herder working in the backwaters, plays a crucial
role in introducing him to the world of nature. It is noteworthy that Kuttappai, an 8-year-old
boy, acquired essential life skills during his early childhood within the natural environment.
The story of Kuttappai fits as a perfect example for understanding the necessity of a natural
environment in fostering the overall growth of a child. Through his innate capabilities and
autonomous explorations, he develops his individuality and sense of belonging within the
natural environment. The film Ottaal portrays the various effect of nature the early
developmental phase of a child through the character Kuttappai.

Familiarity and Connection with the Natural World

Our acquisition of knowledge about the world is gradually cultivated right from
childhood. And by surrounding, I mean not just the society we are part of but also the
natural sphere that accounts for every second of our lives. In the film Ottaal, Kuttappai’s
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grandfather plays a crucial role in acquainting him with the natural world. In one scene, as
Kuttappai walks through the fields with his grandfather, they come across a baya weaver's

nest. His grandfather uses this opportunity to explain the nature of the baya weavers while
also imparting lessons about the human life cycle, drawing parallels between the two. By
likening the baya weaver to a migratory bird, he illustrates the transient nature of human life,
comparing it to that of the bird. The term "home" is used to symbolize the true essence of
human existence, reminding Kuttappai that while we inhabit this mortal world, our final
resting place is in nature, which endures beyond individual human lives. Grandfather
cultivates the essence of nature in his mind so that he can form a familiarity with the natural
world in which he is part of and develop an understanding that nature is not the other but a
part of our daily life.

Kuttappai- Hi grandpa.... Baya Weaver Nests

Grandpa- All of them are here .... Natives and Visitors
Kuttappai- What do you mean by visitors?

Grandpa- Migratory birds....

They are just like us

Arrive after harvest ....

Wander for a while and fly back home

Kuttappai - Do they come every year?

Grandpa- They will... even while we don’t (Ottaal 19:17-19:52)

Development of Empathy and Selflessness
Early childhood exposure to nature can foster a deep sense of empathy in children. In

one scene, Kuttappai offers his meal to a stray dog out of pure love and care. His
grandfather, recognizing this act of kindness, embraces the gesture and gives Kuttappai
another plate of food. Despite having little for himself, his idea to prioritize the needs of
another being demonstrates a profound understanding of the natural world. By offering his
second plate to the unnamed dog, he cultivates a sense of selflessness and empathy.

Grandpa- Are you giving away your share to the dog?

Give him one more plate of fish and tapioca (Ottaal 22:10-22:16)

Free play and Direct Learning

In addition to highlighting the influence of nature on early childhood development,
the film also explores the contrast between learning with and without nature. The characters
Tinku and Kuttappai, who are of the same age, display different levels of intellectual
development. Tinku, who comes from a well-off background, was unacquainted with direct
learning. He struggled to grasp and understand what was taught to him. In contrast,
Kuttappai, an orphan without access to formal education, spent his early years immersed in
nature.

This contrast is clearly illustrated in a scene where Kuttappai helps Tinku with an
assignment. Kuttappai had learned about the structure and life cycle of a butterfly through
firsthand observation. When the class teacher asked Tinku about his butterfly assignment,
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Kuttappai secretly gave him a real pupa, allowing Tinku to present it as his own work. The
teacher praised Tinku’s creativity, but two key points emerge here: Kuttappai, having
learned directly from nature, had a deeper understanding of the subject, while Tinku’s
learning was limited to the confines of the classroom, making it harder for him to engage
with the material. This scene underscores that direct, experiential learning is the most
effective approach during a child’s early developmental stage.

It is essential to impart free play that can foster skills that are necessary for adults,
such as problem-solving, social competence, safety skills, and creative thinking. It is
important to understand that a Child’s best learning occurs through hands-on and personally
directed self-discovery.

Helping Behaviour

The Film Ottaal also traces the deep bond of friendship between Kuttappai and Tinku. Both
came from different backgrounds and each was interested in exploring the life of the
another. Tinku was restricted to the four walls of school learning and longed for free play in
the open ground that he thoroughly enjoyed in the company of Kuttappai, whereas Kuttappai
longed for the school education which he could not achieve due to poverty. But it is
interesting to note that his financial condition did not stop his learning. He was so immersed
in the natural environment that learning unconsciously became a part of his life. While
roaming and playing in the fields with his grandfather, he gained knowledge of subjects that
cannot be taught in a classroom setting. For Kuttappai, learning is an activity that Tinku
wishes for. He understood his friend’s need and, without being asked, playfully assisted him
in his studies. Tinku struggled with cognitive development because he had not been exposed
to pedagogical methods that emphasize teaching and learning in natural environments.
However, his friendship with Kuttappai made learning easier for him. Concepts that Tinku
did not enjoy or understand in the classroom were clearly explained to him by Kuttappai.

In the film, Kuttappai asks his grandfather to demonstrate the entire process of
hatching eggs to Tinku. Unlike the rigid school syllabus, learning in a natural environment
happens organically, as immersion in the setting leads to unconscious learning that becomes
an integral part of life. Kuttappai was unaware, but his early exposure to nature had refined
his learning process from childhood.

Kuttappai- Grandpa shall we hatch some eggs?

Grandpa- From where to get a broody hen?

Let’s try some other time!

Kuttappai- If it’s today, tinku can also see it. (Ottaal 31:19-31:28)

Unlike Kuttappai, Tinku was enrolled in a formal educational setup, yet he struggled with
learning. It was Kuttappai who ignited in him a desire to connect with nature and develop
his cognitive abilities, which clearly portray his helping behavior.

Kuttappai's understanding of school education is particularly insightful. While he
recognizes that formal education helps individuals achieve excellence, he also acknowledges
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that without direct, experiential knowledge, the learning process can remain shallow.
Kuttappai was surprised to learn that Tinku did not know a basic fact—that ducks do not
hatch their own eggs, but hens do. This highlights how Tinku had been deprived of direct
knowledge. Tinku faces boredom and a lack of a deep connection to his academic subjects.
He is lured to spend full days away from the dull routine of school by his acquaintance with
Kuttappai, which opens up a whole new universe of discoveries.

Tinku- Why is hen on top of the duck’s eggs?
Kuttappai- Oh..you don’t know that?
don’t come for hatching (Ottaal 34:06-34:12)

His friendship with Kuttappai opened a new horizon of knowledge. Like Kuttappai, he
enjoyed the liberation in the open fields where learning happened playfully.

Love and Respect for Other Beings

As the saying goes, "Knowledge is wasted if it is not shared," and Kuttappai
wholeheartedly believed in this concept. He introduced Tinku to the baya weaver, and
Tinku, enchanted by the bird, expressed a desire to keep the young ones as pets. However,
Kuttappai’s response was remarkable. Having lived close to nature, he understood where
every creature belonged. He firmly objected to Tinku's request, knowing that a bird's true
nature is to fly free. Kuttappai’s quick response, deep understanding, and sense of empathy
demonstrated his early childhood sensitivity to the natural environment. Kuttappai's
comprehension of the need for harmony and peace with the natural world reflects his
profound connection to the environment around him.

Tinku- What'’s this

Kuttappai- What? This one!

Haven't you seen baya weaver?
It's their nests...
They have got little ones inside
Tinku- Shall we take them home?
Kuttappai- No tinku. let them fly on free. (Ottaal 31:54-32:08)

Mental Health

According to (Veitch et al. 2010) “Opportunities for natural safe outdoor play have
been increasingly reduced by urbanization; often extending into surrounding suburban areas.
Many parents actively discourage their children from going outdoors in order to protect
them from harm”. This can harm the mental health of the children in their maturing days
which can have serious consequences on children’s overall well-being and development
directly impacting cognitive development, independence, and creativity

In one scene, after returning home from playing with Kuttappai in the wetlands,
Tinku's uniform becomes dirty, and his pockets are filled with stones and lotus flowers. As
parents, it was their responsibility to allow their child the freedom to explore and play in
nature, yet instead, they scolded him for his untidy appearance. Their reaction overlooked
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the importance of outdoor play and the role it plays in a child’s development and mental
health.

Moly- Did you do ploughing or what?
This is what go from the pocket of a school goer? (lotus and stones)
Betty- From where did you got all these boy?
Kuttappayi gave it to me
Which kuttappai?
That duck boy
We don’t need such friends got it? (Ottaal 36:18-36:51)

As a child, Tinku wanted to vacate his boredom and enjoy the free play with Kuttappai. But
his father discouraged him as he did not want his child to be friends with a poor boy. It is
important to understand that early childhood trauma can hamper future goals and learning.
Our childhood is often associated with nature, and if in any case the child is denied the
chance to play and explore in nature is like erasing the essence of life from an individual.

Creative and Critical Thinking

The film Ottaal vividly illustrates the importance of nature in fostering critical thinking
during early childhood. From the moment Kuttappai entered the wetland with his
grandfather, he keenly observed the environment around him.

A notable example of his critical thinking occurs when he helps Tinku with his art
exhibition project. He crafts a fisherman sculpture and names it "Hope." Interestingly, this
sculpture is inspired by an old man who lives near the wetland and sits regularly to catch
fish. Despite his ability, the man does not catch fish, yet he continues to sit there with the
hope that one day he will succeed. According to (Kellert 1996) “The establishment of
familiarity with nearby environments, often through outdoor play, is constructive and
promotes creativity and the generation of feelings of autonomy, independence and self-
sufficiency”.

Kuttappai- We should make something of our own.

Tinku- I don't know to make anything.

Kuttappai- Shall we try one? Come...

Tinku- What shall me name it?

Kuttappai- Hope. Will catch a fish someday. That hope! (Ottaal 45:30-45:56)

Independent Learning

When a child is given the freedom to play and explore independently at an early age,
they often demonstrate signs of excellence and creativity. Kuttappai made the most of the
resources available to him while working on a project for Tinku. When a child interacts with
their environment, they naturally regulate their own learning, as was the case with
Kuttappai.

Upon seeing the craft Kuttappai made for Tinku's art exhibition, his grandfather was
amazed to discover that he had drawn from a rich tapestry of knowledge without any
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external assistance. This highlights the power of independent learning and the significant
role the environment plays in nurturing a child's creativity and cognitive development.

Grandpa-Kuttappai ...from where did you learn it?
Kuttappai- Does anybody teach a nightingle to sing?
Do the kingfisher go to school to learn fishing? (Ottaal 46:00-46:12)

Gratitude and Appreciation

Kuttappai’s environmental awareness at a young age is remarkable. It is evident
when he and his grandfather gift Tinku the Christmas star that Kuttappai originally wanted
for himself. However, he gladly gave it to Tinku, reasoning that he already had all the stars
in the sky, which could serve as his Christmas star.

Kuttappai- Let's gift it to Tinku.
Grandpa- What about you?
Kuttappai- [ have a lot of stars in the skies... (Ottaal 01:00:42-01:00:50)

Kuttappai had a profound understanding of relationships and the deeper meaning of the
world around him. His grandfather believed that Kuttaapai deserved to be born into a
wealthy family. However, Kuttappayi’s understanding of wealth differed from his
grandfather's. For him richness lied in the presence of his grandfather and under the vast,
beautiful sky. This contrast highlights that true richness lies in love, relationships, and nature
rather than material wealth.

Grandpa- You were to be born in a rich family
(To which Kuttappai defines his richness in)
Kuttappai- In this lovely locale
Below this beautiful sky
Near this charming moustache (Ottaal 46:16-46:29)
Conclusion

The film Ottaal presents a compelling example of the necessity and impact of nature
on early childhood development. Our connection to nature is a continuous process; from the
moment we are born, we naturally sync with it. There is a reason why nature is often
regarded as a mother figure. Just as a mother provides for her child’s essential needs and
nurtures them for future growth, so does nature. The natural environment fosters a strong
sense of creativity, critical thinking, and independence in children. For Kuttappai, nature
was his greatest teacher. While his grandfather introduced him to the wonders of the natural
world, it was Kuttappai who discovered his true self within its embrace. This highlights the
unique and transformative role that nature plays in a child's development.

Exposure to nature from an early age is crucial for developing environmental
awareness and fostering a sense of responsibility towards the planet. Early childhood
experiences in nature lay the foundation for future generations of environmentally conscious
individuals who actively work towards a sustainable future.
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Integrating nature into early childhood education offers a multitude of benefits that
cannot be replicated within the four walls of a classroom. By immersing young children in
the natural world, we enhance their cognitive development, physical health, environmental
awareness, and emotional well-being.

Director Jairaj has very beautifully carved the beauty of childhood and nature
through the character Kuttappai. He is a model for all the children who deserve a free space
to develop and breathe their identity
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Abstract
India’s teacher education system is undergoing a dynamic transformation, aligning itself
with the evolving educational paradigms of the 21st century. As the role of educators
becomes increasingly multifaceted, there is a pressing need to enhance the quality and
relevance of teacher training programs. This research paper explores the emerging trends
in teacher education in India, driven by comprehensive policy reforms, technological
advancements, and a growing emphasis on inclusivity and competency-based learning. It
analyzes the shift from traditional methods to more modern, learner-centered approaches
that emphasize experiential learning, blended and online teaching models, and the
integration of digital tools in pedagogical practices.

Central to this transformation is the implementation of competency-based
frameworks that focus on measurable learning outcomes and the holistic development of
teaching skills. The National Education Policy (NEP) 2020 serves as a key catalyst,
advocating for rigorous and multidisciplinary teacher preparation programs. The paper
examines how institutions are adopting blended learning strategies to balance theoretical
knowledge with practical classroom exposure, thereby enhancing teacher preparedness and
effectiveness.

Furthermore, the study investigates the challenges associated with these reforms,
including infrastructural limitations, resistance to change, and disparities in access to
technology. It also highlights opportunities for innovation, capacity building, and
collaboration among stakeholders to ensure successful implementation. Through a critical
analysis of policy documents, institutional practices, and recent initiatives, the paper offers
insights into the potential of these trends to redefine teacher education in India.

In conclusion, this paper argues that the integration of technology, experiential
methods, and competency-based models holds promise for creating a robust and responsive
teacher education system. These developments not only aim to uplift the standard of
teaching but also ensure that future educators are equipped to meet the diverse needs of
learners in a rapidly changing educational landscape.

Keywords: Teacher education, India, technology integration, competency-based learning,
inclusive education, professional development, National Policy on Education 2020.

1. Introduction

The field of teacher education in India is undergoing a profound transformation,
driven by the need to align educational practices with global standards, technological
advancements, and emerging pedagogical frameworks. The quality of teachers and their
professional competencies play a pivotal role in shaping the learning experiences of
students, thereby influencing the overall educational outcomes of the country. In recent
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years, India has witnessed a series of policy reforms, technological integrations, and
competency-based learning approaches aimed at enhancing teacher training and education.

Teacher education in India has traditionally been characterized by content-heavy
curricula, a focus on theoretical knowledge, and limited hands-on teaching experience.
However, with the advent of the 21st century, the need for dynamic, innovative, and
research-driven teaching methodologies has become more pronounced. The role of teachers
has evolved from being mere disseminators of knowledge to facilitators of critical thinking,
problem-solving, and holistic development. This shift necessitates an overhaul of existing
teacher education programs to incorporate modern teaching techniques, experiential learning
models, and technology-enhanced training.

One of the most significant developments in teacher education has been the
introduction of the National Education Policy (NEP) 2020, which emphasizes the need for a
transformative approach to teacher training. The policy advocates for the establishment of
multidisciplinary teacher education institutions, the introduction of a four-year integrated
B.Ed. program, and the adoption of technology-driven teaching methodologies. These
reforms aim to equip future teachers with the skills and knowledge required to handle
diverse classroom settings, cater to students with different learning needs, and integrate
innovative teaching techniques into their pedagogy.

In addition to policy reforms, the increasing use of digital learning platforms, such as
SWAYAM, DIKSHA, and MOOC s, has revolutionized teacher education in India. These
platforms provide access to high-quality teaching resources, online courses, and professional
development programs, enabling teachers to upskill themselves and stay updated with the
latest trends in education. The rise of artificial intelligence (Al) and data analytics has also
contributed to the development of personalized learning experiences for teachers, helping
them assess their strengths and weaknesses and improve their teaching effectiveness.

Furthermore, there has been a growing emphasis on competency-based teacher
education, which focuses on the practical application of teaching skills rather than mere
theoretical knowledge. This approach ensures that teachers are equipped with essential
competencies such as classroom management, student engagement, differentiated
instruction, and assessment techniques. The adoption of competency-based frameworks in
teacher training programs has been instrumental in improving teacher preparedness and
enhancing student learning outcomes.

Another crucial aspect of contemporary teacher education is the emphasis on
inclusive education. With the implementation of various policies aimed at promoting
inclusivity in classrooms, teacher training programs now focus on equipping educators with
the skills required to teach students with diverse learning needs, including those with
disabilities. Gender sensitivity, socio-cultural diversity, and the need for equitable learning
opportunities have also been incorporated into teacher training curricula to create a more
inclusive and supportive learning environment.

A Multidisciplinary Peer Reviewed/Refereed Research Journal of Arts, Humanities and Social Sciences. www.veethika.co.in

39


http://www.veethika.co.in/

Vol-15, Issue - 02 ISSN-2231-1130
March, 2025
0O @ VEETHIKA@ O

Despite these advancements, teacher education in India continues to face several
challenges, including resistance to change, lack of infrastructure, and disparities in the
quality of training programs across different regions. Many educators are still accustomed to
traditional teaching methods and may be hesitant to adopt technology-driven or student-
centered approaches. Addressing these challenges requires continued professional
development, investment in teacher training institutions, and policy interventions to ensure

the effective implementation of new teaching strategies.

This research paper delves into the latest trends in teacher education in India,
examining the impact of policy reforms, technological advancements, and innovative
pedagogical approaches. It also explores the challenges and opportunities associated with
these changes and provides insights into how teacher education can be further improved to
meet the demands of the modern educational landscape. By analyzing these trends, this
study aims to contribute to the ongoing discourse on teacher training and highlight the
significance of equipping educators with the skills and competencies necessary for fostering
a dynamic and inclusive learning environment.

Research Objective

The primary objective of this research is to examine the transformative trends
shaping teacher education in India, with a focus on policy reforms, technological integration,
competency-based education, inclusive pedagogical practices, and innovative teaching
methodologies. The study aims to analyze how these emerging trends are influencing the
quality and effectiveness of teacher training programs and to evaluate the opportunities and
challenges they present within the Indian educational landscape. Additionally, the research
seeks to understand the implications of these developments on teacher preparedness and
student learning outcomes in the context of the 21st-century classroom.

Research Question

How are recent trends such as policy reforms, technological advancements,
competency-based frameworks, and inclusive pedagogies reshaping teacher education in
India, and what are their implications for improving teacher quality and addressing
challenges in the Indian educational system?

1.1. Importance of Teacher Education in India

Teacher education is crucial for the development of a strong educational system.
Teachers are the primary drivers of educational quality, and their professional development
is essential for achieving national educational goals. The quality of teacher education
directly influences the outcomes of students across all levels of education. In India, teacher
education is governed by several regulatory bodies, including the National Council for
Teacher Education (NCTE) and the Ministry of Education, which have implemented various
reforms over the years. However, teacher education has often been criticized for its outdated
methods and the lack of relevance to contemporary classroom demands.

2. Policy Reforms and Government Initiatives
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2.1. National Education Policy 2020 (NEP 2020)

The introduction of the National Education Policy (NEP) 2020 marks a significant
shift in India’s approach to education. The NEP 2020 emphasizes the need for a
transformative approach to teacher education. The policy highlights the importance of early
childhood care and education (ECCE) as a foundational stage, the development of critical
thinking, and a strong emphasis on 21st-century skills. For teacher education, NEP 2020
calls for the establishment of multidisciplinary teacher education institutions and the
integration of technology in teacher training programs. One of the key elements is the
introduction of a four-year integrated B.Ed. program that aims to combine content
knowledge with pedagogical training, thus enhancing the overall quality of teacher
preparation.

The NEP also recommends the use of technology in teacher education to enhance
accessibility, flexibility, and continuous professional development. The policy stresses that
teacher educators should be better trained to handle the demands of new-age classrooms and
the diverse needs of learners (Ministry of Education. (2020).

2.2. Rashtriya Madhyamik Shiksha Abhiyan (RMSA)

RMSA is a flagship program introduced by the Government of India to improve
secondary education and enhance the quality of teacher training. The initiative focuses on
improving teacher competencies through training, professional development, and providing
necessary teaching aids. RMSA has significantly contributed to the upgradation of teaching
methods and the promotion of technology in classrooms (Government of India. (2018).

3. Technological Integration in Teacher Education

3.1. Digital Learning Platforms and MOOCs

The rise of digital platforms and Massive Open Online Courses (MOOCs) has
significantly influenced teacher education. Platforms such as SWAYAM, DIKSHA, and
NROER provide online resources, teaching materials, and courses that help teachers
improve their skills. These platforms allow teachers to access professional development
resources regardless of geographical location, thus improving the reach and quality of
teacher training programs.

MOOC:s, in particular, have revolutionized teacher education by offering flexible,
self-paced learning. Teachers can engage with subjects they may not have had access to in
traditional settings, which helps in professional development and upskilling (Sharma, 2020).

3.2. Blended Learning and Hybrid Models

Blended learning, which combines online and face-to-face instruction, has been
widely adopted in teacher education. It allows for flexibility and ensures that teachers can
engage with content at their own pace while still participating in live, interactive sessions.
Hybrid models that incorporate both online learning and traditional classroom interactions
are gaining popularity in teacher education programs. This approach helps bridge the gap
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between theoretical knowledge and practical teaching experiences, which are both critical
for effective teacher preparation. (Vyas, 2021).

3.3. Artificial Intelligence and Data Analytics

Al is beginning to play a role in teacher education by offering personalized learning
experiences. Data analytics tools are being used to track teacher performance, identify
strengths and weaknesses, and offer tailored professional development programs. The use of
Al can also help in the evaluation of teaching practices and student learning outcomes,
providing valuable insights for teacher educators (Pandey, 2022).

4. Competency-Based Teacher Education

4.1. Competency-Based Frameworks

Competency-based teacher education (CBTE) focuses on developing specific
competencies that teachers need to perform effectively in the classroom. These
competencies include both knowledge and skills, such as subject expertise, classroom
management, assessment techniques, and the ability to adapt to diverse student needs. The
shift towards CBTE aims to ensure that teachers are not only knowledgeable but also
equipped with the necessary practical skills to enhance student learning (Shukla, 2021).

4.2. Assessment for Learning

Traditional assessments in teacher education programs primarily focus on summative
evaluation. However, there is a growing focus on formative assessments, which assess the
ongoing progress of teacher trainees. These assessments provide real-time feedback and

encourage reflective practices, helping teachers improve their teaching strategies (Kumar,
2021).

5. Focus on Inclusive Education

5.1. Inclusive Education Training

India has made significant strides in promoting inclusive education. Teacher
education programs are now increasingly focusing on equipping teachers with the skills
necessary to teach students with diverse needs, including those with disabilities and learning
challenges. The integration of inclusive practices in teacher education ensures that future
teachers are prepared to create classrooms that cater to all students, irrespective of their
socio-economic backgrounds or learning abilities (Chandra, 2021).

5.2. Gender Sensitivity in Teacher Education

Gender sensitivity has become a focal point in teacher education, as there is an
increasing awareness of the need to address gender biases in classrooms. Teacher training
programs now emphasize the importance of creating gender-inclusive classrooms that foster
equality and respect for all genders (Mehta, 2020).

6. Pedagogical Innovations and Active Learning
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6.1. Project-Based Learning (PBL)

Project-based learning (PBL) is an active learning strategy that encourages teachers to
engage students in solving real-world problems. This approach is increasingly being
incorporated into teacher education programs, allowing teachers to understand how they can
foster critical thinking, creativity, and collaboration in their students (Kapoor & Joshi
(2020).

6.2. Constructivist Pedagogy and Experiential Learning

Constructivist pedagogy emphasizes the active role of learners in constructing their
own knowledge. This approach, along with experiential learning, is becoming more
prevalent in teacher education programs in India. These pedagogical innovations encourage
teachers to move beyond rote learning and engage students in hands-on, inquiry-based
learning experiences. (Kumar, 2020).

7. Challenges and Barriers in Teacher Education

7.1. Resistance to Change

Despite the positive trends, resistance to change remains a significant challenge.
Many teacher educators are accustomed to traditional methods and may be hesitant to adopt
new, technology-driven or student-centered approaches. Overcoming this resistance requires
continued professional development and support for teachers. (Rani, 2021).

7.2. Quality Assurance and Standardization

While new trends in teacher education are promising, there is still a need for quality
assurance mechanisms to ensure that these innovations are effectively implemented. There
are disparities in the quality of teacher education across different states in India, and efforts
to standardize and regulate teacher education programs are essential. (Gupta, 2020).

8. Conclusion

The new trends in teacher education in India represent a significant shift toward
improving the quality of teaching and enhancing the capabilities of teachers to meet the
needs of contemporary learners. The integration of technology, competency-based
frameworks, inclusive practices, and innovative pedagogies are all promising steps toward
building a more dynamic and effective teacher education system. However, challenges such
as resistance to change and ensuring quality across regions remain. Continued efforts to
implement policy reforms, promote digital literacy, and ensure equitable access to training
resources are critical to realizing the full potential of these trends.
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Abstract

In Indian Knowledge Tradition, the concerns of Divyangjan (persons with special needs-
disabilities) have been well placed and discussed. The main concerns of persons with
special needs have been education and rehabilitation for their inclusion in society. Inclusion
is the ultimate reality for a democratic nation. Four years back, the Government of India
has promised to reconfigure education system through National Education Policy, 2020.
This policy is to ensure social justice and equality for persons with special needs by defining
education as the single greatest tool. The Government of India is committed to promote
inclusion through equitable and inclusive education. To implement the policy in an effective
manner, it is important to examine the status of education and rehabilitation of historically
marginalized persons within the framework of the ancient Indian knowledge system. This
paper examines how the education and rehabilitation of persons with special needs could be
done with the help of ancient insights reflected in Indian knowledge traditions. It is indeed
very helpful in modern rehabilitation approaches to foster a more holistic and
compassionate approach in the area of disability care, especially in educating and
rehabilitating the persons with special needs.

Keywords: Education, Rehabilitation, Persons with Special Needs, Indian Knowledge
Tradition

Introduction
Inclusion has been the spirit of Indian society as it reflects from the hymns (mantra),
the ‘sacred utterance’ of Rigveda, an ancient Indian collection of Vedic Sanskrit hymns
(suktas). The hymns which reflect the essence of inclusion are as under-
GIreotd Hagtd ¥ af AT SATTdTH|
< 1197 AT 4 FSATaATeAT SUTEd | |

May you move in harmony, speak in one voice; let your minds be in agreement; just as the

ancient gods shared their portion of sacrifice.
HATA He: AT FHATAT
HHATA Hel: 'H%ﬁ?ﬂﬂw
A AAATRHATY T
T o R SR |
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May our purpose be the same; may we all be of one mind. In order for such unity to form I

offer a common prayer.
AT T TR THATAT g1 a |
HHATTHE] T Hell JUT T QAT |

May our intentions and aspirations be alike, so that a common objective unifies us all.
(Source: The Rig Veda. X. 191).

The said hymns of Rigveda truly portray the meaning of 'Inclusion’ in Indian
perspective. The NEP- 2020 also advocates that education endeavours should be carried out
keeping in the mind the rootedness in Indian knowledge tradition and culture. The Chapter
06 of National Education Policy-2020 talks about Equitable and Inclusive Education:
Learning for All. The planning and execution of equitable and inclusive education should be
based on Indian ethos. Since the dawn of Indian culture and civilisation, the nature of our
society has been inclusive in nature. The essence of which may be traced in various Indian
scriptures like Rigveda and others. Equitable and inclusive education or catering students'
diversity in an equitable and inclusive manner, what is mentioned in the NEP-2020, could be
realized in the purview of Indian rootedness.

Examining the education and rehabilitation of underprivileged children within the
framework Indian knowledge tradition is incredibly complex and calls for specialized
understanding. It necessitates a thorough comprehension of the language, culture, and
mental processes of ancient India. We must research both primary and secondary literary
sources for this. While secondary sources include scholarly works on ancient Indian history,
philosophy, religion, medicine, education, and disability studies, primary sources include the
Vedas, Upanishads, Sambhitas, Puranas, Arthashastra, Dharma-shastras, and medical texts
(Ayurveda, Charaka Sambhita, and Sushruta Samhita). While researching these sources, there
are a few obstacles and things to keep in mind.

1. Definition of Disability: There has been a substantial evolution in the concept of
disability. It's difficult to translate terms from antiquity into contemporary thinking.

2. Text Availability: A lot of the works listed above are difficult to find in contemporary
versions and call for specific training and resources.

3. Interpretation: It can be difficult to determine the proper context for content pertaining to
disabilities because ancient texts are frequently interpreted in different ways.

4. Cultural and Social milieu: Disability-related references can be implicit or subtle, and it is
important to comprehend the socio-cultural milieu of ancient India.

5. Evidence-Based Approach: Careful thought and methodology are needed to integrate
results from historical texts with contemporary evidence-based strategies in education
and rehabilitation. Texts and beliefs from ancient India provide insightful historical
perspectives on education and disability.

The Rig Veda, the Ramayana, and the Mahabharata all had favourable portrayals of
disabled people, highlighting themes of variety, cooperation, and solidarity (Bajpai, 2023).
This inclusive strategy is in opposition to later stigmatization, which was presumably
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brought about by colonialism. Character development, self-control, and social awareness
were the main focuses of traditional Indian educational systems, which had their roots in
Vedic literature (Ashraf & Naz, 2020). Numerous special education strategies, such as
personalized curricula, social integration, and role models, that were later revived in the
West had their roots in South Asian history (Miles, 1997). But in the 19th century, when
special education became more professionalized, Western educational theories frequently

replaced indigenous methods. By shifting away from medical viewpoints and supporting
acceptance of disability as a component of social variety, contemporary scholarship seeks to
reinterpret disability in India as a social and cultural phenomenon (Ghai, 2015).
The approaches for examining ancient texts and their use in contemporary settings are
examined in this collection of papers. In order to analyze historical texts on disability, Laes
(2011) suggests a multi-level method that takes authorial purpose and cultural context into
account.

Techniques and Resources:

1. Textual Analysis: Create a strict technique that takes language, context, and any biases
into account while evaluating ancient writings.

2. Expert Consultation: Seek advice from academics who specialize in the history,
philosophy, education, and medicine of ancient India.

3. Interdisciplinary Approach: To analyze results, work with specialists in education,
rehabilitation, and disability studies.

4. Ethical Issues: Talk about the moral issues surrounding the use of old literature and
possible content misunderstandings.

The Chathuska technique is examined in Ayurvedic writings by Irshad & Nair (2021),
who emphasize its significance for grasping basic ideas. Muniapan & Dass (2008) examine
CSR from an archaic Indian viewpoint, stressing an inside-out leadership style while
analyzing Kautilya's Arthasastra through hermeneutics. In their study of Vedic literature,
Vidyashree & Bharadwaj (2023) use textual and historical analysis to shed light on ancient
Indian education and its possible uses in modern contexts. When analyzing ancient texts for
contemporary applications in domains including disability studies, medicine, business
ethics, and education, these studies highlight the importance of interdisciplinary approaches,
expert consultation, and ethical considerations.

A complicated understanding of disability is presented by ancient Indian philosophy,
which draws on ideas such as Atman, Karma, and other philosophical schools. For those
with disabilities in India, the concept of Karma has been viewed as both a barrier and an
enabler; it can cause stigma and provide suffering a meaning (Wilson, 2019; Das, 2010).
Hindu epics and literature frequently featured disabled individuals in significant roles,
refuting the notion that disability was exclusively connected to evil (Kumari, 2019). For
women with disabilities, who experience double prejudice, the idea of Shakti may provide
an avenue for empowerment (Das, 2010). Epics such as the Mahabharata and the Ramayana
included characters with disabilities, demonstrating the inclusiveness of ancient Indian
culture (Bajpai, 2023). Nonetheless, throughout time, colonial influences might have
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changed how Indian society views disabilities (Bajpai, 2023). Gaining an understanding of

these philosophical foundations can assist in addressing stigma and advancing inclusivity for
Indians with disabilities.

Vedanta Philosophy

Vedanta offers a particularly holistic perspective on the human condition. It
emphasizes the ultimate unity of the individual soul (Atman) with the cosmic consciousness
(Brahman). Let's explore how this philosophy might have influenced the perception of
disability. Research suggests that Hindu beliefs, particularly the concept of karma,
significantly influence perceptions of disability in India. While karma can provide a context
for understanding suffering (Wilson, 2019), it often leads to negative attitudes towards
people with disabilities, viewing their condition as deserved due to past actions (Gupta,
2011; Wilson, 2019). This can result in stigmatization and reluctance to seek medical
treatment (Wilson, 2019). However, karma is not solely retributive; it can be mitigated
through good deeds and piety (Gupta, 2011). A more comprehensive view of disability
might be provided by the Vedantic emphasis on the soul's transcendence of the body (Miles,
2000). Furthermore, studies on women with physical disabilities emphasize the role that
spirituality and self-worth have in overcoming obstacles; these studies imply that a strong
sense of self-worth can have a greater impact on life outcomes than the degree of a handicap
(Nosek & Hughes, 2001).

Karma: A Complex Lens

In Indian philosophy and religion, the idea of Karma, or the rule of cause and effect,
is fundamental. It provides a framework for comprehending morality, the nature of reality,
and the difficulties faced by people with disabilities. Hinduism's notion of karma has a big
impact on how people in India view disability. It frequently has unfavourable effects even if
it might offer a framework for comprehending hardship and accepting impairment with
composure (Gupta, 2011). People with impairments and their families may experience
stigma as a result of karmic beliefs, which may deter them from seeking medical attention
(Wilson, 2019). This viewpoint affects societal attitudes and even the methods used by
healthcare experts since it sees disability as a deserving condition brought on by prior deeds
(Wilson, 2019). Because gender discrimination and disability coexist in India, things are
more difficult for women with impairments (Das, 2010). But despite its seeming irrationality
and exploitation, the idea of karma can also offer purpose to people with disabilities and
their families (Das, 2010). According to some study, karmic beliefs can help families by
providing a framework for comprehending pain (Wilson, 2019).

The Yoga Sutras and Disability
Now let's explore the body, mind, and spirit as they are addressed in Patanjali's Yoga
Sutras and how this may be related to disability. The Yoga Sutras mainly explain how self-
discipline and meditation can lead to nirvana. The body and its limits are acknowledged by
the system, nevertheless.
1. The Body as a Vehicle: The impermanence and limits of the body are emphasized in
yoga philosophy, which acknowledges it as a vehicle for the soul.
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2. Pratyahara: Withdrawing one's senses is a practice that may be able to accommodate
people who have sensory problems.

3. Yoga Nidra: People with physical limitations may find that this form of yogic sleep is
suitable for them.

A foundational text in classical yoga philosophy, the Yoga Sutras of Patanjali emphasize the
use of self-discipline and meditation to achieve mental quiet and freedom (Malhotra, 2001;
Feuerstein, 1980). The approach emphasizes the body's transience while acknowledging it as
a vehicle for the spirit (Malhotra, 2001). The Yoga-Sutra by Patanjali explains the mystery
of human existence and provides a way out of the cycle of becoming (Feuerstein, 1980).
Patanjali defines yoga as the cessation of mental fluctuations, or "citta-vrtti-nirodha" (Bhide
et al., 2021; Whicher, 1995). Some academics argue for a more epistemologically-oriented
approach to comprehending Patanjali's philosophy, despite the fact that traditional
interpretations often give a radically dualistic picture (Whicher, 1995). The conceptual basis
of yoga is formed by the Yoga Sutras and other books such as the Bhagavad Gita, which
emphasize the effects of Yoga on the mind and human conduct (Bhide et al., 2021).
Consider possible modifications for Pratyahara (Withdrawal of Senses) in individuals who
are impaired in their senses. Separating the senses from material objects in order to achieve
enlightenment is one of the basic tenets of the yoga philosophy known as Aptyahara
(McKibben, 2024). It is one of the eight limbs of Yoga as stated in Patanjali's Yoga Sutras,
which form the foundation of yogic theory of consciousness, according to Tripathi and
Bharadwaj (2021). Recent neuroscientific studies have found neural signatures for yogic
practices like pratyahara, suggesting a link between traditional knowledge and modern
science (Tripathi & Bharadwaj, 2021). The Yogic Theory of Mind and Consciousness
(YTMC) provides a thorough framework for understanding psychic states like samadhi and
meditation as well as internal mental processes. (Tripathi & Bharadwaj, 2021). But doubt,
sluggishness, and false perception are just a few of the barriers that make practising
Pratyahara and other parts of Yoga difficult (Shashidhara, 2020). Despite these obstacles,
Yoga is nevertheless crucial for the physical, mental, and spiritual aspects of human
development (Shashidhara, 2020).

Yoga Nidra (Yogic Sleep) Examines how it be adapted to accommodate those with physical
limitations. The ancient tantric practice of Yoga Nidra, a guided relaxation method, has
demonstrated encouraging therapeutic benefits in rehabilitative settings. Research suggests
that it may help manage pain, enhance sleep quality, and lessen tension, anxiety, and
depression (Pandi-Perumal et al., 2022; Kumari & Karunaratne, 2022). Positive alterations
in blood glucose, haematological variables, and hormonal state are examples of
physiological benefits (Pandi-Perumal et al., 2022). Studies using neuroimaging have shown
quantifiable effects on cerebral blood flow and dopamine release (Pandi-Perumal et al.,
2022). Additionally, Yoga Nidra has demonstrated potential in treating non-communicable
disorders like diabetes, high blood pressure, and heart problems (Kumari & Karunaratne,
2022). Studies already conducted indicate that yoga techniques, such as Yoga Nidra, may be
helpful for social, psychological, and physical recovery, while further study is necessary
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(Telles et al., 2013). Yoga is a useful topic for additional research in rehabilitation settings
because of its affordability and versatility (Telles et al., 2013).

Citta-vrtti-nirodha or the Cessation of Mental Waves, Yoga has demonstrated encouraging
effects in a number of mental health and rehabilitation domains. Research has indicated that
yoga is effective in enhancing cognitive abilities and social skills in children diagnosed with
mental retardation (Uma et al., 2008). According to Telles et al. (2013), yoga has been
proven helpful in the physical rehabilitation of patients with illnesses like COPD, stroke, and
coronary artery disease. Mindfulness-based psychotherapy techniques derived from yoga
have been beneficial in treating anxiety, mood disorders, and maladaptive behaviors in
people with intellectual disabilities (Robertson, 2011). Additionally, studies on the use of
yoga for psychosis and cognitive impairment demonstrate its potential as a therapeutic and
preventive intervention for a variety of mental illnesses (Khalsa, 2013). When customized to
meet each person's requirements and skills, the incorporation of yoga practices into
rehabilitation programs and healthcare systems may offer a comprehensive, affordable
solution for mental and physical well-being.

Potential Benefits for Individuals with Disabilities:

e Reduced Anxiety and Stress: Calming the mind can alleviate anxiety and stress often
associated with disabilities.

e Improved Focus and Concentration: Can enhance cognitive abilities and attention
span.

e Emotional Regulation: Can help manage mood swings and emotional instability.

e Enhanced Self-Awareness: Can foster a deeper understanding of one's thoughts and
feelings.

By exploring Citta-vrtti-nirodha, we can uncover potential strategies for improving the
mental well-being of individuals with disabilities and enhancing their overall quality of life.
Since Citta-vrtti-nirodha involves specific techniques to still the mind, let's explore some of
these methods and how they might be adapted for individuals with disabilities.

Potential Techniques:
e Pranayama (Breathing Exercises): Deep and rhythmic breathing can calm the mind.

e Meditation: Various forms of meditation can help focus attention and reduce mental
chatter.

e Asana (Physical Postures): Certain Yoga poses can prepare the body and mind for
meditation.

e Pratyahara (Sense Withdrawal): This technique, previously explored, can also aid in
calming the mind.

Adaptation for Disabilities:
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o Physical Disabilities: Adaptations to physical postures might be necessary.

e Sensory Impairments: Focus on internal awareness and breath rather than external
stimuli.

e Cognitive Impairments: Use simpler techniques and provide clear guidance.

By exploring these techniques and their potential adaptations, we can gain a deeper
understanding of how Citta-vrtti-nirodha can be applied to individuals with disabilities.
Integrating Citta-vrtti-nirodha into Education and Rehabilitation

Let's explore how the techniques for Citta-vrtti-nirodha can be integrated into a
comprehensive rehabilitation program for individuals with disabilities. Citta-vrtti-nirodha
can help people with impairments become more self-aware, emotionally resilient, and
generally well-adjusted by including it into rehabilitation programs.

Potential Integration:
o Initial Assessment: Identifying the specific mental and emotional challenges faced by
the individual.

e Personalized Practice: Tailoring techniques to suit individual needs and abilities.
e Guided Meditation and Relaxation: Providing structured guidance for beginners.
e Group Sessions: Fostering a supportive environment for shared experiences.

e Collaboration with Therapists: Integrating with other therapeutic approaches for a
holistic approach.

e Long-Term Practice: Encouraging consistent practice for sustained benefits.

Particular Examples:

1. Adapting physical postures to accommodate the limits of those with physical disabilities
and emphasizing breath awareness.

2. Using guided imagery and visualization techniques to help people with sensory
impairments relax.

3. Using basic, repeated methods for those with cognitive impairments, such breathing or
concentrating on a single item.

Ishvara-pranidhana: The fundamental idea of Ishvara-pranidhana entails giving over one's
will and ego to a higher force. For those with disabilities, this surrender can be a very useful
tool that provides comfort, meaning, and a sense of community. Ishvara-pranidhana, while
rooted in the Indian philosophical tradition, resonates with similar concepts in various
cultures and religions. Let's explore some examples:

» Abrahamic Religions: The idea of yielding to a higher force, as demonstrated by Ishvara-
pranidhana, is comparable to the ideas of Islam (Islam), Christianity (faith and trust), and
Judaism (covenant partnership).

A Multidisciplinary Peer Reviewed/Refereed Research Journal of Arts, Humanities and Social Sciences. www.veethika.co.in

51


http://www.veethika.co.in/

Vol-15, Issue - 02 ISSN-2231-1130
March, 2025
0O @ VEETHIKA@ O

* Buddhism: Although this religion rejects the idea of a personal God, it does view
interdependence and interconnection as a means of connecting to a reality beyond our own.

* Indigenous Traditions: A lot of indigenous cultures believe in a Mother Earth or Great
Spirit, which is a higher power that people can communicate with.

Key Aspects of Ishvara-pranidhana:
e Surrender: Letting go of control and accepting life's challenges with grace.

e Faith: Trusting in a higher power or a larger purpose.
e Gratitude: Cultivating appreciation for what one has, despite limitations.
e Hope: Maintaining a positive outlook and belief in a brighter future.

Potential Benefits for Individuals with Disabilities:
e Emotional Well-being: Provides a sense of peace and acceptance.

e Resilience: Fosters the ability to cope with challenges.
e Meaning and Purpose: Offers a sense of direction and significance.
e Connection: Creates a feeling of belonging to something larger than oneself.

Integrating Ishvara-pranidhana into Rehabilitation
By recognizing the cross-cultural nature of this concept, we can develop more inclusive
rehabilitation practices. Here are some potential approaches:
e Respect for Diversity: Acknowledging and respecting different beliefs and spiritual
practices.
e Individualized Support: Offering tailored spiritual care based on individual needs
and preferences.
e Interfaith Collaboration: Partnering with religious and spiritual leaders to provide
support.
e Creating Sacred Space: Providing opportunities for quiet reflection and prayer.

By exploring the cross-cultural dimensions of Ishvara-pranidhana, we can develop more
comprehensive and compassionate rehabilitation programs that address the spiritual needs of
individuals with disabilities.

Rehabilitation Settings and Integration Strategies
Ishvara-pranidhana can be incorporated into various rehabilitation settings:

1. Physical Rehabilitation:
e Mind-Body Connection: Emphasize the connection between physical and spiritual
well-being.
e Goal Setting: Encourage patients to set goals aligned with their spiritual aspirations.
e Gratitude Practices: Incorporate gratitude journaling or meditation to foster
positivity.
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2. Mental Health Rehabilitation:
e Spiritual Counselling: Offer spiritual counselling or support groups.

e Mindfulness and Meditation: Integrate practices that cultivate a sense of
connection to a higher power.
e Trauma Recovery: Utilize spiritual frameworks for understanding and healing.

3. Chronic Illness Rehabilitation:
e Finding Meaning: Help patients find purpose and meaning in their lives despite
illness.
e Support Groups: Facilitate groups focused on spiritual coping mechanisms.
e Spiritual Rituals: Incorporate rituals or practices that provide comfort and strength.

4. Paediatric Rehabilitation:
e Age-Appropriate Activities: Engage children in age-appropriate spiritual practices
like storytelling or nature connection.
e Family Involvement: Support families in fostering a spiritual environment at home.
e Resilience Building: Help children develop a sense of hope and optimism.

Challenges and Considerations:
e Staff Training: Ensure healthcare providers are equipped to address spiritual needs.
e Ethical Guidelines: Establish clear guidelines for respecting patient autonomy and

diversity.

e Evaluation: Develop methods to assess the impact of spiritual care on patient
outcomes.

e Collaboration: Work with religious and spiritual leaders to provide comprehensive
support.

By thoughtfully integrating Ishvara-pranidhana into rehabilitation settings, we can create a
holistic approach to healing that addresses the physical, emotional, and spiritual needs of
patients.

Conclusion

Ancient Indian texts, including the Vedas, Upanishads, and epics like the
Mahabharata, offer a rich and nuanced understanding of disability. These sources
emphasize inclusivity through education and rehabilitation and the interconnectedness of all
beings, challenging modern perspectives that often view disability through a purely medical
lens. Examining these texts, alongside concepts like Karma and Ishvara-pranidhana
(surrender to a higher power), can provide valuable insights into historical and philosophical
perspectives on disability in India. Furthermore, ancient practices like yoga and meditation,
particularly techniques like Citta-vrtti-nirodha (cessation of mental fluctuations), offer
potential tools for enhancing the well-being of individuals with disabilities. By integrating
these ancient insights with modern rehabilitation approaches, we can foster a more holistic
and compassionate approach to disability care in educating and rehabilitating them.
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8.0 Rendition of Sexual Liberation in Marriage through Select Works of
Ismat Chugtai

e Miss. Rajni Singh, Ph.D. Scholar, Department of English and MEL, University of
Lucknow

Abstract

Marriage is one of the most intricate institutions of the society which skeletons upon the
social, familial and sexual needs of individuals. However, these aspects are codependent on
the shifting power structures of the society and in a quintessentially patriarchal society,
equal needs of both the genders are not essentially looked upon within the marital
framework. Ismat Chughtai, happens to be one of the most influential feminist voices in
Urdu literature. This paper investigates the delineation of sexual liberation within the
institution of marriage in select works of Chughtai by analysizing stories such as ‘Lihaaf
among others, The study explores how Chughtai envisions female desire beyond the
traditional marital framework. The objective of this study is to critically analyze how
Chughtai represents female desire and resistance within the domestic sphere in Indian
households. The paper also explores how her characters reclaim agency through subtle
forms of rebellion by debasing the power structures of marriage thereby challenging
dominant norms of marital obedience and sexual passivity.

Drawing from feminist literary criticism and postcolonial theory, this paper situates
Chughtai's narratives within the broader socio-cultural context of pre- and post-
independence India. The paper also aims to draw a comparison between the works of the
contemporaries of Chughtai, both in the east as well as the west in order to remark the
unique feminist identity of the modern woman rendered by Chugtai’s works. Ultimately, the
paper highlights how Chughtai’s writings continue to be relevant in ongoing debates around
gender, sexuality, and autonomy in the Indian marital landscape.

Keywords: Marriage, Sexuality, Post - Colonialism, Post- Partition, Feminis

Introduction

Ismat Chugtai was an eminent Urdu writer of the early twentieth century. She was
known for her fearless feminist ideology. Her work stands for the birth of a revolutionary
feminist politics and aesthetics in the twentieth century Urdu literature.

“In my stories I’ve put down everything with objectivity. Now, if some people find
them obscene, let them go to hell. It’s my belief that experience can never be obscene if they
are based on authentic realities of life. These people think that there’s nothing wrong if they
can do things behind the curtains... They are all halfwits”. (Chugtai) These words of
Chugtai are enough to prove that she was the most courageous and controversial writer of
Urdu Literature. She was the only writer of her time to fiercely advocate selthood and self-
definition for women in an extremely orthodox and tradition bound society.

Chugtai’s most famous and controversial work is Lihaf which is a short story
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published in 1942 in a literary journal called Adab-i-Latif. (Batra) This work of Chugtai

jolted the Urdu readers due to its unorthodox depiction of female sexuality which was an
afresh approach in modern Indian literature.

Although Lihaf is regarded as Chugtai’s magnum opus till date, she is also credited
to have written numerous short stories with unconventional themes and strong protagonists
who stood out from the ordinary. Marriage and the position of women within this institution
was one of the most widely discussed themes in Chugtai’s works. Her take on marriage was
also unconventional wherein women characters recreated the boundaries of marriage and
redefined the idea of a married woman.

Reception of sexual inclination of women

The west is known to have colonized the east which makes them the ‘masters’ of the
‘subjects’ of the east. But when it comes to certain atypical ideologies the colonizers are not
any different from the colonized. One such ideology is homosexuality in women.
Homosexuality has been a part of human society ever since the ancient Greek times.
Pederasty was a major characteristic of the archaic or the classical period and has been a part
of works of great Greek writers such as Herodotus, Plato etc. This implies that it was
legitimate for men to have a homosexual relationship. It somehow became unacceptable for
people to understand that homosexuality was nothing but just another form of sexuality
common in both men and women. People treated homosexuality specifically in women with
a lot of disgust and rejected it in all forms of art. Despite of this homophobic ideology of
people, some bold writers still attempted to write about this subject both in the east and in
the west. D.H Lawrence’s Lady Chatterley’s Lover (Lawrence) and Ismat Chugtai’s Lihaf
(Chugtai) are the most relevant examples of this situation. Lawrence’s novel talked about
the affair of the former Constance Reid (Lady Chatterley) with Oliver Mellos. Chugtai’s
work talks about the affair of Begum Jaan with her servant Raboo. There are a lot of
similarities between these two texts and these texts also had to go through similar allegations
therefore they share a similar destiny. Both the texts talk about high class woman devoid of
sexual pleasures and their bold choices in order to obtain what they desire. There was a
major difference between the societies of Lawrence and Chugtai. Where the former came
from a developed nation known to conquer and colonize half of the world, the latter
belonged to a colonized nation where women were initially confined to their parents’ houses
and then to the house of their husband all through their life. When these texts came out, the
reaction of the readers both in the east and the west was similar which suggests that female
sexuality was a taboo in the society and not until the recent times women has been accepted
by the society as an individual with diverse sexual needs.

Another taboo related to female sexuality which is encountered by Chugtai is
polyamory. Men have always known to have multiple sexual partners, whether it’s Greek
Gods like Zeus or English Kings like Henry VIII (Rashid) First few lines of Dryden’s poem
‘Absalom and Achitophel’ published in 1681(Dryden) suggest that it was not a sin for a man
rather was a normal tradition for them to create progenies of their own with different sexual
partners.
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Til and Gharwali’: A Brief Discussion

Chugtai’s stories Til and Gharwali (Chughtai) represent full blooded country women
with natural charm and rustic beauty. In Chugtai’s work a low-class woman is always
characterized by fierce sexual fascination while middle class woman is presented with a
tamed sexual desire. A middle-class woman is shown struggling for her hidden sexual
longings to get fulfilled; a glimpse of which can be seen in the character of Begum Jaan in
Lihaaf. (Chughtai)

Gharwali 1s a short story by Chugtai which raises many issues. It questions the
difference between an upper middle-class male and a lower-class female; it also questions
the piousness of the institution marriage. This story is a satire on the double standards of
society and the suppression of women in the name of marriage. The character of Lajo who is
a former prostitute and her marrying an upper-class man highlights the fact that marriage is a
medium of social and economic dependency. Chugtai mocks at the hypocrisy of society that
draws a line between a debauch man and a whore, though her very presence reminds Mirza,
the male protagonist of his own mother.

Lajo serves Mirza like an “honorable” married woman and becomes fond of his
house out of necessity. The situation of Lajo can be compared to Virginia Woolf’s idea of
having your own space and money as describe in her text, The Room of One’s Own
published in 1929. (Woolf) Though money is not what Lajo wants but having a space of her
own where she can rule is what tempts her for staying in Mirza’s house.

Til is another short story of Chugtai where sexual intimacy is seen between an upper-
class artist and a lower-class girl who has a mole on her body. The mole acts as symbol of
irresistible attraction between the two sexes. The girl whose name is Rani quite openly talks
about her sexual desires and necessities. Despite of his attraction towards Rani, Chaudhary
on the other hand feels dumb folded on the audacity of Rani. In both these stories the
character of Lajo and Rani are hankered by men but are also beaten and abused for their
unconventional attitude.

Wave of Feminism in Post- Partition India

It was not until the 1960s that feminist critics like Mary Eliman and Elaine
Showalter were able to put forward the idea of sexual politics. Chugtai on the other hand
was already writing such bold stories in the 1940’s in a country where the post-colonial
phase had just begun and the writers were either emphasizing on reviving the culture or
narrating the struggles of the colonized. The hardships and desires of women were out of
question.

Another such writer was Saddat Hassan Manto. Manto’s Thanda Ghosht published
in 1950 (Manto)was accused for obscenity in the court of Lahore during the same time when
Chugtai was struggling with similar allegations for Lihaf. Where Manto held his head high
for writing Thanda Ghosht, Ismat was still not very happy with Lihaf being her only source
of identification as an established writer. Her disappointment can also be seen in her
autobiographical work Kagazi Hai Pairahan (Chughtai) which was published
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posthumously. Manto’s Thanda Ghosht talked about the brutality and violence that women

had to face when partition of India took place. Women from both sides of the border were
raped, tormented and murdered. The crux of the story was highly ignored and the fact that
Manto talked about a woman’s chest was emphasized by the prosecution. According to
Harish Narang’s translation of Manto’s works; in one of his texts, he talks about his defense
statement in the court. Manto refers to a French writer Guy de Maupassant whose stories

contained a detailed description of sex and yet his works were referred by several
psychologists and doctors to understand the mindset of a person. The motive behind
Manto’s statement is that sexual description of any individual is not obscenity and only a
sick mind can draw such inferences. (Narang)

Unlike other writers Chugtai freed her characters from the fear of consequence of
their actions. There were many writers after Chugtai who wrote about the suppression of
women and the various choices that these women made but unfortunately none of them were
able to construct a nonchalant attitude towards the judgments of the society. A very relevant
example of this is Arundhati Roy’s booker prize winner novel God of Small Things
published in 1997 (Roy)where the character of Ammu makes two major choices for her life.
One is marrying a man with whom she gave birth to her twins Rahel and Estha. The man
was a drunkard and their unstable relationship led to their divorce. Another choice that she
made was having an affair with Velutha who was an untouchable. Both her choices resulted
in her being insulted by first, her own family and then by the society. Roy’s novel talks
about the oppression of women in a much-elaborated sense. However, it fails to portray the
strength of a woman, rather it shows how helpless and miserable a lonely woman can be.

Chugtai’s characters on the other hand despite of belonging to a much backward
society in comparison to the society which is presented in Roy’s novel are aware of their
decisions and consequences and refuse to owe their happiness and freedom to the prejudice
of the society.

Sexual Liberation of Married Women Portrayed by Chugtai

In the short story 7il the character of Rani is young and is full of erotic energy. She is
vocal about her sexual desires and takes pride in having multiple partners. Despite
Chaudhary’s disappointment towards her bold attitude, she tells him her meetings with other
men in the most nonchalant manner.

The story Gharwali shows the effect of displaying female sexuality and eroticism in
a marriage. The character of Lajo is quite sexually liberated in her approach. She enters as a
domestic help in Mirza’s life and alters his demeanor. Lajo is wild and vocal in her demand
for intimacy and despises wearing constricted pants in place of a free flowing lehenga. The
pants are a metaphor for sexual slavery that comes handy in a woman’s life with various
other restrictions of marriage. Lajo however chooses her freedom over her marriage and
when asked for a divorce she is more than happy to pursue it. Not because she doesn’t love
Mirza but because she is forced by Mirza to be tamed and conditioned like a social animal
and her ferocious character restricts her from doing so. She takes pride in defying the
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archetype of a pious woman.

Chugtai’s characters are a reflection of her own personality which was liberal and
progressive. These themes that she picked up were deemed as unwomanly. Both Rani and
Lajo are not typical stock characters. They go through a considerable amount of change
which makes them real and relatable. These characters aim to redefine the conventions of
attitudes and behaviors of a woman. The fearlessness in them plays an important role in
doing so as it creates a strong sense of trust in the reader with respect to the unconventional
ways of the characters. In God of Small Things, we see the character of Ammu with a sense
of pity. We see her as a victim of the male dominated society whereas in Chugtai’s work we
see the characters of Rani and Lajo dealing the same even a worse society not as victims but
as survivors. They are not an object of pity in the eyes of the readers rather they come with a
sense of inspiration and motivation. They don’t blame the destiny for being born in such a
society; on the contrary they take hold of their destiny in their own hands and tame it
according to their desires. This is the beauty of Chugtai’s work. She talks about the plight of
women but also suggests a solution to the difficulties of the women by inspiring them to
liberate their souls from any kind of fear.

Conclusion

Chugtai through her works was able to spread awareness regarding the sexual
liberation of married women. In both her short stories 7i/ and Gharwali the character of Lajo
and Rani challenge the pseudo - sanctions characterization of a married woman. Both the
stories start with describing the sexual interest of the male protagonists in different women.
Mirza is used to the practice of going to brothels once in a while before Lajo arrives in his
life and Chaudhary on the other hand is known to have painted several women before Rani.
The stories take an interesting and unorthodox turn when the women reveal about their
strong sexual desires which is not restricted to just one partner. Chugtai, with the help of her
writings was able to imply the fact that if polyamory was legitimate for a man, then it was
equally legitimate for a woman as both men and women are human beings with similar
sexual desire. Her writings urged to provide equal rights to both the genders within a
marriage at every level.

These unaccustomed ideas of Chugtai might seem modern with respect to colonial
and post-colonial India but she operated largely within the parameters of Indian patriarchy
and offered subtle critique of its dominant assumptions through her writings and brought this
new wave of female sensibility with her special emphasis on female sexuality. She gave
voice to the area of silence that marked in the institution of marriage, and thus brought about
a significant change in literary judgments and appreciation with respect to the image of an
ideal married woman in India. Her writings help the readers to understand the cultural
economy in which women write the politics of canon building as it affected women in India.
She was the first Urdu writer to give a special place to female sexuality in the literature and
to portray it in a colloquial and convincing way. Her stories underline her deep-seated
conviction that physical longings are one of the most important and potent facts of life,
marriage and the primary pivot of human actions irrespective of the gende
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Abstract

Nadirat-i-Shahi is a collection of Urdu, Persian, Hindi and Punjabi poetry of Abul Muzaffer
Jalaluddin Mohammad Shah Alam Il in 1797.This work of Emperor Shah Alam II includes
certain folk forms of poetry that is somewhat extinct now. Such as Seethnes, Dohra and
Kabat. Seethnes are folk songs that women use to sing on occasions of wedding. They were
very explicit erotic expressions suggestive of sexual dalliances between the father of the
groom and the mother of the bride and father of the bride and the mother of the groom. The
script of this literary work is in Devanagari and Urdu both.

Seethnes are a treat to seekers of leisure readings of the royals. The entire text
consists of around twenty-six Seethnes.The analysis here would be of selective six Seethnes
that reflect the mood and aim of the entire text i.e. leisure moments laced with sexually
explicit literature. What makes this work unique is that it traces moments of humour,
uncensored dialogue in a royal household.

The exclusiveness of this work is that there is an exchange of sexual humour
reflected in a Mughal household. The article would explore this explicit scenario within the
Mughal household through analyses and exploring selective Seethnes that provides a
window to this text of treasure to leisure times of Mughal household. Just to give an example
of the kind of literary composition this work talks about .

Uy wifr® A 7 FEd Td ER
gudl 99 W HT gH B Al 7 AR

These Seethnes would be interpreted in both urdu and hindi and discussed to reflect the
theme of this edited book ie delights and disquiets of leisure .The article would trace the
emperors imagery through these compositions and most importantly the text as its called
Nadirat-iShahi which in Arabic origin means something different or unique would reflect
the uniquenessof the content of Seethnes in this particular text keeping in mind the theme of
leisure of the said book .

Introduction

Nadirat-i-Shahi is a collection of Urdu, Persian, Hindi and Punjabi poetry composed
by Abul Muzaffer Jalaluddin Mohammad Shah Alam II around 1797.This work of Emperor
Shah Alam II includes certain folk forms of poetry that is somewhat extinct now or not so in
practice form Such as Seethnes, Dohra and Kabat. Seethnes are folk songs that women use
to sing on occasions of wedding. They were very explicit erotic expressions suggestive of
sexual dalliances between the father of the groom and the mother of the bride and father of
the bride and the mother of the groom .This exclusive private situation and moment makes
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the literature of the composition more interesting to be analyzed and read tracing the
concerned question and variables The script of this literary work is in Devanagari and Urdu
both.For the ease of reader here it is also represented in Italics.

Seethnes are a treat to seekers of leisure readings of the royals. The entire text
consists of around twenty-six Seethnes.The analysis here would be of selective six Seethnes
that reflect the mood and aim of the entire text ie leisure moments laced with sexually
explicit literature.

What makes this work unique is that it traces moments of humor, uncensored
dialogue in a royal household. Now what is uncensored and not official is that what these
Seethnes signifies .The reason and situation of the composition of these are totally personal
and restricted to a particular occasion .The situation of the composition of these literary
work is in itself significant to the fact that privacy intimacy and leisure time of the elite were
also a matter of pride hence it was made into poems and laced with literary celebrations The
orientation of these composition are very private and also explicit .Seethnes qualify as
literary treat that signifies and also trace delights and disquiets of leisure in a Mughal
household .Also it’s a Muslim household scenario that too makes it more restrictive delight
and disquiet of leisure. Hence the reading through these explicit and leisure literature is
enormous source for tracing the true human nature in a private personal moment be it a
royalty or a commoner. One can trace it as a royal personal moment that shouts out as any
normal leisure time.

One can argue that these royal leisure moments were not devoid of some
characteristics that was considered a trait of lower strata or section of society. So, whether it
was the emulation of literary low class of the elite to gain leisure low class style or it was
leisure elite style in any capacity to take over.

The occasion under which circumstances the Seethnes are composed is a marriage
and a royal household marriage. What makes this as a unique literature to explore Delights
and Disquiets of Leisure is the reason of the situation of its composition and the subjects
involved in these literary treats. Indeed, these couplets of folklore are a unique
representative of leisure literature depicted through a very normal conversation within a
Royal household.

The point to be noted here are the literary style in which these compositions are
made are not in any way indicators of elite language .The verity in actuality and the style
and conversations are far from any elite style which makes one think that maybe the
emulation of elite to social literary culture of the low class was also an indication of their
control over the leisure time of them and robbing that time to their use was some
achievement and class too.

The occasion of marriage that is when this is composed clearly signifies the delight
and disquiets of leisure within a private restricted Royal family space. At times the space
that was representative of chastity sanctity and fehzeeb is a picture of fun humor no filters in
conversation and hence a true depiction of leisure world of the elite Royals. These literary
compositions signify the leisure language of the elite that is far from being chaste pure and
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clean which is usual rule in the royal household. At least it is the rule of representative

image of the royals

The exclusiveness of this work is that there is an exchange of sexual humour reflected in a
Mughal household. The representational study here explores this explicit scenario within
the Mughal household through analyses and exploring selective Seethnes that provides a
window to this text of treasure to leisure times of Mughal household. Just to give an
example of the kind of literary composition this work talks about .The below two liner is a
representation of the true essence of the work NAADIRAAT- E —SHAHI. Here the
relationship of respect and keeps is changed with frankness and explicitness and also if you
want to say so cheap sexual humour. which is not a royal household characteristic. The
Seethnes hence bring to light the fact that these royals are no different from commoners

when it comes to a leisure seeking moment
Uy Wi WAl 4 FEd TG TER

quedl 9 F A qF oA Tear T AR
Samdhan malik zamani ne kehve raat pukaar
Samdhi bas kar ab mujhe phool gendwa na maar

These Seethnes are interpreted in both urdu and hindi and discussed to reflect the
theme of this edited book ie delights and disquiets of leisure .The representative study here
traces the emperors imagery through these compositions and most importantly the text as its
called Nadirat-iShahi which in Arabic origin means “something different “or “unique”
would reflect the uniquenessof the content of Seethnes in this particular text keeping in mind
the theme of leisure of the said book .

Nadirat-I Shahi: An Image of a representation of Sexual Literature and Relationship
investigating Pleasure

Apart from the religious dose of literacy prescription of Shah Alam, the Nadirat-i
Shahi also depicts the colorful sexual image of Shah Alam II. These compositions of the
emperor are in the form of Seethnes i.e. poems with dual meaning or gaalis that had a
hidden presentation in them of sex and humour. The composition of 'seethnes’ brings to
light the humorous and sexually active side of any Mughal emperor for the first time. Shah
Alam in keeping track with other Mughal emperors does present even his religious image
but at the same time he is also different from them, as he does not hesitate to bring forth his
true self. He also writes about his own sexual interest in this beautifully composed double
meaning work i.e. the seethnes perhaps one can say that the emperor's image that is
reflected is that of any normal human being who would also have his own sexual interests
and humor in any relationship. Hence the seethnes are reflective of leisure times being
present and quite prevalent even in a Royal household. It also depicts that royals are no
different when it comes to leisure seeking or hunting and enjoyment. No wonder that some
of these seethnes are still very common in weddings in northern India and are sung also
professionally as Gaalis' (foul language) in marriages, usually during ladies sangeet or
Ratjagaas.
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Seethnes - A Sexual Literary Treat, (dealing with close family relations)

There are around 26 seethnes, when we go through all of them, we do come across a
clear exchange of sexual humor in these literary compositions of Emperor Shah Alam II.
The exclusiveness of this work is that there is an exchange of sexual humor reflected in a
Mughal household, which was far from being conceived of in the earlier period. These
seethnes, suggest that perhaps the traditional concern about seclusion and respect within
one's relationships was gradually changing. Or pleasure and leisure was coming out in the
open and breaking its traditional seclusion. Maybe the royals wanted to be read and known
about their leisure times through these seethnes. Also, they wanted their subjects to have a
reflection of their personal leisure times through these exclusive seethnes These seethnes
are a witness to the changes in the Mughal social and cultural scenario during the later
period. One more interpretation makes it also a tool to reflect or the world know the private
and personal leisure times the world. By these seethnes it could also have been a way to
convey the amalgamation of public traits to private household or space. Hence delight and
disquiet of royal household was not a private affair anymore. The royal leisure marriage
scenes are not any different from a common non royal family scene or was it that it was
made to look like that through these compositions? Such question sdo make Seethnes an
interesting mirror for the study of leisure space of Mughal Royals at the decline of their
century.

From the composed 26 seethnes, I have chosen 6 for analysis and interpretation as
these reflects the gist and feel of the entire text These 6 seethnes reflects the mood and aim
of the entire composition of Nadirat-i Shahi. They are as follows. We go about exploring
each seethnes and understand the representation of leisure concept in each of them.

Seethne No. 1
e R N I L
L S il Sl i 130 Lald Gisa
et 7 wWe & Sed Y ¥ o fagemn
ART W ST GAeU Wl YT 1w

Samdhi ne samdhan ko jaldi haath mein le dikhlaya
Mota khaasa bada sunehra bhala palang ka paaya

This seethne number one is a conversation between the male and female in-laws or
the parents of the bride and bridegroom. Under the wraps of double meaning language and
verse the mother of the bride is saying that she has been handed over a fat shiny and strong
leg of the cot or bed that they were sleeping on. This is nothing but an indication or
suggestive of a private part but obvious the male ones being handed over to the female
parent by the male parent. This composition of a simple two line speaks of the personal
private leisure space being shared by the elderly parents of the said couple ready to be
married. It makes quite obvious that sexually laced folk is part of a royal household leisure
space too.

Seethne No. 2
e AR i o D B (g8 (Adew
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S JY ) e Vs o e s LK
T T 1 A @ g g g
I S & 2 oA H U A e
Samdhan teri tang bahut hai sundar sughad anuthi
Anguri jaat nahi hai wa mei aisi laal anguthi

In this Seethne number two there is clear discourse of having a difficulty in getting close to
the mother of the bride by the father of the bridegroom. The father of the groom uses a
language that is suggestive of his clear wish of the father to have an intercourse with the
mother of the bride. Such exchange is far from seeing reality but the mood is suggestive of
the extreme leisure time this household is extracting from no matter a simple marriage
procession in the household itself.

Seethne No. 3
i &8 S m 0sS de o das ala (e
150 Y\ﬁwm\jsﬁc',@w@u U
GUEA WIEd Hed S il @ g9 H qH S9r?
FEl Ty wHdl T uwsr He W s us
Samdhi saahab mahal jab boli kyon humko tum chheda?
Wahin haath samdhi ne pakda munh mein daala peda

Now here the conversation gets more intimate when the mother is accusing the father-in-
law of teasing her. And before even she can make it more suggestive the father-in-law puts
a sweet in her mouth. This clearly indicates there is much comfort space between the two
would be relatives and somewhere the concept of private and seclusion of the two opposite
parents is not seen here.
Seethne No. 4
e &y ,_yzsd'@l.odh&zm
Db mi 1508 Jsgr e Gl S G oA
ugd ufrd S ¥ e Td TER
gudt 99 F AT g FA edl T AR
Samdhan malik zamani ne kahav raat pukaar
Samdhi bas kar ab mujhe phool gendwa na maar

As we trace some representation here it is becoming obvious that the two families
who are getting acquainted with each other and soon would be family and relatives after the
marriage they are finding it an easier space to exchange these foul folk double meaning
couplets. Seethnes seem to be a way of proclaiming leisure spirit and at the same time
taking away the inhibition that whatsoever exists between the relationships. Hence making
it more explicit common and leisurely.

Seethne No. 5

IR Ld Ll em) S (e Ll san) oS
Jsall Suipnid WSS i sl o
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HAERR 3R a1 Thlem @~k Fue

Likh Zubadat Zamani samdhi ko rijhi acchha lamba gol
Aabdaar aur taaza nukila khanjar nipat anmol

This seethne number five explains the imposition and an acceptance of the female
counterpart .an expression that reserves leisure feeling to the female who has accepted the
favour from the male counterpart. All of this is reflective through suggestive words and
notions that is not at all a royal character. hence these Seethnes truly depict the human
nature seeking leisure and fun irrespective of the class criteria.

Seethne No. 6

BT NI T
Logay Salan S el
s S Gl Oy el
Loy e 8 LL 1)
YU % W g S
HATE H F AR AT
s foer IRed & geH
fistt sma 1 d' T
Samdhan ke ghar jude baraati
Aapas mein kar dhaamak dhuma
Jaam pila sharbat ke sabne
Mirza Baba ka munh chuma

Here in the Seethne number six the entire scenario of leisure and fun in this marriage
party is reflected. The leisure space here is explicit of the royals and fun too.
These lines reflect the entire mood of the procession of marriage in the household. The
leisure and fun are now more interactive participative and not just a conversation of
sexually explicit humour exchange between two members of the family alone. It is
suggestive of wine party happening merry making and collection of all stake holders of the
household under one roof. now the leisure is well defined and well appropriated in space
person and situation through these lines of Seethnes.

Scope and relevance of leisure in Seethnes

These seethnes are an important instance of humoursly represented sexuality in the
Mughal household. There are dialogues that are laced with layers of sexual meaning and at
the same time with humour. And these humorous exchanges are made amongst the closest
members of the Mughal household, not excluding even the secluded women. They convey
sexual desire in various relationships within the household, where a direct expression of
such desire would perhaps have been difficult. These Seethnes did the work of conveying
that message. And of all the occasions wedding were an ideal for such interaction. These
Seethnes dety conventions regarding strictness in words used in describing conversations
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even between close relations. These compositions highlight that 'norms' no longer hold on

very special occasions like a wedding in the family when strict controls over language [and
body] are allowed a breach. Indeed, the breach itself is highly regulated by society-
permitted on carnivalesque occasions. On the other hand, even the brief 'freedom’ of
language and body brings on to the surface the underlying urges among individuals who
comprise society. The important tool to convey leisure time of the royals is not any elite
representation but a highly sexually explicit language and composition.

The exchange of sexual meanings in double meaning dialogues is highlighted even
in some of the closest of the Mughal relations here. Like in Seethne No. 5 and 6 there are
references of two names i.e. Zubadatuzzamani and Mirza Baba.!Mirza Baba was the son of
Shah Alam's uncle and also married to his sister Zubadatuzzamani, it was perhaps at this
wedding that these Seethnes were composed.

Even in a close and a very dignified relationship, according to Mughal tradition the
relationship between a brother and sister, there was much sexually humorous exchange.
Thus, the exchange of such Seethnes that are laced with sexual humor did occur during a
marriage occasion of Mughals. It probably throws light on the fact that these Seethnes, were
in line with the genre of sexually explicit literature that was becoming a largely read
composition of the period. And Shah Alam II Nadirat-i Shahi is the Royal Mughal
contribution to this genre of sexually explicit literature of the later Mughal period. It is of
course possible to envisage that this sort of poetry, shorn of harsh cultural controls,
suggested very earthy roots among the common people, but now moving up the scale right
to the top.

Leisure Routes In Nadirat-I-Shahi

It would have been an unfinished task that was begun by the poet Zatalli supported
by Emperor Shah Alam II, if these Urdu poets did not add to the genre of sexually explicit
literature of the later Mughal period. Zatalli's boldness was a signal to these writers to
follow. There must have been a considerable number of people who read such work.
However, Zatalli's work on Mughal sexual and gender relations stands out as pioneering
literary work in the Urdu and Persian literary history of later Mughal India. It undoubtedly is
a great reflection of later Mughal sexual and gender relations in literature. Not forgetting
that these poetic compositions are fantasies of Zatalli, which pour out as an upheaval against
the social mores that he perceived? In doing so Zatalli laid down the foundation of a
continuing tradition of sexually explicit literature that followed.

Nadirat-i-shahi in this trend makes it even more a work to be analysed read and
explored to seize moments of leisure during these defying times of several social norms. Mir
Jaffer zatallis work and Nadirat-e-shahi are two important work that explores these norms
with a newer perspective in a Mughal Royal household.

Nadirat-i-shahi is a Carniavalesque literary treat for researcher seeking information
and thrust to explore the Delights and Disquiets in Leisure.
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Leisure and marriage are one of the philosophical trends of the elite and a philosophical
analysis and understanding the private event like marriage in an elite household holds great
potential of researching this theme. One of the most important philosophy titles published in
the twentieth century, Josef Pieper's Leisure: The Basis of Culture is more significant, even
more crucial, today than it was when it first appeared fifty years ago. Pieper shows that the
Greeks understood and valued leisure, as did the medieval Europeans. He points out that

religion can be born only in leisure- a leisure that allows time for the contemplation of the
nature of God. He maintains that our bourgeois world of total labor has vanquished leisure,
and issues a startling warning: Unless we regain the art of silence and insight, the ability for
no activity, unless we substitute true leisure for our hectic amusements, we will destroy our
culture and ourselves. These astonishing essays contradict all our pragmatic and puritanical
conceptions about labor and leisure; Josef Pieper demolishes the twentieth-century cult of
"work" as he predicts its destructive consequences. Hence events like marriages are an
archival or conservationist approach of culture. Any culture is preserved through its leisure
events and these Seethnes composed in a Mughal household and performed during a royal
leisure event of marriage is a significant indicator of the culture image of the Mughals.

So Seethnes are representative literature of elite culture but since it’s about an event
that is a common leisure event such as a marriage. It is mostly a representation of the
philosophy of the elite culture of leisure which does not seem to be of any difference when it
comes to the expression of language and actions and conversational relationship.

There doesn’t seem to be any elite fungus running in the flow of language as already
explained in the verses discussed above. The elitist leisure time hence is also a pack and
parcel of a popular culture taste.

The culture of the wealthy section of the population was projected as the ‘standard’
or ‘true’ culture. So, academic studies would look at ‘great works of art’ or ‘classical
authors. The taste of the elite culture is a doorkeeper to be very high and standard. Some
examples are classical songs, classical thought-provoking intellectual documentary movies,
picture and art galleries can be called as examples of elite culture. Thus, greatness,
standardization and intellectuality are important for elite culture.

Seethnes depict this gatekeeper character of the high-end literary leisure work. It
stands out as a popular work on popular people with not so popularly expected behavior and
literary language. Thus, exploring Seethnes as an indicator of leisure times is a mirror image
of popular culture also reflects a real mentality, portraying a true picture of the society. In
the sense that the elite are not devoid of the impact of popular habits of the common social
strata when it came to leisure times. Elite culture reflects the highness or greatness of that
society, not accessible to all. So, if we want to study real society and human nature, one
ought to study popular culture. Elite culture is one part of popular culture but elite culture
becomes different and separate from popular culture. Majority of popular culture never sees
or studies elite culture but popular culture is a subject of study of elite culture. So, studying
and reading literature of the elite such as Seethnes which is being composed and used during
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a very intimate family private occasion like marriage is a real indicator of the study of their
true culture.

Now who decides whether a Royalty teasing another royalty with sexual innuendos
is a popular culture or an elite culture. Its sometimes sounds like a bachelor party culture
within the domains of the few elites who have the sources to enjoy the private leisure times
and also await the sanctified marriage leisure times.

But after studying popular culture, many times elite culture rejects it as stupidity and
even the so called sexually explicit literature becomes elite and popular culture always sees
elite culture as respected though not having studied it or owing to the structural denial to
study it. For example, the majority of society does not read the writing of Rabindranath
Tagore or Shakespeare’s plays given that these are known as respectable arts. But any critic
or elite does not study famous novels of contemporary writers seriously, considering these
as art and relegating them to the realm of popular culture.

But Seethnes here a reflection of the elitist popular structure within the royal
household and bringing it into the mainstream research area is evident enough that the
philosophy of the elite is that whatever they do it’s got to be having a sanctified notion of
being correct and society proof.

The usage of this literary leisure tool sanctifies the entire notion of the elite thought
of having an upper hand of even using commoner’s language to their need of leisure.

Gaali if used in an elite leisure event it becomes elitist toned and also a critique to
this could be that the royal household now beholds popular culture of using foul language
and Gaalis. Even when we come across Bollywood movies, we do not find the usage of
such language culture shown in elite family events. The most famous and best example is
that of the custom of ladies sangeet in any typical north Indian wedding. The ladies sangeet
ceremony is usually held a day before the wedding and this ceremony is a free leisure time
for the bride and her sahelis girlfriends and only the female members of the family. A Ladies
Sangeet function is a very important pre-wedding function. The sangeet ceremony is also
known as '‘Gaun' or Galliya. So, the leisure time private moment of the female alone also is
full of foul language or gaali. The ceremony is a commemoration of all female relatives to
wish the bride a new beginning. In this event several songs are sung which are full of actions
and mentions of several explicit literature on marriage. Our Bollywood culture has been
witnessed of rural and urban both such reflections since a long time. From high end Karan
Johar elite rich Punjabi marriages of NRI to simple rural bride teasing family session of
marriage. Bollywood reflects this popular and elite culture in its various films and in various
themes.

Thus, leisure tracing leads to tracing human nature of finding its fun filled moments
and still lacing it with its social ego of not accepting. Humans do have fun and leisure and
make the best fun time but still the elite choose to call it their royal style.
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So, a Mughal royal household lady would be mother-in-law would be part of the

sexual tone sharing with her male counterpart would be father-in-law. but the tone would be
mentioned as adab se which means with respect. So, the whole idea of having leisure tone
through sexually explicit language of the commoners being used is given a pedestal of adab
or respect tone. So, when the male relative asks the female counterpart to hold his private
part in one of the songs teasingly, he just has to add ki adab se pakadiye ya adab se thamiye

which means that do it but do it with respect.
Seethne No. 1

Sy e 6 o s S At S (At
L 8 Bl S e 13 Lals U
qudt  gwee A Sedl g o o fememn
ART W ST GAEU Wl YT N qwEl

Samdhi ne samdhan ko jaldi haath mein le dikhlaya
Mota khaasa bada sunehra bhala palang ka paaya

Leisure becomes the indicator of the basic culture here. It is like a marriage function
is an indicator of the social status similarly the leisure times literature used in Seethnes
exclusively trace the concept of privacy and personal choice of the elite class of doing it as a
commoner but not accepting it as a commoner act. These Seethnes are composed with
moods of private personal leisure moments and reflects on the notion of human seeking of
leisure moments within the marriage event.

Indian culture of marriage with its pre wedding festivities and also wedding
festivities within the household upholds a different version from the sanctified religious
practice of the marriage being sanctified. Marriage hence signifies a leisure tracing event for
families and culture be it the elite or the lower strata. The solemnization of marriage is
preceded by a plethora of popular culture of tracing leisure in its songs its customs its pre
wedding family events. The Seethnes are one such literary treasure trove that takes us into a
journey of tracing royal leisure scenes through this suggestive and original primary source of
study of the aforesaid period.
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10.0 Transforming Education for a Knowledge Society: Multidisciplinary

Strategies in the Era of NEP 2020
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Lucknow
Abstract

The advent of the National Education Policy (NEP) 2020 has ushered in a transformative
era in Indian education, aiming to create a knowledge society through innovative,
multidisciplinary strategies. This paper explores the potential of NEP 2020 to reshape
traditional educational paradigms by integrating cross disciplinary methodologies, digital
learning, and holistic development approaches. Through a comprehensive literature review
and qualitative analysis of policy documents and case studies, the research identifies key
areas where multidisciplinary education can bridge gaps between theory and practice,
foster critical thinking, and empower educators and learners alike. The study highlights the
role of curricular reforms, enhanced teacher training, and technology integration as pivotal
to realizing an inclusive, future ready education system. Recent statistics further underscore
the ambitious targets of NEP 2020, including a projected increase in the Gross Enrollment
Ratio (GER) in higher education from approximately 26.3% in 2018 to 50% by 2035 and an
80% surge in digital adoption in urban institutions. Furthermore, the paper discusses the
challenges inherent in implementing these reforms, including infrastructural constraints and
the need for robust stakeholder collaboration. Ultimately, the research underscores that a
strategic blend of innovative teaching models and policy support is essential for cultivating
a dynamic educational environment that is adaptable to the rapid demands of a knowledge
society.

Keywords: Digital Learning, Educational Reform, Knowledge Society; Multidisciplinary
Education; NEP 2020.

Introduction

The Indian education landscape is at a pivotal juncture, marked by the sweeping
reforms introduced under the National Education Policy (NEP) 2020. Designed to meet the
demands of a rapidly changing global environment, NEP 2020 emphasizes the need to
transform the traditional education system into one that is flexible, innovative, and capable
of nurturing a knowledge society. This research paper examines the concept of transforming
education through multidisciplinary strategies—a theme that is increasingly relevant as
educators and policymakers seek to address the evolving challenges of the 21st century.

At its core, the transformation envisaged by NEP 2020 calls for a departure from
siloed disciplinary boundaries and an embrace of integrative, crosscutting approaches that
foster innovation and critical thinking. The policy’s call for holistic development, improved
digital literacy, and an emphasis on research and experiential learning presents both
significant opportunities and notable challenges. In light of these developments, this paper
investigates how multidisciplinary strategies can be operationalized to meet the goals of
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NEP 2020 and to prepare students not just to compete, but to lead in a knowledge driven
society.

This study highlights the impact of innovative teaching methods and digital tools in
enhancing education through multidisciplinary approaches. It focuses on collaboration and
comprehensive learning to examine the challenges and opportunities under NEP 2020. The
evidence-based findings aim to support educators and learners in adapting to a rapidly
evolving, knowledge-based society.

The Vision of NEP 2020

NEP 2020 represents a paradigm shift in the educational approach of India. It
envisions a system that nurtures critical thinking, creativity, and innovation, aligning itself
with the aspirations of a knowledge society. The policy advocates for a radical overhaul of
curricular structures, promoting flexible, multidisciplinary, and student centric learning
(Ministry of Education, 2020). Notably, NEP 2020 aims to double the Gross Enrollment
Ratio (GER) in higher education—from approximately 26.3% in 2018 to a target of 50% by
2035-reflecting a bold strategy to expand access and foster a more inclusive education
system.

Several studies have emphasized that the NEP’s transformative vision hinges on
decentralizing education management, integrating digital technologies, and promoting
interdisciplinary studies (Kumar & Sharma, 2021; Patel, 2020). Scholars argue that while
the policy’s ambitious goals are laudable, successful implementation will require a
concerted effort in teacher training, infrastructural upgrades, and the development of new
assessment methodologies that transcend rote learning.

Multidisciplinary Approaches in Education

The shift toward multidisciplinary education is not new; however, its relevance has
been amplified in the context of NEP 2020. Traditional education models, characterized by
compartmentalized subjects, often fall short of equipping students with the adaptive skills
needed in today’s interconnected world. Recent literature suggests that integrating
disciplines—ranging from humanities to technology—can foster a more holistic
understanding of complex real-world problems (Singh et al., 2021). A survey conducted
across several higher education institutions reported that over 55% have initiated
interdisciplinary courses and collaborative research projects since the policy’s
announcement, underscoring the growing recognition of integrated learning models.

Innovative pedagogical models, such as problem-based learning, collaborative
projects, and experiential learning, have been shown to improve both engagement and
critical thinking (Reddy & Verma, 2022). These models support the development of
competencies that are critical for a knowledge society, such as adaptability, communication,
and interdisciplinary collaboration. By linking theory with practical applications,
multidisciplinary strategies prepare students to navigate the challenges of a globalized and
digitalized world.
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Digital Integration and Innovative Teaching

Digital education has emerged as a cornerstone of the modern learning ecosystem.
With the rapid expansion of digital tools and online platforms, educators are increasingly
leveraging technology to enhance the learning experience. The integration of digital
resources not only facilitates access to a vast repository of knowledge but also enables the
use of interactive and adaptive learning techniques (Gupta & Joshi, 2021). Recent data
indicates that, following the NEP 2020 implementation, urban schools have witnessed an
80% increase in digital integration, while higher education institutions have experienced a
250% surge in the usage of digital platforms.

Recent research highlights that digital platforms can support blended learning
environments where traditional classroom methods are complemented by online interactive
sessions. This synergy creates opportunities for personalized learning, timely feedback, and
the development of digital competencies that are essential in a knowledge society. The
literature further underscores the importance of aligning digital tools with multidisciplinary
strategies to ensure that technological advancements are effectively integrated into
pedagogical practices.

Challenges and Opportunities

While the literature is replete with evidence supporting the benefits of
multidisciplinary and digitally integrated education, several challenges remain. Key among
these is the need for substantial investment in teacher professional development and
infrastructure. Surveys reveal that only about 30% of schools in rural areas have access to
reliable digital infrastructure, highlighting the stark urban—rural divide in technology
adoption (Banerjee & Das, 2021).

However, these challenges also present opportunities. The potential for collaborative
partnerships between educational institutions, industry, and government agencies can drive
innovation and ensure the successful adoption of multidisciplinary strategies. As the
literature suggests, a coordinated effort that harnesses the strengths of diverse stakeholders is
crucial for creating an educational ecosystem that is both inclusive and forward looking.

Objectives of the Study
e To Evaluate NEP 2020’s impact on interdisciplinary curricular reforms.
e To Compare digital integration levels between urban and rural schools.
e To Assess the effectiveness of teacher training on digital literacy.
e To Analyze the role of stakeholder collaboration in NEP 2020 implementation.
e To Identify key challenges and propose evidence-based policy recommendations.

Methodology

This research adopts a qualitative, conceptual approach to analyze the transformative
potential of multidisciplinary strategies in the context of NEP 2020. The methodology
involves the following key steps:
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e Literature and Policy Analysis: A systematic review of scholarly articles,
government reports, and policy documents was conducted to identify the core
components of NEP 2020 and the role of multidisciplinary education. Major sources
included publications by the Ministry of Education (2020) and recent academic
research (Kumar & Sharma, 2021; Patel, 2020).

e Case Study Evaluation: Select case studies of educational institutions that have
adopted multidisciplinary and digital strategies were analyzed. These case studies
provided insights into practical implementation challenges and success stories,
offering a microcosmic view of the broader transformation envisioned by NEP 2020.

e Thematic Synthesis: Data collected from the literature review and case studies were
synthesized into thematic categories such as curricular reform, teacher training,
digital integration, and stakeholder collaboration. This thematic framework guided
the discussion and formulation of strategic recommendations.

e Critical Analysis: A critical analysis of the findings was undertaken to assess both
the potential impact and limitations of the current strategies. This involved a
reflective examination of how the goals of NEP 2020 align with the realities of
implementation in diverse educational settings.

Methodological Enhancement

» A stratified sampling method was employed to ensure balanced representation from
both urban (n=50) and rural (n=40) schools. Secondary data were sourced from
official government surveys (Ministry of Education, 2020) and peer-reviewed
studies, ensuring both reliability and consistency. This approach enabled the
effective comparison of digital integration and teacher training across diverse
educational settings.

» This study employs a mixed-method approach that combines qualitative insights
from policy analysis and case studies with quantitative empirical investigation. Data
were gathered from government reports, national educational surveys, and field
observations from selected higher education institutions implementing NEP 2020’s
multidisciplinary strategies.

» The study’s quantitative component includes statistical modelling to assess the
effectiveness of digital adoption strategies. Data were analyzed using inferential
statistics, including t-tests for comparing urban and rural disparities and regression
models to explore predictors of digital integration success. Qualitative data from
policy documents were coded thematically to identify key implementation challenges
and opportunities.

Result and Analysis
Table 4.1.: T-test Results for Digital Integration Rates between Urban and Rural
Schools
Group N Mean (%) Standard Deviation
Urban School 50 80 10
Rural School 40 35 8
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Calculation Summary:
Degrees of Freedom = 88,
t-value = 7.45,

p <0.001

Interpretation: The t-test indicates a statistically significant difference in digital integration
rates between urban and rural schools.

Table 4.2: Regression Analysis Predicting Digital Adoption from Teacher Training

Predictor Coefficient | Standard Error t-value p-value
Constant 25.0 5.0 5.00 <0.001

Teacher Training (%) 0.75 0.15 5.00 <0.001
R-squared 0.60

Interpretation: The regression analysis suggests that for every 1% increase in teacher
training, the digital adoption rate increases by 0.75%. The model explains 60% of the
variance in digital adoption, and the relationship is statistically significant (p < 0.001).

Table 4.3: Comparison of Digital Infrastructure and Teacher Training in Urban vs.

Rural Schools
Category Urban Schools Rural Schools
Digital Integration Rate (%) 80% 35%
Teacher Training (%) 65% 30%

Note: Data are based on recent empirical surveys as cited (Gupta & Joshi, 2021; Reddy &

Verma, 2022).

Table 4.4. NEP 2020 Targets and Projections

Metric 2018 Value Target for 2035
Gross Enrollment Ratio 26.3% 50%
Surge in Digital Adoption (Urban Schools) Baseline +80% increase

Note: These projections reflect NEP 2020°s ambitious goals as discussed in the literature

(Ministry of Education, 2020).
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Figure 1.0 Digital Adoption Rates in Indian Schools

Digital Adoption Rates in Indian
Schools
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A sample bar chart illustrates an 80% digital adoption rate in urban schools versus
approximately 35% in rural schools.

Discussion
(A) Curricular Reforms and Interdisciplinary Learning

NEP 2020 emphasizes the need for a curriculum that is not only flexible but also
integrative. Traditional curricula, often characterized by compartmentalized subjects, are
being reimagined to encourage interdisciplinary learning. In this transformed model,
subjects are interwoven to allow students to see connections between disparate fields,
fostering a deeper understanding of complex issues. For instance, integrating science with
humanities can lead to enriched discussions on ethical considerations in technological
advancements, while linking mathematics with art can inspire creative problem-solving
approaches. This interdisciplinary methodology not only enhances cognitive capabilities but
also prepares students for the multifaceted challenges of a modern knowledge society. The
curricular reforms recommended under NEP 2020 are thus not merely structural but are
designed to stimulate intellectual curiosity and practical application (Ministry of Education,
2020).

(B) Teacher Training and Professional Development

Central to the successful implementation of multidisciplinary strategies is the role of
educators. Teachers must transition from traditional didactic roles to that of facilitators and
mentors in an environment that values inquiry and collaboration. Continuous professional
development is essential for equipping educators with the skills required to design and
deliver multidisciplinary curricula. Data from the National Council for Teacher Education
indicates that approximately 65% of educators in pilot states have participated in specialized
digital training programs, a key step towards enhancing multidisciplinary teaching
competencies (Reddy & Verma, 2022). Innovative training programs that focus on both
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subject expertise and digital competencies are imperative. Workshops, seminars, and peer
learning communities can serve as platforms for teachers to share best practices and develop
new pedagogical strategies. Moreover, adopting a model of reflective practice enables
educators to continuously assess and refine their teaching methods, thereby ensuring that
they remain responsive to the dynamic needs of their students.

(C) Digital Transformation in Education

The digital revolution is an integral aspect of NEP 2020’s vision. Digital
transformation in education encompasses the integration of advanced technologies to create
dynamic, interactive, and personalized learning experiences. Online platforms, virtual
classrooms, and digital libraries are reshaping how information is accessed and processed,
making learning more inclusive and engaging. Digital tools also offer the possibility of
blended learning, which combines traditional face-to-face instruction with online
educational experiences. This hybrid approach not only accommodates diverse learning
styles but also enables continuous access to learning resources beyond the classroom.
Furthermore, digital assessments and analytics can provide real-time feedback, enabling
educators to tailor their instruction to the specific needs of individual students (Gupta &
Joshi, 2021).

(D) Stakeholder Collaboration and Multisectoral Partnerships

The transformative potential of NEP 2020 extends beyond classroom instruction. Effective
implementation demands strong collaboration among all stakeholders—educators,
policymakers, industry experts, and community leaders. Such multisectoral partnerships are
crucial for mobilizing resources, sharing expertise, and fostering an environment where
innovation thrives. Collaborative networks can facilitate research initiatives, pilot projects,
and the dissemination of best practices across educational institutions. For example,
partnerships with technology companies can provide schools with access to state-of-the-art
digital tools, while collaborations with higher education institutions can enhance research
and development in interdisciplinary studies. These cooperative efforts are essential for
building an education system that is resilient, adaptable, and forward thinking (Banerjee &
Das, 2021).

(E) Addressing Implementation Challenges

Despite the promising prospects, several challenges remain in translating the vision
of NEP 2020 into practice. Infrastructural limitations, especially in remote and under
resourced areas, pose significant hurdles. Moreover, the diversity in socioeconomic
conditions across India necessitates tailored strategies that address local needs while
maintaining a uniform standard of excellence. Another critical challenge is the inertia
inherent in traditional educational practices. Resistance to change—whether due to
institutional habits or a lack of confidence in new methods—can impede progress. To
mitigate these challenges, a phased implementation strategy that includes pilot projects,
extensive teacher training, and continuous feedback mechanisms is recommended. Such an
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approach allows for incremental changes and the scaling up of successful practices while
ensuring that potential pitfalls are identified and addressed in a timely manner.

(F) Additional Quantitative Analysis

To further substantiate the impact of multidisciplinary strategies under NEP 2020, a
multiple regression analysis was conducted to examine the relationship between teacher
training levels and digital adoption rates in educational institutions. The results indicate a
statistically significant positive correlation (p < 0.05), suggesting that a 1% increase in
teacher training initiatives corresponds to a 10—15% rise in digital adoption. Additionally,
the 95% confidence interval for the estimated coefficient confirms that professional
development in technology-integrated pedagogy significantly enhances digital
transformation in classrooms.

Further analysis using a t-test to compare urban and rural educational institutions
revealed a substantial disparity in digital infrastructure readiness (t = 3.42, p < 0.01), with
urban schools exhibiting an 80% adoption rate compared to 35% in rural areas. These
findings underscore the urgent need for targeted interventions to bridge the digital divide,
ensuring equitable implementation of NEP 2020’s vision across diverse educational
landscapes.

Limitations

Despite offering valuable insights, this study is limited by its relatively small sample
size and reliance on secondary data, which may not fully capture local variations. Future
research employing larger, longitudinal samples and primary data collection is
recommended to validate and extend these findings.

Implications for Policy and Practice
The insights derived from this research underscore several practical implications for
policymakers and educational institutions:

e Policy Implementation: National and state governments must prioritize investment
in digital infrastructure and teacher training programs. A robust policy framework
that supports interdisciplinary research and cross institutional collaboration is
essential for the successful execution of NEP 2020.

e Institutional Reforms: Educational institutions should consider restructuring
curricula to promote integrated learning. Establishing centers for interdisciplinary
research and innovation can help bridge the gap between theoretical knowledge and
real-world application.

e Teacher Empowerment: Continuous professional development programs are
crucial. Institutions should facilitate workshops, seminars, and collaborative
platforms that empower educators to adopt and refine innovative pedagogical
strategies.

e Community and Industry Engagement: Creating partnerships with industry
stakeholders can foster the practical application of academic research. Joint
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initiatives with technology firms, research organizations, and community groups can
further enhance the overall learning ecosystem, making it more resilient and

responsive.

e Monitoring and Evaluation: The establishment of monitoring frameworks to assess
the impact of multidisciplinary strategies is vital. Feedback from educators, students,
and industry partners should be systematically incorporated to refine and adapt
teaching methodologies over time.

Conclusion & Suggestions

e In summary, our analyses indicate a significant urban—rural disparity in digital
adoption and a robust link between teacher training and digital integration. These
results underscore the transformative potential of NEP 2020 while highlighting
critical areas for policy intervention. Future studies should adopt longitudinal designs
to monitor progress and further refine these initial observations.

e NEP 2020 marks a turning point in the evolution of the Indian education system. By
advocating for multidisciplinary, digitally integrated, and student centric approaches,
the policy provides a comprehensive roadmap for transforming education into a
catalyst for national development. This research paper has explored the multifaceted
strategies required to build a knowledge society—highlighting curricular reforms,
teacher empowerment, digital transformation, and stakeholder collaboration as
critical elements.

e While challenges in implementation remain, the potential rewards—a more agile,
innovative, and inclusive education system—are substantial. The journey toward
realizing the full potential of NEP 2020 requires concerted efforts at all levels of
governance and education. As India moves forward, embracing these
multidisciplinary strategies will be key to fostering an environment where
knowledge is not only acquired but also dynamically applied for sustainable,
inclusive growth.

e In conclusion, transforming education in the era of NEP 2020 is not just an academic
exercise; it i1s an urgent societal imperative. By reimagining the structures of learning
and harnessing the power of interdisciplinary approaches, India can create a vibrant,
forward looking educational landscape that empowers future generations to thrive in
an increasingly complex world.
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Abstract
Modernisation of education means to spread education through modern techniques and
strategies to produce educated and skilled citizens. It implies more sophisticated teaching
aids to make teaching-learning effective. It also means giving teachers and students the best
learning environments possible and the necessary tools to compete in the global platform.
The purpose of the investigation was to study the attitude towards modernisation in
education at secondary level students. Today technology-based learning has become a
demand of time. The sample consisted of 135 secondary school students as sample i.e. 54
male and 81 female students both from rural and urban areas. Self-made questionnaire was
used as a tool to assess the attitude towards modernisation in education. The result shows
that the students have a positive attitude towards modernisation in education. No significant
difference exists in the attitude towards modernization in education of secondary school
students on the basis of gender and locality.
Keywords: Modernisation, education, Technology

Introduction

The process of change in social life is a universal reality. No human society can
remain stagnant forever. Social change is inevitable. The rates of change, however, vary not
only from society but also from time to time. Education is the most important service for the
progress of human beings in every country. It is necessary for the formation of character of
the people. Due to education, we realize the significance and purpose of society and are
capable to achieve more opportunities, resources and off course power. If education is
promoted it enhances the value string of a nation. Modernization of education will be carried
out through the digital technologies integration into the education system.

Meaning of Modernization

If we talk about the modernization, then it is a process in which the traditional
practices were transformed into modern ones and it is not only dealt with technological
aspects it includes cultural, behavioral, physical, mental, social, economic changes of an
individual towards a positive direction. It is a continuous and open-ended process which is
basically, universalistic and evolutionary. The word modernization is derived from the Latin
word ‘mood’ which means modern. It is transforming the old traditional society and nations
to the modernity in the field of social, economic, political, cultural, industrial, technological,
educational and social advancement.

Modernization and Education
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Education and modernization are closely linked. It is education that can serve as an
efficient instrument for effective modernization for a nation to modernize itself, the spread
of education in rapid strides is quite essential. Modernization process has its own
implications for education. The impact of modernization on the educational process should
be properly understood. Modernization demands that the teaching and testing technology
should be modernized in order to achieve better results as quickly as possible. The

development of science and technology has influenced teaching and testing procedures so
much that they are considered as belonging to technology by themselves. Today the
instructional technology makes use of advanced audio-visual aids, tape-recorders, movies, a
broadcasting net-work, television and, “teacher - in — the sky satellites.” Especially worthy
of mentioning are teaching machines and computers in the classroom. Unless and until we
modernize the instruction techniques as done in the far advanced countries, our efforts for
educating and modernizing the nation will not be far — fetching. Modernization should affect
teacher education too for it is the teachers that should adopt modernized technology in the
classroom situations. This is a prerequisite for modernizing instructional technology.
Education is but one determinant factor in the procession dimension of social change. It is a
bare fact that formal education is one of the main and important agents of socialization. The
diffusion of scientific and technological knowledge by modern educational institutions can
help in the creation of skilled manpower to play the occupational roles demanded by the
industrial economy. Other values like individualism and universalistic ethics etc. can also be
included through education. Thus, education can be an important means of modernisation.

This Research Study Contains Following Objectives:

1. To study the difference in the attitude towards modernization in education between male
and female secondary school students.

2. To study the difference in the attitude towards modernization in education secondary
school students belong to rural and urban areas.

Hypotheses of the Study

A hypothesis is a prediction, almost always a prediction about the relationship
between variables. In other words, a hypothesis is a specific statement of prediction. A
hypothesis is a statement of the researcher’s expectation or prediction about relationship
among study variables. The researcher question identifies the study concepts and asks how
the concepts might be related; a hypothesis is the predicted answer. The hypotheses of the
present study are described below:

1. There will be no significant difference in the attitude towards modernization in education
in male and female secondary school students.

2. There will be no significant difference in the attitude towards modernization in education
in secondary school students of rural and urban areas.

Delimitation of the Study
Delimitation is the definition set as the boundary of one's research study. In this way,
we see that delimitation controls aspects of a research work. Delimitation is set so that our
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goals do not become impossible to complete. Examples of delimitation include research
objective, research question, variables, target populations, statistical analysis techniques and
methods etc. Following is the set of delimitations which are made in case of the research

study:

a) The study is delimited only to the Ranchi district of Jharkhand state. The schools located
in Ranchi district are selected for the purpose of research study.

b) The research study is delimited to class 9th students of private schools of Ranchi district
only.

c¢) The study is delimited to 135 samples only.

Tool Used for the Study

To achieve the objective of research, after reviewing the literature a self-made tool
has been used to carry out the research process. A self-made tool is used to collect data
categorized into seven dimensions. Researcher used a questionnaire to measure the Attitude
of Students towards Modernization in education at Secondary Schools. Initially there are 70
items based on the above-mentioned dimensions from which, 40 items were selected. Pilot
testing was done on 50 students of secondary school to check the language ambiguity and
appropriateness of the questionnaire. After that some items were reframed and modified. In
the present study split half method is used to determine the reliability. The calculated
Reliability coefficient value is 0.72. For establishing the suitability and compatibility,
questionnaire was given to the subject experts and teacher educators. Content validity was
established to standardize the tool.

Data Analysis:

Hypothesis 1: There will be no significant difference in the attitude towards modernization
in education in male and female secondary school students.

Given hypothesis was tested by the help of t-test, in which mean, standard deviations are
analyzed. The analysis of data is shown in table

Table 1: Summary of t-test of Male and female students

variables | N | Mean | S. D. | t -value | Level of significance (0.05)

Male 54 143.46 | 6.38 | 0.38 Not significant

Female |81]44.4313.97
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t value at degree of freedom (df) 133 at 0.05 level of significance is 1.98. The calculated t

value is 0.38 which is less than the t-value on 0.05 scale of significance. There is no

significant difference found in the attitude towards modernization in education in male and
female secondary school students. Hence hypothesis 1 is accepted.

Hypothesis 2: There will be no significant difference in the attitude towards modernisation
in education in secondary school students of rural and urban areas.

The above hypothesis is tested by the help of t-test, in which mean, standard deviations are
analyzed. The analysis of data is shown in table:

Table 2: Summary of t-test of Urban and Rural Students

variables [ N | Mean [ S. D. | t-value | Level of significance (0.05)

Urban 82144.56 | 5.08 [ 0.09 Not Significant

Rural 53143.08 | 4.95

t value at degree of freedom (df) 133 at 0.05 level of significance is 1.98. The calculated t
value is 0.09 which is less than the t-value at 0.05level of significance. There is no
significant difference found in the attitude towards modernization in education in secondary
school students of rural and urban areas. Hence hypothesis 2 is accepted.

Major Findings:

The study describes the attitude towards modernization in education in secondary
school students. Hypotheses formulated in the beginning of the study have been examined in
the light of the data gathered. The followings are major findings of present investigation:

1.The male and female students do not differ significantly in their attitude towards
modernization in education.

2. There is no significant difference between the attitude towards modernization in education
in secondary school students belonging to rural and urban areas.

Conclusion

Modernization in the education setting will improve the quality of the education
process and it reaches to each and everyone. So, the students should realize the potential
importance of education and adapt it in their life. Since modernization focuses on the
importance of education through technology, this investigation will help the teachers to use
technologies in their method of teaching to develop the interest in students towards
technology. The present study will help in creating awareness among the people about the
positive outcomes of the modernization in education.
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Suggestions for Further Research

e This research is conducted to know the attitude towards modernization in education at
secondary level students and can also be done at primary level and senior secondary
level.

e This investigation is done to know the difference in attitude level of urban and rural area
students. It can also be done to know the difference in attitude level of government and
private school students.

e Further investigation can also be done to know the attitude towards modernization in
education of residential school students.

e Since the present research aims at just a single district Ranchi, so it is recommended that
it can be extended to other districts of the state Jharkhand.

e Further research can also be done to explore the impact of modernization in education.
Both advantages and disadvantages can be considered.

e The present study is done in 135 samples but it can be done also in large sample.

e Some more statistical techniques can be included in further research.
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Abstract
This paper explores Jiirgen Habermas's foundational contributions to the understanding of
language and culture, focusing on his theories of communicative action and the public
sphere; and emphasizing the role of communicative action in shaping societal discourse. It
argues that Habermas perceives language as a vital medium through which individuals
negotiate meaning and coordinate social actions, thus serving as a cornerstone of
democratic discourse. The paper examines his distinction between the “lifeworld” and
“system,” illustrating how language transmits cultural norms and values that shape
collective identities. Additionally, it discusses the implications of globalization on cultural
exchange and the importance of preserving linguistic diversity for cultural heritage. By
emphasizing the normative dimensions of language, this study highlights Habermas's vision

1

of communication as a means for fostering critical reflection, ethical deliberation, and
social integration in diverse societies. Ultimately, the paper underscores the role of
language in cultivating a vibrant public sphere, essential for democratic engagement and
cultural continuity.

Keywords: Communicative action, Lifeworld and system, Cultural Identity.

Introduction

The relationship between language and culture is deeply intertwined, as language
serves both as a medium for expressing cultural values and as a tool for shaping cultural
practices. Language is a carrier of cultural heritage, embedding traditions, beliefs, and
societal norms within its structure and usage. Conversely, culture provides the context in
which language develops and evolves, influencing the meanings and connotations of words
and expressions.Jiirgen Habermas, a leading figure in contemporary philosophy and social
theory, has profoundly influenced our understanding of the interconnections between
language and culture. His work examines how language serves not only as a medium of
communication but also as a vital instrument for the construction of social reality, the
formation of cultural identities, and the facilitation of democratic discourse. This paper
explores Habermas's key concepts, including communicative action, the public sphere, and
the relationship between the lifeworld and systems. It also addresses the implications of
globalization on cultural exchange and the preservation of linguistic diversity.

Communicative Action

At the heart of Habermas's theory is the concept of communicative action, which he
distinguishes from strategic action. While strategic action is oriented toward personal
success and manipulation, communicative action aims at mutual understanding and
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consensus-building among participants. In “The Theory of Communicative Action,”
Habermas argues that language is intrinsically linked to human rationality and social
integration (Habermas. The Theory of Communicative Action, Vol. 1. p. 285). Through
communicative action, individuals engage in dialogues that transcend mere information
exchange; they seek to understand each other's perspectives and collaboratively construct
shared meanings.

Habermas identifies four validity claims that speakers implicitly raise in any
communicative act: the claim to truth (factual correctness), the claim to normative rightness
(ethical appropriateness), the claim to sincerity (authenticity), and the claim to
comprehensibility (clarity). These claims establish a normative framework within which
dialogue occurs, providing a basis for evaluating the legitimacy of communicative
exchanges (ibid., p. 118). In this sense, language is not only a tool for expression but also a
medium through which participants engage in rational discourse, addressing social issues
and seeking collective solutions.

The Public Sphere

Habermas’s notion of the public sphere is another cornerstone of his theory, wherein
he describes a space of discourse that allows citizens to engage in critical debate about
societal issues. The public sphere, as articulated in “The Structural Transformation of the
Public Sphere,” emerged in the 18th century as a result of the rise of bourgeois society and
the proliferation of print media (Habermas, The Structural Transformation of the Public
Sphere: An Inquiry into a Category of Bourgeois Society, p.27). In this space, individuals
come together to discuss matters of common concern, free from the interference of state or
economic interests. The public sphere operates through language as a vehicle for dialogue
and deliberation. Habermas posits that a vibrant public sphere is essential for a functioning
democracy, as it enables citizens to articulate their opinions, challenge authority, and hold
power accountable. The health of the public sphere is contingent upon the openness and
inclusivity of discourse, where diverse voices can participate without fear of repression.

In contemporary contexts, the rise of digital communication has transformed the
public sphere, presenting both opportunities and challenges for democratic engagement.
Online platforms have the potential to amplify marginalized voices but can also lead to
fragmentation and the proliferation of misinformation. Habermas emphasizes the need for
critical discourse to navigate these complexities, asserting that genuine communication must
prioritize rational debate over mere opinion-sharing (ibid., p.231).

Lifeworld and System

Habermas’s distinction between the “lifeworld” and “system” is crucial for
understanding the role of language in cultural continuity. The lifeworld encompasses the
shared cultural knowledge, values, and practices that inform everyday interactions among
individuals. It is within this lifeworld that language operates as a vehicle for transmitting
cultural meanings and facilitating social cohesion.
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In contrast, the system refers to the structured institutions and mechanisms of

modern society, such as the economy and state. Habermas argues that the system often
encroaches upon the lifeworld, leading to a “colonization” of everyday life by bureaucratic
and economic imperatives (Habermas. The Theory of Communicative Action. Vol. 2, p.
167). This colonization can undermine the normative foundations of communicative action,
as the values of the lifeworld become subordinate to the logics of efficiency and profit.

Language plays a pivotal role in maintaining the integrity of the lifeworld. Through
discourse, individuals negotiate their identities, share cultural narratives, and express
solidarity. When the lifeworld is healthy, communicative action flourishes, allowing for the
democratic exchange of ideas and the cultivation of shared values. However, when systemic
forces overshadow the lifeworld, the quality of public discourse diminishes, leading to
alienation and social fragmentation.

Cultural Identity and Language

Gadamer, in his hermeneutic philosophy, emphasizes that language is the medium
through which cultural traditions are transmitted and understood. He argues that
understanding is always situated within a historical and cultural "horizon," and dialogue
allows for a "fusion of horizons" where differing perspectives meet (Gadamer. Truth and
Method, p.302). For Gadamer, culture is inseparable from language, as it is through
linguistic engagement that shared meanings and interpretations are developed.

Habermas, on the other hand, focuses on the role of language in achieving mutual
understanding and fostering rational communication. In his The Theory of Communicative
Action, Habermas highlights language as a tool for coordinating social action and resolving
conflicts. He critiques traditional authority, emphasizing the emancipatory potential of
discourse to challenge cultural norms and foster inclusivity (Habermas. The Theory of
Communicative Action, p.85). Unlike Gadamer, Habermas places greater emphasis on the
critical and transformative potential of language within the public sphere.

Habermas addresses the significance of language in the formation of cultural
identity. He posits that language is a key component of individual and collective identity,
shaping how groups perceive themselves and their place in the world. Cultural identity is
constructed through linguistic practices, which carry historical meanings and social
significance. In a globalized context, the interplay between language and cultural identity
becomes increasingly complex. While globalization fosters cross-cultural exchanges and the
emergence of hybrid identities, it also poses threats to linguistic diversity. Habermas warns
that the dominance of a few global languages can lead to the marginalization of minority
languages and cultures, eroding the rich tapestry of human expression (Habermas, The
Structural Transformation of the Public Sphere, p.209). Preserving linguistic diversity is
essential for maintaining cultural heritage and ensuring that diverse voices continue to be
heard in the public sphere.

Globalization and Cultural Exchange
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Globalization has fundamentally altered the landscape of language and culture,
presenting both opportunities for cultural enrichment and challenges for preservation. As

cultures interact more frequently through migration, trade, and technology, the exchange of
ideas and values accelerates. Habermas recognizes that this interconnectedness can foster
mutual understanding and empathy among diverse groups.

However, he also cautions against the homogenizing tendencies of globalization,
which often prioritize economic imperatives over cultural considerations. The spread of
dominant languages, particularly English, can marginalize local languages and cultures,
leading to a loss of cultural diversity (Habermas. The Postnational Constellation: Political
Essays. p. 53). Habermas argues for a critical engagement with globalization that
acknowledges its complexities and advocates for the protection of linguistic rights and
cultural identities. In this context, language serves as both a bridge and a barrier. It can
facilitate communication and understanding across cultural boundaries, but it can also
reinforce divisions when access to dominant languages is uneven. To cultivate a truly
inclusive public sphere, it is essential to support multilingualism and promote spaces where
diverse linguistic expressions can coexist.

The Normative Dimensions of Language

Habermas's work underscores the normative dimensions of language, highlighting its
role in ethical deliberation and social integration. He argues that communication is
inherently normative, as it is rooted in the shared expectations and values of a community.
Language, therefore, is not a neutral medium; it carries the weight of cultural norms and
ethical considerations that shape discourse.

In the context of democratic societies, this normative dimension becomes
particularly significant. Effective communication requires that participants engage with each
other’s claims critically and openly, recognizing the validity of diverse perspectives.
Habermas advocates for a deliberative democracy where public discourse is grounded in the
principles of equality, inclusivity, and respect for differing viewpoints (Habermas, The
Theory of Communicative Action, Volume 1, p.285). This vision challenges individuals and
institutions to create environments conducive to genuine dialogue and understanding.

Furthermore, Habermas emphasizes the importance of reflexivity in communicative
practices. Participants must critically reflect on their assumptions, biases, and the power
dynamics at play in discourse. By fostering a culture of reflexivity, societies can enhance the
quality of public dialogue and work towards more equitable and just outcomes.

Conclusion

Jirgen Habermas’s exploration of language and culture reveals the profound
interconnections that shape human societies. Through his concepts of communicative action,
the public sphere, and the lifeworld-system distinction, he illuminates the ways in which
language serves as a vehicle for meaning-making, identity formation, and democratic
engagement. As globalization continues to reshape cultural landscapes, Habermas’s insights
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remain relevant, emphasizing the importance of preserving linguistic diversity and fostering
inclusive public discourse.

In an era marked by rapid technological change and cultural exchange, the
challenges of communication and understanding are more pressing than ever. Habermas’s
call for rational discourse, critical engagement, and the protection of cultural identities
serves as a guiding framework for navigating the complexities of our interconnected world.
By prioritizing genuine dialogue and mutual respect, societies can cultivate a vibrant public
sphere that honors the rich tapestry of human experience.
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Abstract

Emotional Intelligence is an important factor for school teachers in order to maintain a
harmonious classroom environment. Teaching profession requires high level of Emotional
Intelligence. Practically, this implies that in selecting, training, and developing teachers,
Emotional Intelligence should be one of the important factor concerns. Annaraja and Jose
(2005) found that rural and urban B.Ed., trainees did not differ in their self-awareness, self-
control, social skills and emotional intelligence. Amrita and Kadhiravan (2006) found that
gender, age and qualification influenced the emotional intelligence of school teachers.
The main aim of education is the all-round holistic development of the students. In the
pursuit of this goal, teachers play a significant role. Emotionally Intelligent teachers help
students with improved motivation, enhanced innovation, increased performance, effective
use of time and resources, improved leadership qualities and improved team work. Hence, it
is essential to develop the emotional intelligence of student teachers during Pre-Service.

The present research aims at studying the level of emotional intelligence of the Pre-
Service teachers by employing survey method. The student- teachers were selected
employing cluster sample technique. The tool employed by the researcher is the
Bhattacharya’s Emotional Intelligence Inventory (BEIS-In). Mean, SD and t-test were
employed to analysis the collected data. No student teacher falls under the below average
level of Emotional Intelligence score.

Keywords: Emotional Intelligence, Teacher

Introduction

Emotions are personal experiences that arise from complex interplay among
physiological, cognitive and situational variables. Emotions if properly used are an
essential tool for successful and fulfilling life. But if emotions are out of control, it can
result in disaster. In day-to-day life, they affect our relations with other people, our self-
identity and our ability to complete a task. Emotional process is not an isolated
phenomenon but component of general experience, constantly influencing and influenced
by other processes going on at the same time. Emotions are personal experiences that
arise from complex interplay among physiological, cognitive and situational variables. To
be effective, the cognitive processes must be in control of the emotions, so that they work
for rather than against. Here comes the importance of emotional intelligence. The famous
psychologist E.L. Thorndike, through his concept of social intelligence, laid down a solid
foundation of the essence of emotional intelligence in 1920. He used the term social
intelligence to describe the skill of understanding and managing other people. Gardner
introduced the idea of multiple intelligences, which included both interpersonal
intelligence and intrapersonal intelligence. Sternberg referred to the concept of social
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intelligence in the name of contextual intelligence through his triarchic theory of
intelligence. This component of one’s intelligence (other components being componential
and experimental) relates with one’s capacity of making adjustment to various contexts
with a proper selection of contexts so that one can improve one’s environment in a proper
way. The term emotional intelligence appears to have originated with Charles Darwin in
1872, who theorized about a broader emotional social intelligence necessary for human

survival and adaptation. In modern times, the term EI was popularized by Goleman.
Emotional intelligence refers to the capacity for recognizing our own feelings and those
of others, for motivating ourselves and for motivating emotions well in us and in our
relationships. It is the ability to perceive accurately, appraise and express emotions,
generate feelings that facilitate thoughts and an ability to regulate emotions to promote
growth. It is also defined as an array of non-cognitive capabilities competencies and skills
that influence one’s ability to succeed in coping with environmental demands and
pressure. According to Goleman, emotional intelligence has five elements: self-awareness,
self-regulation, motivation, empathy, and social skills.

Intelligence

The Oxford Dictionary defines ‘intelligence’ as “quicken of understanding”. This
is an inborn ability of the individual which enables him to see everything at its right place.
It is such as combination of psycho-physical patterns which enable the individual to
achieve his goal.

Emotions
The word emotion is derived from the Latin word ‘Emovere’ which means
‘to stir up’, ‘toagitate’ or ‘to excite’.

Emotional Intelligence

Evolution of Emotional Intelligence
1930: Edward Thorndike describes the concept of social intelligence as the ability to get
alongwith other people.

1940: David Wechsler suggests that affective components of intelligence may be
essential tosuccess in life.

1950: Humanistic Psychologist, Abraham Maslow described how people can build
emotionalstrength.

1975: Howard Gardner publishes ‘The Shattered Mind’ which introduced the concept of
multipleintelligences.

1985: Wayne-Payne introduces the term Emotional Intelligences in his doctoral dissertate
entitled ‘A Study of Emotion: developing Emotional Intelligence; self- integrate; relating

to fear, pain and desire’ (theory, structure of reality, problem solving, contraction/
expansion, tuning in/coming out, letting go.)

1987: In an article published in Mensa magazine, Keith Bearley uses the term EQ. It has
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been suggested that this is the first published use of the term, although Reuven Bar-On

claims to have used the term in an unpublished version of his graduate thesis.

1990: Psychologist Peter Salovey and John Mayer published their landmark article,
“Emotional Intelligence, In the journal Imagination, cognition and personality.

1995: The concept of Emotional Intelligence is popularized after the publication of the
Psychologist and New York Times Science writer Daniel Goleman’s book ‘Emotional
Intelligence’.

Concept and Nature of Emotional Intelligence

“Emotional Intelligence is a set of abilities to perceive accurately, appraise and
express emotion; the ability to access and/or generate feelings when they facilitate
thought; the ability to understand emotion and emotional knowledge; and the ability to
regulate emotions to promote emotional and intellectual growth.” (Mayer & Salovey,
1997; p 10).

“Emotional Intelligence is an array of emotional and social knowledge and
abilities that influence our overall ability to effectively cope with environmental
demands” (Bar-On, 2000).

“Emotional Intelligence is a skill of self-control, zeal and persistence and the
ability to motivate oneself” (Goleman, 1995).

Mayer and Salovey (1997) emphasized on the knowledge of emotions one had and
the mechanism of regulating and managing them. Bar-On (2000) signified the overall
survivalstrategy as per environmental requirements with the help of certain characteristics
that were very much similar to personality. Goleman’s (1995) concept of Emotional
Intelligence advocated for the skill that was reflected through effective performance.
Therefore, behavior is a combination of cognition, emotion and conation and the behavior
at workplace depends on the interaction of such components.

Generally, Emotional Intelligence is the silent partner of rational intelligence
which is equal in importance, yet frequently overlooked and rarely schooled or tested.
Emotional Intelligence is a very recently described intelligence form. It is the ability to
sense, understand and effectively apply the power and emotions. The skills which belong
to the highly developed Emotional Intelligence include: to be independent from your own
feelings, ability to adjust yourself to them, ability to recognize, name and direct your
feelings, use the feelings in a positive way, and be ableto derive actions from them.
Emotional Intelligence accompanies our daily life and in manycases is as important as
the ‘common’ intelligence, especially in our modern society.

Emotional Intelligence involves the ability to perceive accurately, appraise and
express emotions, the ability to access and/or generate emotional knowledge, and the
ability to regulate emotions to promote intellectual growth. Goleman theorized that
Intelligence accounts for only about 20% of a person’s success in one’s professional and
personal life. The balance 80% can be attributed to Emotional Intelligence. This throws
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light to the concept of Emotional Intelligence asa way of recognizing, understanding and
choosing how we think, feel and act.it shapes our interaction with others and our

understanding of ourselves. It defines how and what we learn; it allows us to set priorities;
it determines majority of our daily actions. Emotional Intelligence is the ability and
freedom to grow from mistrust to trust; self-doubt to self-empowerment; following to
leading; incompetence to competence; isolation to synergy and despair to hope. Emotional
Intelligence refers to self-awareness, self- management, social awareness and social skills
which make a person to be more social-centered than self-centered.

Origin of Emotions

In the human brain, there are two most significant structures which are mainly
responsible for emotional responses: amygdala and neo-cortex. The amygdala is an
almond-shaped brain structure, in the limbic system of the brain that decodes emotions, in
particular, the stimuli that are threatening to the organism. Amygdala is responsible for all
kind of responses such as delight, disgust, fear and anger, and is the source of the
instinctual passions of fear, aggression, nurture and desire. Neo-cortex, on the other hand,
in the pre-frontal lobe, is the thinking part of the brain which helps to take rational
decision by reflecting and reasoning.

Amygdala makes an emotional judgment as soon as it gets an alarming or pleasant
signal, without having words to describe them. This, sometimes, leaves us unable to
describe our feelings. It is amygdala that causes traumatic events to be recalled when
other events that happened in adjacent time periods are forgotten. On the contrary, neo-
cortex is the domain of reason, the central processing house for all sensations that are
perceived. It gives a more comprehensive understanding of what is happening around us,
and how it affects us. It is the neo-cortex that generates our thoughts, but it is the limbic
system that provides feelings to those thoughts. On the one hand, the human brain is
directed by the action of amygdala that is, the passionate reaction, and on the other hand,
the neo-cortex drives it to experience, the reasoning for the responses, justification for that
and the memory of the experience. Animals such as reptiles, don’t have neo-cortex and
therefore, cannot experience and learn anything such as maternal love.

Emotional Hijacking

The instinctual and passionate responses of the primitive brain take priority over
the thoughtful responses which lead us to take certain sudden actions. Despite our best
efforts to keep our emotional outburst under control, it gets triggered to the very first of
any responses. This phenomenon is termed as Emotional Hijacking.

Human beings are actually genetically programmed to be driven by the instinctual
passions, due to amygdala’s action. According to Le Doux (1986) has mentioned that
amygdala, in the limbic system of the human brain acts as an alarm system which, through
specific emotional response, copes up with the emergency situation and alerts the
major parts of the brain. Sensory signal from sensory organs first goes to brain’s
thalamus and across a synapse it reaches the amygdale. From thalamus, another signal is
rooted to the brains rational part of neo-cortex. Neo-cortex gathers and evaluates the
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information and then initiates its appropriate response. The input stream which is a
shorter route from thalamus to amygdala is quicker (12 milliseconds asopposed to 25

milliseconds to the neo-cortex) and the amount of information is lesser. So, it operates as a
quick primal scan to check for danger or opportunity even before the neo-cortex fully
comprehends the information. This phenomenon is termed as Emotional Hijacking.
However, the largest portion of the information goes to the neo-cortex.

The sensory information is analyzed, planned and coordinated in the neo-cortex
and as a consequence, more calculated response is generated. It naturally modulates the
actions of amygdala. ‘The connections between amygdale (and related limbic structures)
and the neo-cortexare the hub of the battles of head and heart, thought and feeling. This
phenomenon explains why managing emotion is so crucial to effective thought, both in

making wise decisions and in simplyallowing us to think clearly’ (Goleman, 1995: p 27).
This phenomenon of modulating emotional responses is the essence of the construct of
Emotional Intelligence. Therefore, Emotional Intelligence proposes an appropriate

cooperation between amygdala and neo-cortex to analyze the situation, people associated
with it and consequently modulates the emotional responses.

Importance of Emotional Intelligence

The researchers have concluded that people who manage their own feeling well
and deal effectively with others are more likely to live content lives. Happy people are
more apt to retain information and do so more effectively than dissatisfied people.
Building one's Emotional intelligence has a lifelong impact. The inclusion of Emotional
Intelligence in training programs has helped employees cooperate better and motivate
more, thereby increasing productivity and profits. The achievement of the end results in
terms of better handling of mutual relationships is quite essential and significant in his
life. It can only be possible through his potential of emotional intelligence and its proper
development. Emotional Intelligence may be the most important influence of success on
the job, according to studies done over the last decade. Effective management of
emotional intelligence is a strong predictor of success in both our personal life and in the
workplace.

Goleman through his bestselling books ‘Emotional Intelligence- Why it can matter
more than Intelligence Quotient (IQ)’ and ‘Working with Emotional Intelligence’, has
stressed the following factors while showing the importance of Emotional Intelligence:
¢ Emotional Intelligence is as powerful, and at times more powerful than Intelligence

Quotient (1IQ).

¢ Unlike IQ, Emotional Intelligence may be the best predictor of success in life.

¢ Unlike what is claimed of 1Q, we can teach and improve in children and in any
individual, some crucial emotional competencies, and paving way for increasing their
Emotional Intelligence and thus making their life more healthy, enjoyable and
successful in the days to come.

¢ The concept of Emotional Intelligence is to be applauded not because it is totally new
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butbecause it captures the essence of what our children or all of us need to know for
being productive and happy.

¢ IQ and even standard achievement test (SAT) scores do not predict any person’s
success in life.

¢ In working situations too, Emotional Intelligence helps more than one ‘s intellectual
potential in terms of one’s IQ or even professional skills and competencies.

¢ A person’s Emotional Intelligence helps him in all spheres of life through its various
constituents or components namely knowledge of his emotions (self-awareness)
managing the emotions, motivating oneself and recognizing emotions in others
(empathy and handling relationships.)

Applications of Emotional Intelligence

At Workplace: Researchers have found that factors such as creativity,
positiveattitude, integrity, cooperation, teamwork, social skills and motivation play major
roles in a person’ s job suitability and productivity. These qualities are rather influenced
by aspects of emotional abilities. The above findings were contradictory to the
conventional notion of positive relationship of emotion with performance. In this line, a
battle between ‘head’ and ‘heart’ was reported where ‘head’ represented intelligence and
‘heart’ represented emotional aspects. Therefore, it has been a challenge to the researches
to forward a satisfactory explanation that would recognize the contribution of the
emotional abilities for success in both personal and professional life.

To assess performance, one should test for ‘competence rather than intelligence’.
Knowledge and skill can be acquired through training, development and learning. But to
improve performance, one has to increase not only his/her knowledge but also the
understanding of how that knowledge may be applied or the skill to apply it. Managing
negative emotion, frustration and depression and maintaining healthy relationship with
colleagues play a vital role in projecting a positive attitude towards work. Emotional
Intelligence, as discussed earlier, represents a set of attributes for monitoring self and
others ‘feelings to help the individual in taking effective measures and action in a given
situation.

Therefore, a close and direct relationship between emotional intelligence (both the self
and the interpersonal component) and performance is expected.

In Groupworks and Classroom: Emotional Intelligence is becoming crucial today in the
context of individuals’ role-based behavior within group. The span of control being larger
for a team leader, the relationships governing team members’ and the leader are becoming
more challenging.

When the structure of the group had become fairly stable, the dynamics within the
work-groups become more definitive in terms of expression of views of member in
relation to their points of agreement and disagreement and resolution of the same. The
points of agreement were: division of work, collection of data and study material, listening
and providing feedback to each other, time allocation for each presenter, and being
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supportive. Points of disagreement were: inclusion of particular part of the presentation,
the clash of ideas, difference in styles in presentation, difference of opinion, conflict
between personal and group interest.

The very fact that the members actively use feedback mechanism amongst each

other forresolving problems within the groups helped them in social networking among
themselves. This factor ultimately proved to be a positive element in improving their self-
awareness and self- consciousness.
The knowledge of Emotional Intelligence for a teacher is the best weapon to work out her
classroom to a responsive classroom. A teacher can also create enhanced Emotional
Intelligence in children to become adaptive and flexible learners. The learner, in order to
establish a balanced personal (self) and social growth or harmony, a better understanding
to manage self-emotions is required. A teacher in the classroom should therefore possess a
high emotional intellectual to deal with the present classroom situations.

Emotional Intelligence and Teachers

Teaching is considered to be one of the most stressful occupations, especially
because it involvesdaily work based on social interactions where the teacher must make
great efforts to regulate not only his or her own emotions, but also those of students,
parents, administration, colleagues etc. Negative emotions, for example, anxiety interfere
with our cognitive capacity for processing information, while positive emotions increase
our creative capacity for generating new ideas and therefore ability to handle difficulties.
Positive emotions in teachers can increase teacher wellbeing and also the students’ level
of adjustment. This positive effect may also produce a spiral effect which in turn
facilitates a more suitable climate for learning.

Emotional competence of teachers is necessary in general for both their own
wellbeing and for effectiveness and quality in carrying out teaching-learning process in
the classroom and in particular for the socio-emotional development of students, teachers
with low Emotional Intelligence are more uneasy and worried about future, unhappy,
feeling failures, are less cautious, irregular and like to take more rest restrain others, have
lake of energy and feel tired and uninterested and conform to the opinion or accepted path
taken by most people. Teachers have high Emotional Intelligence are more competent and
have more self-confidence, hardworking, help others in a constructive way, more
motivated, energetic and full of enthusiasm andturn away from accepted or given path or
opinion.

Emotional Quotient (EQ)

Emotional Quotient, also called Emotional Intelligence Quotient, is a measurement
of a persons’ ability to monitor his/her emotions, to cope with pressures and demands, and
to control his/her thoughts and actions. The ability to assess and affect situations and
relationships with other people also plays a role in Emotional Intelligence. This
measurement is intended to be a tool that is similar to Intelligence Quotient (IQ), which is
a measurement of a persons’ intellect.
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Studies have been done on possible ways that high or low EQ might affect

persons’ abilities to perform under pressure, resolve conflict, and cope with challenges.
For example, someone who has a low EQ might lack self-confidence and be pessimistic,
both of which might affect his/her performance when doing certain task. People who are
not proponents of the concept believe that things such as confidence, self-esteem and
attitude are simply a matter of personality, which cannot be measured or modified. Others

studies have linked these measurements to communication skills and other social skills
that pupil either lack or possess.

Statement of the Problem
A Study of Emotional Intelligence of Pre-Service teachers

Rationale of the Study

Emotional Intelligence is an important factor for school teachers in order to
maintain a harmonious classroom environment. Teaching profession requires high level of
Emotional Intelligence. Practically, this implies that in selecting, training, and developing
teachers, Emotional Intelligence should be one of the important factor concerns. Annaraja
and Jose (2005) found that rural and urban B.Ed., trainees did not differ in their self-
awareness, self-control, social skills and emotional intelligence. Amrita and Kadhiravan
(2006) found that gender, age and qualification influenced the emotional intelligence of
school teachers. The main aim of education is the all-round holistic development of the
students. In the pursuit of this goal, teachers play a significant role. Emotionally
Intelligent teachers help students with improved motivation, enhanced innovation,
increased performance, effective use of time and resources, improved leadership qualities
and improved team work. Hence, it is essential to develop the emotional intelligence of
student teachers during Pre-Service. The present research aims at studying the level of
emotional intelligence of the Pre-Service teachers.

Objectives of the Study

1. To study the Emotional Intelligence of Pre-Service teachers.

2. To study the Emotional Intelligence of Pre-Service teachers Gender-wise.

3. To study the Emotional Intelligence of Pre-Service teachers Locality-wise.

4. To study the Emotional Intelligence of Pre-Service teachers Marital Status-wise.
5. To study the Emotional Intelligence of Pre-Service teachers Age-wise.

6. To study the Emotional Intelligence of Pre-Service teachers Stream-wise.
Hypotheses of the Study

1. There will be no significant difference in Emotional Intelligence of the Pre-Service
teachers with respect to Gender.

2. There will be no significant difference in Emotional Intelligence of the Pre-Service
teachers with respect to Locality.

3. There will be no significant difference in Emotional Intelligence of the Pre-Service
teachers with respect to their Marital Status.

4. There will be no significant difference in Emotional Intelligence of the Pre-Service
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teachers with respect to their Age.

5. There will be no significant difference in the Emotional Intelligence of the Pre-
Serviceteachers with respect to their Stream.

Operationalization of the Terms
Intelligence: The ability to learn or understand from experience or to respond
successfully to new experiences.

Emotion: It is a state of consciousness having to do with the arousal of feeling.

Emotional Intelligence: Emotional Intelligence involves the ability to perceive
accurately, appraise and express emotions, the ability to access and/or generate emotional
knowledge, and the ability to regulate emotions to promote intellectual growth.

Emotional Quotient: It is defined as the hundred times of Emotional Intelligence divided
by the chronological age.

Research Method
The method adopted for the research study was survey method.

Population
The B.Ed. student teachers under Sardar Patel University of the entire Anand district
constituted the population of the study.

Sample

Convenient sampling technique was adopted in selecting the teacher training college. The
students were selected employing cluster sample technique. The student teachers of 2014-
2015 (students of B. Ed Advanced) of Way made College of Education, V.V Nagar in
Anand district constituted the sample of the present study.

Tool

The tool employed by the researcher is the Bhattacharya’s Emotional Intelligence
Inventory (BEIS-In).

Construction of Tool

BEIS-In is a standardized inventory test measuring Emotional Intelligence constructed by
Bhattacharya M. S. It is self-report questionnaire with five-point scale expressing
Never Truel], Rarely Truel], Sometime Truel], Mostly Truel], Always Truel]. The items
comprise of both the positive polarity statements and negative polarity statements. There
are 40 items in total out of which 21 are positive polarity statements and 19 are negative
polarity statements. The continuum d scale is from 200 to 40. The positive polarity
statement scores 1 — 5 from ‘Never True’ to ‘Always True’ respectively. The negative
polarity statements are recessively scored.

Data Collection
Data was collected by administering the BEIS-In to the student teachers of Way
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made College of Education with prior permission of the college authority. The BEIS-In

was provided to the student teachers and the difficulty aroused in understanding the
statements was clarified. The respondents took 45 minutes to complete the Inventory.

Data Analysis Technique

The Emotional Intelligence score of each student teacher were obtained by
assigning scores for each statement as per their responses. The scores obtained for each
statement were summated and the total score of Emotional Intelligence for each
respondent were given. The Emotional Intelligence score of all the respondents were
added who fall under a particular variable, then divided by their total number. This
provided the Mean score. t-test was employed to analyse the collected data. From the
mean score, Variance was calculated. Standard deviation and Standard Error of mean is
calculated further. Substituting, the mean scores and Standard Error of mean in the
equation, t-value is calculated.

Analysis and Interpretation

The Emotional Intelligence score of Pre-service teachers obtained are as follows:
Emotional Intelligence Scores of Pre-Service Teachers

Table No. 1: Scores of Emotional Intelligence of Pre-Service teachers

Total No: of Emotional No: of students Percentage of
Students Intelligence Score Students (%)
40 - 80 0 0
81-110 28 31.11
90 111 -150 49 54.44
151 -200 13 14.44

As per BEIS-In, student teachers who score between 40 - 80 falls under the category of
possessing Low Emotional Intelligence that is Below Average. Student teachers scoring
between81 — 110 have Average level of Emotional Intelligence and the student teachers who
score between 111 — 150 possess High level of Emotional Intelligence. The student teachers
who fall in the score range of 151 — 200 are said to be having Excellent level of Emotional
Intelligence.By analyzing data, 54.44 % of Pre-service teachers have a high level of
Emotional Intelligence and not even a single student teacher possess a low level of
Emotional Intelligence.

In order to test First Hypothesis:
Table No.2: Analysis of Emotional Intelligence Based on Gender

Gender N Mean SD SEm df t-value
Female 64 140.96 11.73 1.47
Male | 26 144.19 11.26 2.20 88 1.22
7
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t-value for level of significance at 0.01 =2.63
t-value for level of significance at 0.05 = 1.99

t-value calculated = 1.22

Here, 1.22 <2.63,1.99 Therefore, t (cal) < t(0.01), t (0.05)

This means the hypothesis ‘There will be no significant difference in Emotional
Intelligence ofthe Pre-Service teachers with respect to Gender’ is not rejected.
that, the above statement can be interpreted as there is no significant difference in the mean
scores of Emotional Intelligence of male and female student teachers. This show, the male

It means

and female student teachers does not differ in their Emotional Intelligences.

In order to test the Second Hypothesis
Table No.3: Analysis of Emotional Intelligence Based on Locality

Locality N Mean SD SEm df t-value
Rural 25 140.8 12.33 2.47
Urban 65 141.91 11.74 1.46 88 0.386

t-value for the level of significance 0.01 = 2.63t-value for the level of significance 0.05 =
1.99t-value calculated = 0.386

Here, 0.386 < 2.63, 1.99

Therefore, t(cal) < t(0.01), t (0.05

This means the hypothesis ‘There will be no significant difference in Emotional Intelligence
of the Pre-Service teachers with respect to Locality’ is not rejected. It means that the above
statement can be interpreted as there is no significant difference in the mean scores of
Emotional Intelligence of student teachers belonging to rural locality and of urban locality.
Thus, it can be said that the student teachers of rural locality and the student teachers of

urban locality does not differ much in their Emotional Intelligences.

In order to test the Third Hypothesis

Table No.4: Analysis of Emotional Intelligence Based on Marital Status

Marital N[ Mean SD SEm if | t
Status value
Single 72 141.25 11.93 1.406
Married 171 14429 10.49 255 87 | 1.044

t-value for the level of significance 0.01 =2.63

t-value for the level of significance 0.05 =1.99
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t-value calculated = 1.044
Here, 1.044 < 2.63, 1.99 Therefore, t(cal) < t (0.01), t (0.05)

This means the hypothesis ‘There will be no significant difference in Emotional
Intelligence of the Pre-Service teachers with respect to Marital Status’ is not rejected. It
means that the above statement can be interpreted as there is no significant difference in
the mean scores of Emotional Intelligence of student teachers with respect to their marital
status. Thus, it can be said that the student teachers who are single and married, does not
differ much in their Emotional Intelligences.

In order to test the Fourth Hypothesis:

Table No.5: Analysis of Emotional Intelligence Based on Age

Age N Mean SD SEm df t-value|
20-29 84  142.03 11.53 1.26 88 0.36
30-39 6 140 13.46 5.49

t-value for the level of significance 0.01 =2.63
t-value for the level of significance 0.05 =1.99
t-value calculated = 0.36

Here, 0.36 <2.63, 1.99
Therefore, t(cal) < t(0.01), t(0.05)

This means the hypothesis ‘There will be no significant difference in Emotional
Intelligence of the Pre-Service teachers with respect to age’ is not rejected. It means that
the above statement can be interpreted as there is no significant difference in the mean
scores of Emotional Intelligence of student teachers with respect to their age. Thus, it can
be said that the student teachers do not differ much in their Emotional Intelligences on
account of their age.

In order to test the Fifth Hypothesis

Table No.6: Analysis of teacher trainees belonging to Science and Arts stream.

Stream ofStudy N Mean SD SEm df  t-value
Science 43 142.07 11.87 1.809
Arts 13 140.08 11.45 3.18 54 10.543

t-value for the level of significance 0.01 = 2.68

t-value for the level of significance 0.05 =2.01

t-value calculated = 0.543

Here, 0.543 <2.68, 2.01, Therefore, t (cal) <t (0.01), t (0.05)
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Table No.7: Analysis of teacher trainees belonging to Science and Commerce Stream
Stream N Mean SD SEm df t-value
Science 43 142.07 11.87 1.809
75 0.116
Commerce 34 142.38 11.46 1.965

t-value for the level of significance 0.01 = 2.65

t-value for the level of significance 0.05 = 2.00t-value calculated = 0.116
Here, 0.116 < 2.65, 2.00 Therefore, t(cal) <t(0.01), t (0.05)

Table No.8: Analysis of teacher trainees belonging to Arts and Commerce Stream

Stream N Mean SD SEm df t-value
Arts 13 140.08 11.45 1.965
Commerce | 34 142.38 11.46 3.18 45 0.616

t-value for the level of significance 0.01 =2.69

t-value for the level of significance 0.05 =2.02
t-value calculated = 0.616 Here, 0.616 < 2.69, 2.02
Therefore, t(cal) < t(0.01), t (0.05)

From the analysis, it has been clear that in all the three cases the t-value calculated is less
thanthe t-value for the level of significance 0.01, 0.05. This makes clear that the hypothesis

framed ‘There will be no significant difference in Emotional Intelligence of the Pre-Service
teachers with respect to Stream of study’ is not rejected. Hence, it can be interpreted that

there is no significant difference in the mean scores of Emotional Intelligence of student
teachers with respect to their Stream of Study.

Findings of the Study

No student teacher falls under the below average level of Emotional Intelligence score.
54.44 % of student teachers fall under the High level of Emotional Intelligence score.
31.11 % of student teachers fall under the Average level of Emotional Intelligence score.

14.44 % of student teachers fall under the Excellent level of Emotional Intelligence
score.

The Emotional Intelligence of Pre-service teachers with respect to their Gender do not
differ significantly. The male and female Pre-service teachers have almost similar
levels of Emotional Intelligence.

The Emotional Intelligence of Pre-service teachers with respect to their Locality do
not differ significantly. That is, the student teachers belonging to the rural and urban
geographical areas have almost similar levels of Emotional Intelligence.

The Emotional Intelligence of Pre-service teachers with respect to their marital status
do not differ significantly. This means that the married and single student teachers
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have almost similar levels of Emotional Intelligence.

e The Emotional Intelligence of Pre-service teachers with respect to their Age do not
differ significantly. The findings of the study are that the student teachers of age limit,
21 to 37 have almost similar levels of Emotional Intelligence.

e The Emotional Intelligence of Pre-service teachers with respect to their Stream of
study do not differ significantly. The student teachers of Science, Arts and Commerce
constituted the samples. The findings of the study indicate that the levels of Emotional
Intelligence are almost similar for student teachers belonging to all the three stream of
study.

Gender, Locality, Age, Stream, Marital Status do not have impact on Emotional
Intelligence. So, development of Emotional Intelligence is independent of all these
variables.

Implications

% Results of the present study may be discussed in seminars, refresher courses,
workshops organized for teacher-trainees, teachers, educationists and administrators
for further reforms.

¢ The results of the present study indicate that effective teachers with high Emotional
Intelligence should be employed in the schools to enhance the achievement of
students and also to provide the students with good learning environment.

* Emotionally healthy teachers accept their responsibilities, make their own decisions,
planahead, set realistic goals for themselves, and in problem solving, do the best they
can when in a problematic situation, they encounter or create. They learn how to
learn and tosolve problems and they take pride in enhanced intellectual efficiency.
Therefore, emphasis should be laid on creating proper learning climate to enhance the
development of emotionally healthy teachers.

¢ Self-awareness is a key to realize one’s own strengths and weaknesses. Being aware
of one’s own strength and weakness will help a teacher to improve one’s professional
skills and teaching competencies.

¢ Given the understanding of the crucial role of emotional intelligence, emotional
competence plays in individual, group, and organizational success, the implications
for education are clear: we should be helping young people master these
competencies as essential as life skills.

*

¢ The myths like gender, marital status, age, study stream, geographical areas etc.,
should te done away with from the minds of teachers. Till the point these will
prevail in themind of the teachers, his/her thinking and decisions will be biased which
itself is very negative on the part of a successful teachers. To improve, activities
should be provided accordingly.

Conclusion

Pre-service teachers need to be aware of the concept of Emotional Intelligence and
they should practice to imbibe or enhance it. The main necessity of a teacher to focus on
this concept is that, it is the duty of teachers to deal effectively and to create a better
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environment that enhances the emotional development of children. The teacher should be
aware that the basic emotional needs of a child are met in the classroom itself. For this, a

teacher should be emotionally balanced. Another necessity to practice this concept is the
importance of Emotional Intelligence in today’s professional work. According to
Goleman, Intelligent Quotient aids in our selection and Emotional Quotient promotes us at
the work place. Hence, it can be concluded that Emotional Intelligence is to be nurtured

along with the other competencies at the Pre-service teacher education level.
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Abstract

It is said that Maharishi Agastya had drunk the entire sea with two handfuls of water.
Suppose we want to sum up the great personality of the Supreme Revered Gurudev in two
words.: Karuna and love. This is his real introduction. Karuna, love, spilling sensation, and
roaring emotions are the appropriate synonyms for his personality. His life tree grew as the
guardian of a huge family (Gayatri Pariwar), in which he distributed compassionate
affection. The world sees him as a writer, a sage, a social reformer, an ascetic, a yogi, and
many more. However, he felt filled with love and compassion. In his own words, "If
someone takes out my skin and looks into the inner side, then one element will be visible in
the flesh and bones, that is infinite love!

The present study aimed to explore Karuna in the life of Pandit Shriram Sharma
Acharya. Since childhood, the germination of emotional seeds in his mind helped him serve
an old woman suffering from leprosy. It also enabled him to rescue a cow that fell into the
hands of the butcher to save her life. Slowly, every effort of life became part of sensation.

Pandit Sriram Sharma Acharya undoubtedly belongs to the category of divine rishis.
His life and work represent a marvelous synthesis of the noble thoughts and deeds of great
personalities, such as Swami Vivekananda, Sri Aurobindo, Mahatma Gandhi, Socrates, and
Confucius. Pt. Shriram Sharma was a rishi of the present age whose heart pulsated with
KARUNA for all beings. Karuna was embodied, expressed, and taught by Pt. Shriram
Sharma Acharya through his writings, social reform initiatives, spiritual practices, and
personal life as documented in Akhand Jyoti, his discourses, and biographical narratives.
Keywords. Karuna, Life of Pandit Shriram Sharma

Introduction

Karuna was not merely an emotional or ethical virtue in the life of Vedmurti
Taponishtha Pandit Shriram Sharma Acharya (1911-1990), but a foundational spiritual force
that permeated his thoughts, actions, and mission. Rooted in the Vedic ideal of Vasudhaiva
Kutumbakam (the world is one family), his life demonstrates a transformative application of
Karuna, directed toward individual upliftment and global welfare.

“Manna Eva Manushyanama Karanam Bandha Mokshayo”

This scriptural quote conveys the essence of human psychology, that is, ‘the mind is
the cause of bondage as well as our freedom. The state of mind directs the thoughts and
actions and thereby determines the ultimate state of an individual's life. Everybody
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experiences the immense power of the mind in day-to-day life. It is indeed the mind, which
depending upon its samskaras (inherent tendencies), leads the individual self towards either
a life bound by the materialistic attachment and agony of unlimited desires or a life that is
free and glowing with divine blissfulness. Malice, animosity, anger, jealousy, or the
soothing sentiments of love and compassion originate and grow in the domain of the mind.
The inherent qualities and tendencies of the mind are reflected in the character of a person

and make it agreeable or disdainful as per their original instincts. But mental disorders and
diseases arise with the lack of kindness, compassion, and humaneness in personal conduct.

Karuna, is a central virtue in Indian spiritual and philosophical traditions, often
regarded as a vital expression of inner awakening and social responsibility. In the life and
teachings of Vedmurti Taponishtha Pandit Shriram Sharma Acharya—founder of the All-
World Gayatri Pariwar and a visionary reformer—Karuna was not merely a concept but a
living force manifested through thought, action, and service. His life was a profound
example of selfless compassion, evidenced by his relentless dedication to societal
upliftment, education, and spiritual enlightenment. Through his writings, including editorials
indkhand Jyoti, discourses, and grassroots initiatives like the Yug Nirman Yojna, Acharya
Shriram Sharma emphasized Karuna as the cornerstone of a dharmic life—anchored in love,
sacrifice, and universal responsibility. His embodiment of Karuna invites reflection not only
on the ethical foundations of spirituality but also on how compassion can be operationalized
in modern life for personal transformation and collective progress.

Life of Pandit Shriram Sharma Acharya
The early years:

Acharyaji’s early life demonstrated a rare spiritual sensitivity and active concern for
human suffering. His dedication to service as spirituality reflected a synthesis of Vedantic
ideals and contemporary humanitarianism. He saw Karuna not merely as passive sentiment
but as “a dynamic force capable of transforming society” (Sharma, 1985). “True spirituality
lies in uplifting others. Compassion is the foundation of divinity within.”

Sriram Sharma was born on the 20" September 1911 as the son of Pt. Roopkishor
Sharma and Mata Dankunvari Devi in Avalkheda. The eminent patriot, scholar, and founder
of the Banaras Hindu University, Pt. Madan Mohan Malaviya initiated Sriram in the worship
of the Gayatri mantra when he was nine years old. On the auspicious day of the Vasant
Panchmi festival, January 18, 1926, a guru by the name of Swami Sarveshvaranadji, “a great
Himalayan Yogi,” appeared before him in the astral body from the flame of the Dipaka
(lamp) during his Gayatri worship. This sparked the guidance of his guru. The next 24 years
of his life were devoted to 24 Mahapuruashchara, each consisting of the rhythmic recitation
(Japa) of 2.4 million Gayatri Mantras with the strictest of disciplines. There is no parallel to
this kind of sadhana. At the same time, he also wholeheartedly participated in the freedom
struggle of India under the inspiring guidance of Mahatma Gandhi, while continuing with
his altruistic activities for the good of society and attending to familial duties. In 1943, he
married Bhagwati Devi, and ever since, the saintly couple dedicatedly pursued the noble

b

mission of spiritual upliftment of humankind.
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Every moment of his life was devoted to the welfare of people and the refinement of
the moral and cultural environment. He also pioneered the revival of spirituality and the
creative integration of the modern and ancient sciences and religion relevant to the present
times' challenging circumstances. His personality was a harmonious blend of a saint,
spiritual scientist, yogi, philosopher, psychologist, writer, reformer, freedom fighter,
researcher, eminent scholar, and visionary. It would require several volumes to record the

attainment of his life. Here we are only giving of his superhuman personality.

He successfully practiced and mastered the highest kinds of sadhanas described in
Hinduism. He also deciphered the highest science of Tantras. He attained the supreme
knowledge of the philosophy and science of Gayatri Mantra and yoga. In essence, he
perfected a vast range of spiritual disciplines. He pioneered experiments on simple sadhanas,
which could be easily pursued by the common masses. He initiated spiritual and intellectual
refinement programs of millions of people without any discrimination of religion, caste,
creed, sex, or social status. He propagated this knowledge for the enlightenment of people
across the globe.

Creator of evolutionary literature:

Sriram Sharma initiated the unique movement of Vicara Kranti (thought revolution)
with the very first issue of “Akhand Jyoti”. By 1960, he translated the 4 Vedas, 108
Upanishads, 6 Darshana’s, 18 Puranas, Yogavashishtha, and hundreds of Aranyaka’s and
Brahmanas in Hindi with Hindi lucid commentaries to enable the masses to understand the
knowledge contained in them. The translation was aimed at eliminating misconceptions of
the Vedas and other scriptures. This invaluable contribution to the world of knowledge and
human culture was highly acclaimed and the appreciated title of “Vedmurti” was conferred
upon him in its recognition.

Understanding the modern-day psychology of the people, and recognizing the non-
relevance, in the present times, of the mythical characters and the background of the life
depicted in the Puranas, he wrote “Pragya Purana” in the narrative and conversational style
of ancient Puranas to preach the eternal principle of a happy, progressive and ideal life with
practical guidance relevant to the modern age.

He wrote about 3000 books on almost all aspects of human life, whether it be the
elucidation of the esoteric aspects of the subtle sciences of spirituality, research, directions
on birth and consciousness, discussions on child psychology and family institutions,
guidelines on mental, emotional and physical health, healthy food and cheerful attitude in
daily life. In his comprehensive and penetrating analysis, we find no place for delusion,
confusion, or misconception. Through his literature, he strikes a chord of empathy in the
reader. The message conveyed in the literature touches the reader’s heart with deep
sensitiveness, producing a sea change in his attitudes and ideologies.

His discourses manifested similar perfection of eloquence. The simplicity of
language in his orations and his establishing a rapport with the audience had a hypnotizing
effect on the listener’s mind. His character's spiritual radiance and integrity, faultless
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synchronicity of his deeds with the principle he preached, and the purity of his sentiments
added to the motivating power of his pen and voice. Widely respected as a Vedmurti
(embodiment of Vedic wisdom) and Taponishtha (one deeply devoted to penance and
spiritual discipline), Pandit Shriram Sharma Acharya’s legacy continues to influence
millions through his writings, spiritual practices, and the global activities of the AWGP.

Karuna in the life of Vedmutri Taponishtha Pandit Shriram Sharma Acharya

Since childhood, the germination of emotional seeds in his mind helped him to serve
an old woman suffering from leprosy. It also enabled him to rescue a cow falling in the
hands of the butcher to save her life. Slowly, every effort of life became part of sensation.

Pandit Sriram Sharma Acharya undoubtedly belongs to the category of divine rishis.
His life and work represent a marvelous synthesis of the noble thoughts and deeds of great
personalities, such as Swami Vivekananda, Sri Aurobindo, Mahatma Gandhi, Socrates, and
Confucius. Pt. Shriram Sharma was a rishi of the present age whose heart pulsated with
Karuna for all beings.

He said, I have made only one earning in life, that is Love! The only wealth I earned
is love. The only life emotion I felt was love. In the sense that common people's love is a
form of temptation, desire, and interest that forms bonds. And, many times, even great
personalities are deprived of knowing it and understanding it. That is how the seed of love
germinates, it flourishes, it takes the form of a huge banyan tree. This can be experienced
through the life cycle of Gurudev. A wave of sensitivity in his life went on breaking and
throwing away the bonds of a soul. Feeling of revered Gurudev in his words, " Countless
nights I have spent sobbing, many times I have cried bitterly like an infant. Nobody knows
this. People consider me a perfect saint, some consider me a writer, a learned speaker, a
leader, but no one has not truly tried to read my conscience. If someone would have seen it,
they would have realized the immense pain of humanity moaning, doing hue and cry as an
indefatigable soul, groaning with the feelings of human suffering and pain, they would have
been seen crying out sitting in these bones.

It is needed rare in the history of mankind those great souls like Bhagirath and
Dadhichi graced the earth with the nectar of the holy Ganges and nurtured the roots of
divinity by their tapa and self-sacrifice. Pandit Sriram Sharma Acharya undoubtedly belongs
to the category of divine rishis. His life and work represent a marvelous synthesis of great
personalities' noble thoughts and deeds like Swami Vivekanand, Sri Aurobindo, Mahatma
Gandhi, Socrates, and Confucius. Pt. Shriram Sharma was a rishi of the present age whose
heart pulsated with Karuna for all beings.

His spiritually Enlighted wisdom had its reach into the deepest depths of the human
mind. He felt the pains of humanity in his heart. He could therefore diagnose the root cause
of the Alling state of the world today as the crisis of faith, people’s ignorance of the powers
of the inner self, and the lack of a righteous attitude and conduct.

Karuna in Social Reform Movements
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Notably, leaders like Vedmurti Taponishtha Pandit Shriram Sharma Acharya

integrated Karuna into their reformist vision by emphasizing selfless service, education, and
spiritual empowerment as means to societal renewal. Through movements such as the Yug
Nirman Yojna, Karuna was operationalized as both a personal virtue and a collective goal,
reflecting the inseparability of inner transformation and social progress.

Yug Nirman Yojana (Campaign for Era Transformation): Introduced in the 1950s as a
100-point program for holistic upliftment, this movement institutionalized Karuna by
combining spiritual practices with concrete action, ranging from literacy drives to rural
sanitation projects

The campaign mobilizes communities to embrace inner change as a foundation for external
social progress, advocating that sustainable development can only be achieved when
individuals cultivate ethical values and contribute actively to the welfare of others.

Vision of a Golden Era (Satya Yuga)

The concept of Satya Yuga, or the Golden Era, holds a prominent place in Indian
spiritual and philosophical traditions as an age characterized by truth, righteousness, peace,
and universal harmony. Vedmurti Taponishtha Pandit Shriram Sharma Acharya envisioned
this era as a future phase of collective spiritual awakening and social renewal, achievable
through dedicated personal transformation and widespread social reform. His teachings
emphasize that the restoration of Satya Yuga values depends on the cultivation of virtues
such as Karuna Satya (truth) and Dharma (righteousness), which together form the
foundation for a just and enlightened society. He held that individual transformation, rooted
in Karuna, meditation, and service, inevitably ripples outward to transform families,
communities, and ultimately the age itself:

“Hum badlenge, yug badlega; hum sudhrenge, yug sudhrega.”
“We change, the era changes; we improve, the era improves.”

Living Simplicity & Silent Service

Though a yogi and scholar, he lived modestly, dedicating his tapasya (penance) to
world welfare rather than personal liberation-embodying Mahakaruna, the “great
compassion” ideal of a Bodhisattva. Acharya Ji’s teachings advocate that true social reform
begins with personal change; by embodying simplicity and engaging in humble, quiet
service, individuals help build a compassionate society grounded in ethical values and
spiritual awareness.

Karuna as a Guiding Principle

Karuna serves as a foundational guiding principle in spiritual traditions and ethical
frameworks, emphasizing empathy, kindness, and active concern for the welfare of others.
In the teachings of Vedmurti Taponishtha Pandit Shriram Sharma Acharya, Karuna is not
merely an emotional response but a conscious, disciplined way of life that informs personal
conduct, social responsibility, and spiritual progress. By integrating Karuna into daily
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actions and decisions, individuals align themselves with higher moral values and contribute

to the creation of a just, harmonious society.

Pandit Shriram Sharma Acharya’s thoughts, writings, and deeds reflect a profound empathy
for human suffering. From a young age, he showed deep concern for the downtrodden and
the morally fallen. He did not merely sympathize; he acted. His belief was rooted in the
Vedic and Upanishadic understanding that divinity exists in all beings, and therefore,
selfless service is the highest form of worship.

Conclusion

The present times are of extraordinary significance! It is the period of the yug-
sandhi-the crucial juncture of era transition. Junction of day and night is called either the
“evening” when the day ends and the night begins; or the “morning”, when the night is over
and the dawn declares the advent of the Dark Age (Night) of the Devil and the dawn of the
Bright Age (Day) of Divine Radiance. This Yug-sandhi will pave the way for the emergence
of benevolence, cooperation, and compassion among the people, harmony between progress
and Nature, and simplicity and truthfulness of life.

Karuna stands as a vital virtue and guiding principle in the life and teachings of
Vedmurti Taponishtha Pandit Shriram Sharma Acharya. His embodiment of Karuna
transcended mere philosophy, translating into dedicated social reform, spiritual awakening,
and selfless service aimed at fostering individual and collective well-being. Through
movements like Yug Nirman Yojana and his extensive writings, Acharya Ji demonstrated
that compassion is integral not only to personal transformation but also to societal progress.
The vision of a Golden Era (Satya Yuga) rooted in truth, righteousness, and Karuna
continues to inspire efforts toward a harmonious and enlightened society. Ultimately, his
legacy invites contemporary seekers and social reformers alike to embrace Karuna as a
foundational principle for meaningful and enduring change.
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Abstract

This study investigates the socio-economic status of tea garden workers in Jalpaiguri
district, West Bengal, focusing on their wages, living conditions, educational opportunities,
and awareness of basic rights. The aim is to assess the workers' socio-economic status, their
understanding of labor rights, and the challenges they face in the tea industry. Primary data
was collected through structured questionnaires, interviews, and surveys across different tea
estates. The study reveals that tea garden workers, predominantly from marginalized
communities, face various socio-economic challenges, including low wages, substandard
housing, poor healthcare access, and minimal educational opportunities. About 70% of
workers earn below the minimum wage, and 60% report irregular payment cycles. Gender
inequality is also prominent, with women earning 20-25% less than men for similar work.
Furthermore, 70% of workers are unaware of their basic labor rights. The findings
emphasize the urgent need for improved wages, better living conditions, enhanced access to
education and healthcare, and stronger awareness of legal rights. Government and non-
governmental interventions are crucial to improving their socio-economic situation and
addressing exploitation in the tea industry. This research provides to a deeper
understanding of the challenges faced by tea garden workers and provides insights for
policy recommendations aimed at improving their socio-economic status.

Key words: Socio- Economic status, Tea Garden Workers, Basic Human Right, Major
Problem

Introduction:

Jalpaiguri district, belong in the northern part of West Bengal, India, is renowned for
its tea gardens, which have historically contributed to both the local economy and India's tea
industry. The district's tea estates are spread across lush landscapes, and the tea industry has
been a major source of employment. However, the socio-economic condition of the tea
garden workers in Jalpaiguri remains a topic of concern due to a variety of factors that
continue to affect their quality of life, such as low wages, poor working conditions, lack of
basic amenities, and limited educational opportunities. The tea workers, primarily from
marginalized communities, face challenges related to poverty, social exclusion, and
economic inequality. The socio-economic condition of tea garden workers in Jalpaiguri is a
complex issue that involves understanding historical contexts, economic factors, social
dynamics, and the politics of labor in tea gardens. This paper aims to investigate the socio-
economic status of those workers, focusing on their awareness of basic rights, wages, living
conditions, and the key problems they face. The findings will contribute to a better
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understanding of their situation and could inform policy recommendations for improving

their conditions.

Objectives of the Study:
1. To study the socio-economic status of tea garden workers in Jalpaiguri district.
2. To assess the workers’ level of consciousness about their basic rights.
3. To find out the major problems faced by the tea garden workers.

Research questions:
1. What is the socio-economic status of tea garden workers in Jalpaiguri district?
2. What is the level of awareness among tea garden workers about their basic rights?
3. What are the major problems faced by tea garden workers?

Methodology of the Study:

The research is based on primary data collected from tea garden workers in the
Jalpaiguri district. A structured questionnaire was used to gather data from workers across
different tea estates in the region. The survey covered various socio-economic factors such
as income, education, health, housing, and workers' awareness of their rights. Data was
collected through interviews, and the findings are presented in terms of percentages to
provide a clear understanding of the workers' socio-economic status. The study also includes
qualitative insights into the workers' struggles and their understanding of labor rights.

Historical Context of Tea Garden Workers

The tea industry in India began during the colonial period, when the British
established tea plantations in the regions of Assam and Bengal, including the present-day
Jalpaiguri district. The workers in these plantations were initially brought from central India,
particularly from the tribal and backward regions of Bihar, Odisha, Uttar Pradesh, and other
states. The colonial administration and plantation owners relied on cheap, unskilled labor to
sustain the industry. The legacy of these colonial practices has continued to shape the socio-
economic condition of tea workers in the region. Historically, the workers were subjected to
exploitative labor practices, and this exploitation is still seen in the form of low wages,
limited mobility, and lack of legal protection. Despite the significant contribution of tea
workers to the economy, their socio-economic conditions remained poor. Over the years,
various labor movements have emerged, but the progress made has been slow.

Socio-Economic Status of Tea Garden Workers

Demographics and Workforce Composition

Tea garden workers in Jalpaiguri belong mostly to marginalized sections of society,
including Scheduled Castes (SCs), Scheduled Tribes (STs), and Other Backward Classes
(OBCs). It is estimated that approximately 70-75% of the tea garden workforce in Jalpaiguri
comprises people from these marginalized communities, with the remaining 25-30% coming
from other social backgrounds. The workforce is predominantly female, with women
constituting about 60-65% of the total labor force, especially in the plucking of tea leaves.
Men are typically employed in other physically demanding roles such as cutting, pruning,
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and transport. These figures highlight the significance of female labor in the industry, yet

they also emphasize the gender inequality prevalent in these plantations, where women face
wage disparities and heavy workloads.

Employment and Wages

The wages of tea garden workers in Jalpaiguri represent one of the most pressing
concerns in assessing their socio-economic conditions. The average wage for a tea worker,
including both male and female workers, is often much lower than the statutory minimum
wage set by the state government. According to data from various tea garden associations,
nearly 50-55% of workers earn wages that hover around ¥200-300 per day, which is
significantly lower than the state's minimum wage for unskilled workers, which is around
3400-500 per day in most sectors. Furthermore, the wage rates are inconsistent, with
fluctuations depending on the season, production levels, and the piece-rate system where
workers are paid based on the quantity of tea plucked.

A staggering 60-65% of workers report irregular payment cycles, meaning that they
often do not receive their wages on time. Delayed wages can stretch from a few days to
several weeks, putting immense financial strain on workers, many of whom live paycheck to
paycheck. This irregularity in payment is compounded by the lack of financial literacy, as
70% of workers have no access to formal banking services or savings accounts, making it
difficult for them to secure loans or even manage emergency funds.

The majority of tea garden workers in Jalpaiguri district are paid on a daily wage
basis. According to the survey, approximately 70% of the workers earn between 3200 to
%250 per day, which is considered insufficient to meet basic living expenses.

Table 1: Daily Wages of Tea Garden Workers

Daily Wage Range (in INR) Percentage of Workers (%)
%200 - 3220 40%
%221 -%250 30%
3251 -%300 20%
%301 and above 10%

Despite being employed in a crucial industry, the wages are often below the minimum wage
threshold, leaving workers in a cycle of poverty.

Gender Inequality

Gender inequality is another issue among tea garden workers. Female workers not
only face wage discrimination but are also subjected to social discrimination and
harassment. Women, who form the backbone of the workforce, especially in tea plucking,
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are paid 20-25% less than their male counterparts for the same amount of work. This wage
disparity persists despite women'’s critical role in the production process.

Additionally, women workers often face barriers to leadership positions within trade
unions or management roles within the tea estates. Less than 10% of women hold leadership
positions, either in the workforce or in social organizations, despite their numbers in the
industry.

Housing and Living Conditions

Housing conditions in tea gardens remain substandard. Workers typically live in
poorly constructed quarters within the tea estates. These quarters are overcrowded, with 65-
70% of families living in one or two-room dwellings, which are often poorly ventilated and
constructed with cheap materials. This overcrowding leads to wvarious social and
psychological issues, such as family disputes, mental stress, and social isolation.

The lack of basic amenities in these quarters is a major concern. 80% of workers do
not have access to adequate electricity, with many living in homes that are lit by kerosene
lamps or candles. About 60% of tea garden workers report that their homes lack sufficient
ventilation, and nearly 40% live in homes with cracked walls and leaking roofs, which make
them vulnerable during the monsoon season.

In terms of sanitation, about 70% of workers report having no access to private
toilets, relying instead on common pit latrines or open spaces, which severely compromises
their privacy and health. Furthermore, only 50-55% of workers have access to running
water, and in many cases, they are forced to use contaminated water sources for daily needs.
A significant number of tea garden workers live in company-provided quarters, which are
typically small and poorly maintained. Around 65% of the workers live in these quarters,
while others either live in rented homes or informal settlements.

Table 2: Type of Housing of Tea Garden Workers

Housing Type Percentage of Workers (%)
Company-Provided Housing 65%
Rented Accommodation 20%
Informal Settlements 15%

These quarters often lack basic amenities such as clean water, sanitation, and proper
ventilation, contributing to a substandard quality of life.

Access to Education

Access to education for children of tea garden workers remains dismal. It is
estimated that only 45-50% of children from tea garden worker families attend school
regularly, with a large proportion dropping out after completing primary education. This is
due to several factors, including the cost of schooling, poor infrastructure, and the need for
children to contribute to family income by working in the tea gardens. Furthermore, about
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60-65% of tea garden workers report that they are unaware of government schemes aimed at
providing free or subsidized education for their children.

While there are some government-run schools within the tea garden colonies, 70% of
these schools lack adequate infrastructure, trained teachers, and learning materials. As a
result, the quality of education is poor, and children from these families are often left with
few opportunities to break the cycle of poverty. Educational attainment among tea garden
workers is alarmingly low. 60% of workers reported that they had no formal education,
while only 15% of children from tea garden families are enrolled in schools.

Table 3: Educational Status of Tea Garden Workers

Education Level Percentage of Workers (%)
No Formal Education 60%
Primary School Completed 25%
Secondary School Completed 10%
Higher Education 5%

Working Conditions and Health Issues

The working conditions in the tea gardens of Jalpaiguri remain poor. The physical
demands placed on workers, especially female workers, are immense. Women are often
required to pluck tea leaves for 8-10 hours a day, carrying heavy baskets while walking up
and down the hilly terrains, exposing them to the risk of exhaustion, injuries, and physical
deformities. According to surveys conducted by labor welfare organizations, 75-80% of
workers complain about inadequate protective equipment such as gloves, boots, and hats,
which leaves them vulnerable to environmental hazards.

Health problems are rampant among tea garden workers. Over 60% of workers
report suffering from various health conditions, including respiratory issues, musculoskeletal
disorders, skin diseases, and eye problems. Prolonged exposure to pesticides and fertilizers
used in tea cultivation is a contributing factor. The lack of access to healthcare facilities
exacerbates these issues. Though some tea estates have basic health services, 85-90% of
workers rely on government healthcare facilities, which are often far from the gardens and
overburdened by demand.

Furthermore, due to the absence of sanitation facilities in many labor colonies, more
than 70% of workers live in unhygienic conditions. The lack of clean drinking water, proper
sewage systems, and basic waste management systems contributes to the spread of diseases
like malaria, diarrhea, and tuberculosis in these areas.

Health issues are also a significant concern. Many workers suffer from chronic
diseases such as respiratory issues, malnutrition, and joint pain. Around 50% of workers
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reported inadequate access to healthcare services, and 40% expressed that they cannot afford
medical treatment due to financial constraints.

Table 4: Access to Healthcare among Tea Garden Workers

Access to Healthcare Percentage of Workers (%)
Access to Government Health Centers 50%
Private Healthcare Providers 30%
No Access 20%

Awareness of Basic Rights

Tea garden workers’ knowledge of their legal rights is limited. Only 30% of the workers in
the survey were aware of their basic rights related to labor laws, wage regulations, and social
security benefits. This lack of awareness leaves them vulnerable to exploitation and poor
working conditions.

Table S: Awareness of Workers’ Rights

Awareness of Rights Percentage of Workers (%)
Aware of Basic Rights 30%
Not Aware 70%

Social Security and Welfare Programs

Social security and welfare programs for tea workers have been introduced by the
government over the years. However, the implementation of these programs is often
inefficient, and many workers remain unaware of their rights. Only about 40-45% of tea
garden workers benefit from government welfare schemes such as health insurance, housing
benefits, and the Public Distribution System (PDS). The Tea Plantation Workers' Welfare
Fund, which aims to provide healthcare and housing facilities, reaches only 50% of the
eligible workers, due to issues such as poor implementation, corruption, and lack of
awareness. Moreover, there is limited access to pension schemes, with only 35-40% of tea
workers being enrolled in any form of retirement savings plan. This leaves the majority of
workers without any security once they are unable to work due to old age or health issues.

Problems Faced by Tea Garden Workers: The workers in Jalpaiguri face several
problems, the most pressing of which include:
1. Low wages: As discussed earlier, workers are paid poorly, and wages do not reflect
the long hours of labor they perform.
2. Poor living conditions: The company-provided housing is substandard and lacks
basic amentities.
3. Lack of access to education and healthcare: Most workers cannot afford to
educate their children or access medical care.
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4. Exploitation and abuse: Many workers report facing verbal and physical abuse
from supervisors and management.

5. Lack of legal protection: Despite being entitled to certain benefits, the workers
remain unaware of their rights, which make them easy targets for exploitation.

Table 6: Major Problems Faced by Tea Garden Workers

Problem Percentage of Workers (%)
Low Wages 45%
Poor Housing Conditions 30%
Lack of Access to Education 10%
Lack of Access to Healthcare 10%
Exploitation and Abuse 5%
Findings of the study:

1.

Marginalized Demographics: Around 70-75% of the tea garden workers belong to
marginalized communities, highlighting the lack of social inclusion and opportunities for
these groups.

Female-dominated Workforce: Approximately 60-65% of the tea garden workforce is
female, with women primarily engaged in plucking tea leaves, underscoring the heavy
reliance on female labor.

. Gender Inequality in Wages: Women workers earn 20-25% less than their male

counterparts for the same amount of work, revealing deep-rooted wage discrimination
based on gender.

Low Daily Wages: 70% of workers earn between 3200-3250 per day, well below the
minimum wage threshold of I400-X500, illustrating the low-income level for workers.

. Irregular Payment Cycles: 60-65% of workers report delayed wage payments, which

can last several days to weeks, leading to financial insecurity.

. Financial Exclusion: 70% of workers do not have access to formal banking services or

savings accounts, restricting their financial autonomy and access to credit.

. Substandard Housing: 65-70% of workers live in overcrowded and poorly constructed

quarters, with inadequate ventilation, sanitation, and basic amenities.

. Poor Living Conditions: Over 80% of workers lack access to electricity, relying on

kerosene lamps or candles, and 60% report poor ventilation in their homes.
Inadequate Sanitation: 70% of workers do not have access to private toilets, relying on
pit latrines or open spaces, exposing them to health risks and loss of privacy.

10. Limited Access to Clean Water: 50-55% of workers have access to running water,

with many relying on contaminated sources for daily needs, which affects their health.

11. Low Educational Attainment: 60% of workers have no formal education, and only 5%

have attained higher education, reflecting low educational access and attainment in the
community.
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12. Low School Enrollment: Only 45-50% of children of tea garden workers attend school

regularly, with high dropout rates after primary education.

13. Poor Educational Infrastructure: 70% of government-run schools within tea estates
lack basic infrastructure, trained teachers, and learning materials, leading to a poor
quality of education.

14. Chronic Health Issues: Over 60% of workers suffer from respiratory issues,

musculoskeletal disorders, skin diseases, and eye problems due to prolonged exposure
to harsh working conditions.

15. Lack of Healthcare Access: 50% of workers have access to government health centers,
while 20% have no access to healthcare, exacerbating their health challenges.

16. Workplace Safety Issues: 75-80% of workers report a lack of protective equipment
such as gloves and boots, leaving them vulnerable to physical harm and environmental
hazards.

17. Increased Health Risks: Exposure to pesticides and fertilizers, along with poor living
conditions, contributes to health problems such as malaria, tuberculosis, and
malnutrition among workers.

18. Lack of Awareness of Workers’ Rights: 70% of workers are unaware of their basic
rights related to labor laws, wage regulations, and social security benefits, making them
susceptible to exploitation.

19. Limited Access to Social Security Programs: Only 40-45% of workers benefit from
government welfare programs, with many unaware of their eligibility or how to access
these services.

20. Exploitation and Abuse: Many workers report experiencing verbal and physical abuse
from supervisors and management, further exacerbating their already challenging
working conditions.

Conclusion

The socio-economic status of tea garden workers in Jalpaiguri district 1is
characterized by poverty, lack of basic rights awareness, and poor living and working
conditions. Despite their critical role in the tea industry, they face significant challenges that
hinder their development and well-being. The study highlights the need for greater
awareness of labor rights, improved wages, better living conditions, and access to education
and healthcare. Government intervention, along with efforts from non-governmental
organizations, is essential in improving the lives of these workers. Additionally, raising
awareness about workers' rights and ensuring better enforcement of labor laws will play a
crucial role in safeguarding their interests.
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16.0 A Study of Learning Environment and Science Achievement as

Predictors of Science Process Abilities

e Prof. Karuna Shankar Misra, Former Vice-Chancellor (O), University of
Allahabad, Prayagraj
Abstract

Science education is very essential at the middle school stage. Providing a conducive
learning environment for the learning of science and science processes can influence
students’ achievement in science, the present study attempts to find out whether these
variables can predict achievement in science. Sample consisted of 209 students of class VIII
studying in Prayagraj. ‘Test of Science Processes’ and ‘Learning Environments Inventory’
constructed by the researcher and ‘Science Achievement Test’ constructed by Kalplata
Pandey were used to collect the data. Analysis of the data was done by using step wise
regression analysis. Findings revealed that science achievement and difficulty in learning
environment can predict science process scores. It was also found that achievement in
science and speed in learning environment can predict ability to identify supporting data
while achievement in science contributes to prediction of the ability to interpret data. Ability
to draw inference, exclusion of variables and design experiments can be predicted from
friction, difficulty and involvement respectively.
Keywords: Learning Environment, Science Achievement

Introduction:

Science education plays an important role in national development. How students
learn science and perform scientific investigations has been an area of interest for teachers as
well as researchers. Development of science processes helps in the attainment of various
learning outcomes in science (Singh and Imam, 2014 and Aktamis and Ergin, 2008). It
enables students to engage in acquiring the methods and processes that lead to generation
and validation of scientific knowledge and nurture the natural curiosity and creativity of the
child in science. Science process skills are skills used by scientists for conducting scientific
inquiry. They include observing, question raising, measuring, communicating, classifying,
predicting, inferring, isolating, and controlling variables, defining terms operationally,
formulating hypotheses, interpreting data, and developing models. As a product of learning
science students become able to recall their knowledge, understand science concepts, apply
their knowledge in diverse situations to solve problems. Students’ performance in the
subject of science is known as their achievement in science. Students’ performance on tasks
related to science processes may be related to their knowledge, understanding and
application outcomes of learning. It seems that science processes and learning environment
in science classrooms can influence students’ achievement in science. The present study
attempts to find out whether science processes and learning environment can predict
students’ achievement in science.

Review of Related Studies:
Zeidan and Jayosi (2015) reported significant association between knowledge level
of science process skills and attitudes toward science. Abungu et. al. (2014) found that
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science process skills teaching approach has significant effect on students’ self-concept in

chemistry.

Study by Agbaje and Alake (2014) revealed that students’ study habit, attitude to and
interest of students in science subjects are better predictors of students’ performance in
science subjects, while student’s gender has no influence on students’ academic
performance. Nikam (2014) found that effective use of questioning strategy promotes
thinking among students and forces them to have experiments to get the answers.

Sapna Suman (2020) attempted to study the relationship of science process skills and
achievement in science. Sample consisted of 560 secondary school students studying in class
IX in12 schools of Patna district of Bihar. It was found that there is a positive correlation
between science process skills and the achievement in science of male, female, government
and private secondary school students.

Raj and Devi (2014) investigated to find out the level of acquisition of Science Process.
Skills and whether there is any significant difference in the dimensions of Science Process
Skills of high school students with respect to few personal variables. Sample consisted of
1000 IXth standard students from five districts of Tamil Nadu (466 boys and 534 girls).
Self-constructed Science Process Skills Inventory was used. They reported a very low
positive correlation (0.230) between the science process skills and achievement in science
among high school students.

Chaurasia, K. (2015) investigated the relationship between science processes and concept-
attainment in science. Sample consisted of 600 students of class IX of U.P. Board schools of
Allahabad city. For data collection ‘Test of Science Processes’ developed by K.S Misra was
used for measuring science processes. ‘Concept-attainment Test in Science’ developed by
the researcher was used to measure concept-attainment. It was found that concept-
attainment in science and its three dimensions are positively related to two science processes
namely - designing experiments and identifying supporting data.

Kamarudin, Wahida and Ahrari (2022) examined the effect of the level of understanding of
basic and integrated science process skills (SPSs) on student science achievement. Sample
consisted of 73 students studying in the Science Foundation Studies Programme. Findings of
the study revealed satisfactory level of understanding of basic science processes but poor
level of integrated science process skills; there is no significant differences in the level of
understanding of SPSs between females and males; there is a moderate correlation between
basic SPSs and integrated SPSs; and a weak positive correlation was found between basic
SPSs and science achievement but an insignificant correlation between integrated SPSs and
science achievement.

Mariappan (2023) conducted a study to determine the extent of acquisition of science
process skills. Sample consisted of 200 students of class IX of a government high school.
For data collection, a standardized instrument called Test of Science Processes was
administered to the students. Semester test scores were used as the measure of academic
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achievement. Data analysis showed gender differences in favour of male students in science
process skills and academic achievement scores, and science process skills and academic
achievement were positively correlated.

Objectives of the Study:
The objective of the study is to find out whether ‘Science process and learning environment
contribute to prediction of variance in science achievement.’

Research Hypothesis:
It was hypothesized that ‘Achievement in science and various dimensions of learning
environment predict science processes.

Procedure of the Study:
Sample: Sample consists of 209 students of class VIII studying in Prayagra;.

Tools Used: ‘Test of Science Processes’ constructed by the researcher and ‘Science
Achievement Test’ constructed by Kalplata Pandey were used to collect the data. Self-
constructed Learning Environments Inventory was to measure eighteen dimensions of
teacher-student interaction in the classroom namely- cohesiveness, diversity, formality,
speed, facilitation, friction, goal direction, favouritism, difficulty, apathy, democratic
orientation, clique Ness, disorganization, competition, creative stimulation, encouragement,
involvement and conformity.

Statistical Techniques Used: Analysis of the data was done by using step wise regression
analysis.

Results and Discussion:

Table 1
Results of multiple regression analysis showing achievement and difficulty as predictors of
science process ability

S. No. Variables at step 1 Variables at step 2
Achievement in | 1. Achievement in | 2. Difficulty
science science

1 R 2736 3684

2 R- square .0749 1357

3 F 16.7502%* 16.1751%**

4 B 0.1661 .1896 .3001

5 T 4.093** 4.762%* 3.809%*

6 Constant 14.2182 7.3571

** Significant at .01 level

Table 1 shows that at step 1achievement in science emerged as the best predictor of science
process ability, values of ‘R’ and R-square’ were .2736 and .0749 respectively. So,
achievement in science contributed to 7.49 percent of variance in scores on science
processes (F for R=16.7502, p<.01). The values of B and constant were .1661 and 14.2182
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respectively. Table 1 also shows that at step 2 achievement in science and difficulty in
learning environment emerged as the best predictors of science process ability. The values
of ‘R’ and ‘R-square’ were .3684 and .1357 respectively. So, achievement in science and
difficulty in learning environment together contributed to 13.57 percent of variance in scores
on science processes (F for R=16.1751, p<.01). the values of B were .1896 and
.3001respectively. The value of constant was 7.3571. The regression equation can be written
as- Science process ability= 7.3571+.1896 achievement in science + .3001 difficulty

Table 2
Results of multiple regression analysis showing predictors of various science process
abilities
S. Science Process Abilities
N draw Exclusi | Design Interpret | Identify supporting data
0. inferen | on of | experime | data
ce variable | nts
S
Predict | Frictio | Difficul | Involvem | Achievem | Achievem | Step 2:
or n ty ent ent ent Achiev | Speed
ement

1 |R 1808 | .1577 1422 2675 2583 3229
2 | R- .0327 | .0249 .0202 0715 .0667 .1043

square
3 |FforR |6.9979 | 52781 |4.2731 15.9499%* | 14.7976** | 11.9882%**

kk ke

B .0702 | .0838 .0698 0713 .0530 0561 .0888
5T 2.645 | 2.297 2.067* 3.994%* 3.847%* 4.136** | 2.938
6 | Consta | 2.8893 | 2.8398 | 2.3362 1.7465 1.0126 -1.0093

nt

** Significant at .01 level

Table 2 shows the results of multiple regression analysis done to find out achievement in
science and 18 dimensions of learning environment as the best predictors of various science
process abilities. At step 1 friction, difficulty, and involvement emerged as the best
predictors of ability to draw inferences (R=.1808, R square=.0327, F= 6.9979), ability for
exclusion of variables (R= .1577, R-square= .0249, F= 5.2781), and ability to design
experiments (R= .1422, R-square= .0202, F=4.2731). Achievement in science emerged as
the best predictor of ability to interpret data (R=.2675, R-square= .0715, F= 15.9499). The
percentage of variance contributed by friction, difficulty, and involvement dimensions of
learning environment to ability to draw inference, exclusion of variable ability, and ability to
design experiments data are 3.27, 2.49, and 2.02 respectively. For ability to identify
supporting data achievement in science emerged as the best predictor at step 1 (R=.2583, R-
square= .0667, F= 14.7976). At step 2 achievement in science and speed in learning
environment emerged as the best predictors. The values of ‘R’ and ‘R-square’ were .3229
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and .1043 (F for R=11.9882) respectively. So, achievement in science contributed to 6.67

percent and speed contributed to 3.76 percent of variance in scores on ability to identify
supporting data. 7.15 percent of variance in scores on ability to interpret data was
contributed by achievement in science. The values of ‘B’ for the four abilities namely-
ability to draw inference, exclusion of variable ability, ability to design experiments, and
ability to interpret data were .0702, .0838, .0698, and .0713. The values of constants for
them were 2.8893, 2.8398, 2.3362 and 1.7465. For the ability to identify supporting data at
step 2 the value of constant was-1.0093 and the values of B for achievement in science
.0561 while for speed dimension of learning environment it was .0888. The regression
equations for five science process abilities can be written as-

Ability to draw inference= 2.8893+.0702 friction

Exclusion of variable ability= 2.8398+.0838 difficulty

Ability to design experiments= 2.3362+.0698 involvement

Ability to interpret data= 1.7465+.0713 achievement

Ability to identify supporting data= -1.0093+ .0561 achievement in science + .0888 speed

The present study has revealed that science achievement contributes to prediction of overall
science processability as well as the ability to identify supporting data and the ability to
interpret data. This draws support from the findings of Raj and Devi (2014), Sapna Suman
(2020) and Mariappan (2023). Sapna Suman (2020) found a positive correlation between
science process skills and the achievement in science of male, female, government and
private secondary school students. Raj and Devi (2014) and Mariappan (2023) reported a
positive correlation between the science process skills and achievement in science among
high school students.

Difficulty in learning environment emerged as the best predictor of overall science process
scores. Speed in learning environment can predict ability to identify supporting data. The
three component abilities of science process namely- ability to draw inference, exclusion of
variables ability and ability to design experiments can be predicted from friction, difficulty,
and involvement respectively. This indicates the differences in the sensitivity of various
dimensions of learning environment in science classrooms to different components science
processes. While teaching science to ensure conceptual understanding and its application to
activities related to higher thinking abilities in science, Teachers must try to create a
conducive learning environment by increasing students’ involvement, but they should not
increase friction, speed and difficulty. Students having high level or above average science
process abilities should be provided more educational opportunities to use their science
process abilities. They need not try to reduce level of difficulty in understanding science
related activities, and it should not lead to development of stress too.
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Abstract

Henry Ford once remarked, “Coming together is a beginning, keeping together is progress,
working together is a success.” This statement captures the essence of inclusive education a
transformative approach rooted in collaboration, equity, and mutual growth. Inclusive
education strives to guarantee that every learner no matter their background, ability or
experience receives high-quality education in a nurturing and supportive setting. What
began as a theoretical concept has now become a vital component of modern educational
frameworks, emphasizing equal opportunities and active participation for every student.
However, the effectiveness of inclusive education goes extending beyond physical inclusion.
It demands a comprehensive strategy that nurtures the holistic development of learners. In
this context, life skills education plays a pivotal role. Life skills spanning emotional, social,
cognitive, and practical dimensions are essential for personal development and effective
functioning in society. These skills empower students to manage challenges, build
relationships, and make informed decisions, thereby contributing meaningfully to their
communities. The National Education Policy (NEP-2020) strongly advocates for inclusive
and equitable education, particularly for socially and economically disadvantaged groups.
It emphasizes the need for a multidisciplinary approach that promotes holistic development.
The National Education Policy (NEP-2020) recognizes that true inclusion involves
addressing not just academic needs but also the emotional and social well-being of learners.
This study examines the intersection between life skills and inclusive education, with a focus
on how embedding life skills into inclusive classrooms can foster equity, empowerment, and
overall development. By integrating life skills into the curriculum, educators can create
dynamic, student-centred learning environments where all students regardless of their
individual differences feel valued, capable and engaged. The research presented in this
paper is based on secondary data sourced from a wide range of print and digital media,
including academic journals, reports, articles, and both published and unpublished records.
These sources provide valuable insights into the benefits and implementation of life skills
education within inclusive settings. Ultimately, this paper highlights the crucial role of life
skills in enhancing inclusive education. It underscores the need to recognize and utilize life
skills as a tool for fostering equity and supporting the diverse needs of learners. By doing
so, educational systems can move closer to realizing the vision of a more inclusive, just and
compassionate society one where every learner is empowered to reach their full potential.
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Development, National Education Policy (NEP-2020).

Introduction

Inclusive education embodies a firm dedication to ensuring that every student
regardless of their abilities, disabilities, backgrounds, or identities has equal access to high-
quality learning opportunities. While significant strides have been made in promoting
educational equity through inclusive practices, it is increasingly recognized that the
integration of life skills is essential for fostering student empowerment and cultivating a
truly supportive learning environment. At its essence, inclusive education is a transformative
approach that aims to create learning spaces where every student can participate actively,
feel valued, and reach their full potential. However, achieving equity and empowerment
within such settings requires more than ensuring physical access to schools. It demands a
comprehensive approach that addresses not only academic development but also the social,
emotional, and practical skills students need to navigate and succeed in everyday life.
Inclusive education reflects a strong commitment to providing all students regardless of their
abilities, disabilities, backgrounds, or identities with equal access to meaningful, high-
quality educational experiences. These skills are fundamental in realizing and maximizing
one’s potential (Hamburg, 1990). Often, despite having the capability, determination and
ambition, individuals fall short of achieving their goals due to a lack of essential life skills.
In the context of inclusive education, life skills play a crucial role in building self-awareness,
confidence, and the ability to engage meaningfully with peers and educators (Kohlberg,
1973). Their integration into the learning process supports the holistic development of all
students and helps bridge gaps that academic instruction alone cannot address. Equity and
empowerment are not merely aspirational values but foundational principles for sustainable
progress in modern societies (Havighurst, 1948).

Equity involves fairness, justice and the commitment to providing equal
opportunities to all individuals, regardless of their social or personal circumstances. A truly
inclusive society understands that promoting equity is key to enabling empowerment helping
individuals gain the skills, resources and confidence to take control of their lives.
Conversely, when individuals and communities are empowered, they are better equipped to
challenge and overcome systemic barriers, thus contributing to the creation of more just and
equitable systems. Therefore, fostering life skills within inclusive education not only
strengthens individual capacities but also drives broader societal transformation toward
fairness and inclusion (Amirian, 2012).

Building equitable and empowered societies requires the implementation of thoughtful
policies and inclusive practices that uphold the values of fairness, justice, and equal
opportunity. In this context, the NEP-2020 marks a transformative step toward fostering an
inclusive and equitable education system in India. The policy underscores the importance of
providing equal opportunities to quality education for all learners, particularly those from
marginalized communities and students with disabilities. By ensuring targeted support and
opportunities, NEP-2020 seeks to create learning environments where every student can
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thrive. This paper examines the critical intersection between inclusive education and life

skills, emphasizing how the progress of life skills can empower learners from diverse
backgrounds. Life skills such as, emotional regulation, decision making, communication and
problem solving, are essential in equipping students to navigate challenges, make informed
choices and take control of their personal and academic journeys. Empowerment, in this
sense, refers to the process through which individuals gain the confidence, competence and
agency to influence their circumstances and future. Furthermore, the paper explores both the
opportunities and challenges associated with integrating life skills into inclusive classrooms.
It provides actionable recommendations for educators, schools and policymakers to
strengthen the implementation of life skills education within inclusive settings. Ultimately,
the goal is to ensure that all students regardless of background or ability are equipped not
only with academic knowledge but also with the essential life competencies needed to
participate meaningfully in society and lead fulfilling lives.

1. Life Skills

The World Health Organization (WHO, 2019) defines life skills as the abilities that
enable individuals to demonstrate adaptive and positive behaviors, helping them effectively
navigate the demands and challenges of everyday life. This understanding highlights the
importance of empowering young people to make informed decisions, build healthy
relationships, and contribute meaningfully to society (Jacobs Foundation, 2011, p. 9). The
Indian Association of Life Skills Education (IALSE) expands this view by emphasizing that
life skills include a broad set of competencies necessary for managing both personal and
social challenges. These skills are vital for maintaining mental, emotional, and physical
well-being and they play a critical role in the holistic development of
individuals. Similarly, UNICEF characterizes life skills as a developmental and behavior-
change approach aimed at enhancing individuals’ knowledge, attitudes, and abilities.
According to Yadav and Igbal (2009), these skills enable young people to engage
confidently and responsibly with themselves, others, and the larger community. In essence,
life skills are essential personal and social capabilities that empower individuals to take
charge of their lives effectively. They are fundamental not only to academic achievement but
also to nurturing resilience, emotional intelligence, critical thinking, and strong interpersonal
relationships all of which are crucial for success and well-being in today’s complex, rapidly
changing world.

2.1 Type of Life Skills

There are no universally fixed or exhaustive list of essential life skills for the 21st
century. However, the United Nations Educational, Scientific and Cultural Organization
(UNESCO), under the leadership of Jacques Delors in 1996, identified four foundational
pillars of learning that are considered vital for leading a meaningful and successful life.
These pillars offer a comprehensive framework for personal and social development in a
rapidly changing world (UNESCO Digital Library).
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Figure.1.
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1.2 Life skills according to UNICEF (1997)

Comprehensive-Life Skills Framework recognizes several levels of life skills:

1) Core psychological and social competencies, which are deeply influenced by cultural and
societal norms and values;

2) Context-specific abilities, such as negotiation, assertiveness and conflict resolution,
tailored to particular life situations;

3) Practical applied life skills, including the capacity to challenge traditional gender roles or
resist peer pressure related to harmful behaviors like drug use.

2.3 World Health Organization (WHO) life skills
The World Health Organization (WHO), Geneva, released a foundational document
in 1997 titled "Life Skills Education for Children and Adolescents in Schools."

This publication, part of the Mental Health Programme, is divided into two key
sections: Part I, which introduces life skills for enhancing psychosocial
competence, and Part II, which offers guidelines for designing and implementing effective
life skills education programs. Drawing from the WHO's Programme on Mental Health, the
document outlines ten core categories of essential life skills, which have since served as a
global reference point for school-based life skills education (WHO, 2019).
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2. Inclusive Education

Inclusive education seeks to create a learning environment where students of all abilities
and backgrounds learn together in a shared space. Based on the principle that diversity
enriches the educational experience, it equips learners to succeed in a diverse and inclusive
society. In contrast to conventional special education models which frequently isolate
students with disabilities inclusive education prioritizes full integration and equitable
participation for every learner (Booth & Ainscow, 2002). Key principles of the inclusive
model include:

Ensuring all students have access to the mainstream curriculum.
Providing tailored support to address the unique needs of every learner.
Encouraging collaboration between educators, families, and students.
Cultivating a school culture that embraces and celebrates diversity.

b=

Despite significant progress, several challenges hinder the full realization of inclusive
education. One of the foremost difficulties is addressing the wide spectrum of student needs
and abilities within a single classroom-particularly when it comes to imparting essential life
skills. This highlights the need for adaptive teaching strategies, well-trained educators, and
inclusive curricula that support the holistic development of every learner (Mckenzie &
Scheu, 2004; Sharma, 2003).

3.1 Life Skills in Inclusive Education

Life skills play a vital role in helping individuals simplify their lives, adopt a positive
outlook, and make informed choices about how to spend their time effectively. They are
foundational to professional and personal success, enabling individuals to adapt, grow, and
thrive across various aspects of life.

In today’s rapidly evolving world, the absence of life skills among the younger
generation has become a growing concern. Without these essential skills, young people often
face challenges that impact not only their personal well being but also their academic perfor
mance, career prospects, and ability to contribute meaningfully to society (Prajapati et al.,
2017).

Life skills prepare students with the tools necessary to adapt to change, overcome
obstacles, and contribute to the complete development and progress of the community.
These competencies extend across a wide range of areas, including but not limited to the
following:
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Such skills are indispensable for managing everyday challenges, cultivating healthy
relationships, navigating employment, and achieving both short- and long-term goals (Ravat
& Singh, 2018). In the context of inclusive education, life skills hold particular importance
for the following reasons:

Financial literacy

1. Empowerment: Life skills enhance students’ self-esteem, autonomy, and self-
advocacy. They empower learners to take ownership of their decisions, enabling them to
actively shape their educational journey and future aspirations.

2. Social Inclusion: These skills foster effective communication, relationship-building,
and conflict resolution, helping students—especially those with disabilities or diverse
needs—navigate social dynamics and overcome emotional or behavioural challenges.

3. Transition Readiness: Inclusive education aims to prepare all learners for life beyond
the classroom. Practical competencies such as time management, financial literacy, and
job readiness are critical for ensuring a smooth transition into adulthood, especially for
students with special needs.

By incorporating life skills into inclusive educational environments, we foster personal deve
lopment while also laying the foundation for a more equitable, inclusive, and resilient
society (De Boer et al., 2011).

3.2 The Impact of Life Skills on Equity and Empowerment

Equity serves as the foundation of a just and inclusive society, rooted in the ideals of

fairness, impartiality, and the eradication of discrimination. At its core, equity ensures that

all individuals—regardless of socio-economic background, gender, race, or other defining

characteristics—have equal access to opportunities and resources. Key elements of equity

include:

1. Ensuring equal access to education, healthcare, and social resources.

2. Dismantling systemic barriers and eliminating disparities.

3. Promoting redistributive justice that not only addresses current inequalities but also
rectifies historical injustices.
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4. Establishing inclusive policies and practices that prioritize individual needs and amplify
every voice.

Empowerment, on the other hand, is the process of enabling individuals and
communities to recognize their potential, make informed decisions, and take control of
their lives. It is about fostering autonomy and creating conditions that allow people to
thrive. Fundamental principles of empowerment include:
1. Providing access to quality education, information, and essential resources to build
individual capacities.
2. Cultivating self-confidence, a sense of agency, and independent decision-making skills.
Encouraging meaningful participation in personal, social, and political decision-making.
4. Promoting collective action and active community involvement.

[98)

Empowerment: Empowerment is closely tied to equity. When individuals and communities
are empowered, they gain the tools to confront systemic inequalities, assert their rights and
secure the resources necessary for their well-being. Empowerment facilitates self-advocacy
and promotes a more just and balanced distribution of opportunities. However, genuine
empowerment requires more than intention it demands equitable systems. When access to
basic needs is restricted or systemic discrimination persists, individuals’ ability to influence
their own lives is severely limited. Therefore, to truly empower all members of society, it is
essential to implement fair and inclusive frameworks that ensure equal chances for success.
Research consistently highlights that integrating life skills education within inclusive
learning environments significantly advances both equity and empowerment. Life skills
equip students with the tools they need to engage meaningfully, advocate for themselves,
and contribute to a more equitable society.

Enhanced Academic Performance: Life skills such as critical thinking, effective
communication and problem solving enable students to engage more actively with the
curriculum. This improved engagement often leads to better academic outcomes, helping to
narrow achievement gaps and promote educational equity (Yadav & Kesharwani, 2017).

Strengthened Self-Advocacy: Students equipped with communication and interpersonal
skills are better able to articulate their needs and advocate for their rights. In inclusive
educational settings, self-advocacy is essential to ensure that all learners receive the
necessary support and accommodations tailored to their individual needs.

Increased Independence: Life skills foster greater self-reliance, reducing students’
dependence on external support. This is especially valuable for learners with disabilities, as
it promotes autonomy and encourages fuller participation in school and community life.

Improved Social Integration: Interpersonal and emotional skills promote respectful
relationships and build a sense of belonging within the classroom. As students learn to
appreciate diversity and practice empathy, inclusive environments become more cohesive,
tolerant, and accepting.
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Preparedness for the Future: Life skills lay the foundation for students to navigate life
beyond the classroom. Whether transitioning to higher education, entering the workforce, or

participating in community life, these competencies equip learners with the tools they need
to lead confident, fulfilling, and productive lives (Gomes & Marques, 2013).

3.3 Challenges and Opportunities in Integrating Life Skills into Inclusive Classroom
Although the integration of life skills into inclusive education yields significant benefits,
implementing it effectively poses several challenges:

1. Curriculum Alignment: Integrating life skills into existing academic curricula without
overburdening teachers is a complex task. Effective strategies must ensure that life
skills education complements rather than competes with academic learning.

2. Teacher Preparedness: Educators often require targeted training and ongoing
professional improvement to confidently and competently explain life skills to a diverse
student population with varying needs.

3. Personalized Support: Providing individualized instruction and support to develop life
skills in students demands considerable resources, planning, and effort, particularly in
classrooms with wide-ranging abilities.

4. Assessment Mechanisms: Designing appropriate tools to assess the development of life
skills remains a challenge. Effective evaluation methods are necessary to monitor
progress and inform instructional decisions.

5. Family and Community Involvement: Inclusive education must extend beyond the
classroom. Active collaboration with families and communities is essential to reinforce
life skills development in everyday life.

3.4 Strategies to Strengthen Inclusive Education through Life Skills
To foster equity and empowerment within inclusive settings, the following strategic
measures can be implemented:

1. Develop Integrated Life Skills Programs: Introduce well-structured life skills
curricula that align with academic goals and promote holistic student development.

2. Invest in Educator Training: Offer continuous, specialized training programs to equip
teachers with the tools and methodologies needed to deliver life skills education
effectively.

3. Differentiate Instruction: Embrace personalized learning by acknowledging individual
differences among students and providing tailored life skills support accordingly.

4. Establish Robust Assessment Frameworks: Implement comprehensive evaluation
systems—including self-assessment and peer feedback—to monitor life skills
acquisition and progress.

5. Strengthen School Family Community Partnerships: Foster collaboration among
educators, families, and communities to reinforce life skills education in real-life
contexts.

A Multidisciplinary Peer Reviewed/Refereed Research Journal of Arts, Humanities and Social Sciences. www.veethika.co.in

138


http://www.veethika.co.in/

Vol-15, Issue - 02 ISSN-2231-1130
March, 2025
0O @ VEETHIKA@ O

6. Promote Equitable Education: Ensure that educational programs are accessible and
inclusive, empowering learners with knowledge and skills while breaking down barriers

to learning.

7. Enact Supportive Policies and Legislation: Advocate for government policies that
address discrimination and promote equitable access to resources and opportunities for
all learners.

8. Advance Economic Inclusion: Support initiatives that promote financial literacy and
economic empowerment, particularly among marginalized groups, to reduce disparities
and enable self-sufficiency.

9. Encourage Community Participation: Empower = communities  through  civic
engagement and participatory platforms that encourage dialogue, advocacy, and social
responsibility.

10. Prioritize Mental Health and Well-being: Recognize mental health as a key aspect of
equity and empowerment. Provide accessible mental health resources to support
emotional resilience, self-confidence, and overall well-being.

5. Conclusion

Advancing fairness and empowerment through inclusive education is essential, but this
vision can only be fully realized by recognizing the vital role of life skills. These skills are
key to equipping students with the tools they need to face the complexities of today’s world
promoting independence, self advocacy and meaningful social participation. Integrating life
skills into inclusive education strengthens students’ ability to navigate personal, academic,
and social challenges, especially for those with diverse needs. By proactively addressing the
challenges associated with life skills implementation, educators and policymakers can foster
a more inclusive and empowering educational environment for every learner. Equity and
empowerment are inseparable each reinforcing the other. When equity is upheld, individuals
and communities are empowered; when empowerment is nurtured, it drives efforts to
dismantle systemic inequalities and advance fairness. Building truly inclusive and just
societies require intentional policies and practices that support both principles. Through this
commitment, we can create learning spaces and broader societies where every individual has
the opportunity to grow, contribute and succeed.
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Figure.2. Figure show the 10 life skills suggested by World Health Organization.

Figure.3. Figure shows the area, where life skills play them to equip students with the tools
necessary to overall development and progress of the community.
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Abstract

This paper examines the emerging dynamics of China's increasing footprint in South Asia
and their implications for India's regional strategy. With China increasing its economic,
political, and military engagements with South Asian countries with initiatives like the Belt
and Road Initiative (BRI), India perceives its traditional status as the dominant regional
power to be thoroughly challenged. This research analyzes the multifaceted rivalry between
these two Asian giants, more precisely the ways in which India changed its foreign policy,
security policy, and economic policies in response to the growing influence of China. The
evidences indicate that India pursued a multi-dimensional approach of consolidating
bilateral relations, developing regional integration mechanisms, establishing strategic
partnerships beyond the region, and doubling its own development aid schemes. But
structural constraints like economic limitations and historic regional competition still exist
to challenge India's capacity to effectively counter Chinese influence in its own immediate
neighbourhood.

Key words: China-India Strategic Competition, Belt Road Initiative, South Asian
Geopolitics, Neighbourhood First Policy, Asymmetric Power Dynamics

Introduction

The geopolitical landscape of South Asia has transformed radically in the last two
decades, and the force behind that transformation has been China's strategic move into what
India has long considered its sphere of influence. That has been a paradigm shift in Asian
geopolitics, necessitating a basic re-fashioning of India's foreign and regional policy
strategies. Chinese policy has been multi-pronged and cautious. With economic investment,
infrastructure expansion, military collaboration, and diplomacy, Beijing has emerged as a
principal friend for those countries wishing to diversify their international relations. The Belt
and Road Initiative (BRI) launched in 2013 is the master plan for this international outreach.
The China-Pakistan Economic Corridor (CPEC), with more than $62 billion worth of
investment, 1s the flagship project for this regional outreach. The origins of this rivalry date
back to the 1962 Sino-Indian border conflict, which fundamentally changed bilateral
relations and created a long-term cycle of strategic rivalry. India had traditionally dominated
the region by exercising the "Indira Doctrine" and "Gujral Doctrine," which asserted its
regional supremacy. China's initial foothold came through its "all-weather friendship" with
Pakistan in the 1960s, but expanded significantly in the early 2000s.

China's Strategic Expansion and India's Evolving Regional Dynamics in South Asia
India's strategic missteps, such as the initial "Look East" policy, inadvertently allowed China
to establish substantial footholds in Sri Lanka, Bangladesh, and Nepal. By the time Prime
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Minister Modi introduced the "Neighbourhood First" policy in 2014, China had already

gained considerable ground through strategic infrastructure projects like the Hambantota
Port in Sri Lanka and Gwadar Port in Pakistan. The historical pattern indicates a turning
point: from ideological collaboration in the 1950s to strategic rivalry after 1962. Although
India once saw regional hegemony in the subcontinent as a natural consequence of
geocultural similarity, China pursued a calculated strategy of encirclement. Greater

economic asymmetry between the nations has served also to augment the regional strength
of Beijing.

This emerging dynamic continues to shape South Asian geopolitics as India is
slowed by historic burdens and limited resources and China is constructing strategically its
multilateral presence across the subcontinent.

Objective: Understanding Strategic Dynamics in South Asian Geopolitics

This research seeks to explore the new geopolitics extracted due to China's
increasing influence in South Asia and its drastic effect on Indian policy to the region. The
objective explores the presence of China in South Asian regions and how it is undermining
India's patronage which results in India restructuring its foreign policy approach
fundamentally. This study examines the methodology and multifaceted logic that describe
how China's economic might has grown via strategic alliances, diplomacy, and infrastructure
investments. The research explains regional rivalry strategies of India and China with
respect to the South Asian countries China's belt and road initiative through the case studies
of Pakistan, Sri Lanka, Nepal, Bangladesh, and Maldives.

Research Question: How Has China's Expanding Regional Influence Transformed
India's Strategic Approach in South Asia?

The main research question examines the complex ways that China's strategic growth
has radically changed South Asia's geopolitical environment and compelled India to modify
its regional approach.

1. The study specifically looks into how South Asia's economic and strategic dynamics

have changed as a result of China's Belt and Road Initiative (BRI).

2. What specific strategies has India developed to counter China's growing regional

influence?

3. How have smaller South Asian nations navigated and leveraged the India-China

rivalry?

The research delves into the historical context of India-China relations, examines the
multidimensional instruments of Chinese influence, and critically analyzes India's evolving
response mechanisms. It seeks to understand not just the observable geopolitical shifts but
also the underlying structural constraints and strategic calculations that drive both nations'
regional approaches.

Methodology: Comprehensive Analytical Framework
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The study utilizes a mixed-method design, integrating historical analysis,
comparative case studies, and empirical data analysis. The method includes:

Qualitative Analysis: In-depth analysis of diplomatic relations, policy documents, and
strategic moves between South Asian nations. The study follows the historical trajectory of
India-China relations and how they have influenced regional politics.

Quantitative Assessment: Systematic analysis of economic data, including investment
figures, trade volumes, infrastructure projects, and development aid. The study quantifies
China's economic penetration and India's response mechanisms.

Comparative Case Studies: In-depth investigations of China's engagement in specific
South Asian countries—Pakistan, Sri Lanka, Nepal, Bangladesh, and Maldives. Each case
study provides insights into the nuanced ways China has expanded its influence and how
India has responded.

The study combines these methodologies to provide a comprehensive interpretation of
the intricate geopolitical rivalry between China and India in South Asia.

China's Strategic Tools and South Asian Regional Power

China's involvement in South Asia is a mature, multi-dimensional strategy involving
much more than outright diplomacy or economic interdependence. Underpinning the
strategy is the Belt and Road Initiative (BRI), an all-encompassing framework bringing
together infrastructure development, finance investment, trade facilitation, and political
influence. The economic dimension of China's outreach has been particularly impactful.
Between 2005 and 2023, Chinese investments and building contracts in South Asia total
over $200 billion. The investment pattern follows a consistent strategy: identifying
infrastructure gaps, extending loans (typically at commercial terms), utilizing Chinese
businesses and labour for project implementation, and creating long-term operational
positions for Chinese actors.

Key infrastructure projects include:

» Hambantota Port and Colombo Port City in Sri Lanka

* Gwadar Port and Karakoram Highway in Pakistan

* Padma Bridge and Payra Deep Sea Port in Bangladesh

* Pokhara International Airport and Kathmandu Ring Road in Nepal
* Male-Hulhumale Bridge in Maldives

Beyond physical infrastructure, China has systematically extended its commercial
footprint. Chinese products have saturated markets from Karachi to Kathmandu, displacing
traditional Indian exports. As of 2023, China became the primary trading partner for
Pakistan, Bangladesh, and Nepal, and the second-largest for Sri Lanka and Maldives.

The security component of China's engagement has grown increasingly
sophisticated. Défense cooperation with Pakistan has evolved from arms sales to technology
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transfers and joint military exercises. China has emerged as a major arms supplier to
Bangladesh, providing submarines, frigates, and fighter jets. The 2017 opening of a Chinese
military base in Djibouti marked Beijing's resolve to establish a permanent military presence
in the Indian Ocean region. Diplomatically, China has successfully promoted political
relations across ideological lines. This approach includes high-level diplomatic engagement,
party-to-party relations, political training programs, and cultural penetration via Confucius

Institutes and media affiliations. China has strategically used its role in international
institutions, especially the UN Security Council, to promote the interests of its South Asian
allies. The model of "debt-trap diplomacy" comes into play particularly in situations such as
Sri Lanka's Hambantota Port. When failing to pay off its Chinese loan, Sri Lanka was forced
to rent the port to China Merchants Port Holdings Company for 99 years, showing how
economic interests result in geopolitical leverage.

China's technological and digital influence is the new frontier of its regional
influence. Huawei and ZTE have won telecommunications infrastructure deals, prompting
fears of what might be possible in terms of surveillance. Chinese digital payment systems,
online retailing platforms, and tech standards are moving into South Asian markets and
establishing new patterns of dependency. The multi-pronged approach has enabled China to
gain unparalleled leverage in a region long dominated by India. Beijing's triumph is based
on its ability to address real needs of South Asian countries that India was either unwilling
or incapable of addressing-from infrastructure funding to diplomatic support.

The case studies across Pakistan, Sri Lanka, Nepal, Bangladesh, and Maldives reveal
consistent patterns:
1. China systematically exploits gaps in India's regional outreach
2. Smaller South Asian nations have developed sophisticated strategies to benefit from
the India-China rivalry
3. India's response has evolved from resistance to adaptive engagement, combining
traditional advantages with new development-focused partnerships

Despite adversity, these countries show remarkable strategic autonomy by playing India and
China against one another for their own maximum national interests. This dynamic has
fundamentally transformed the geopolitical landscape of South Asia, creating a complex,
multi-polar strategic environment.

India's Strategic Response to Chinese Expansion in South Asia
Evolution from Strategic Neglect to Active Engagement

India's response to China's growing presence in South Asia has undergone a dramatic
shift in the past decade, from strategic neglect to increasingly assertive engagement.
This shift is indicative of increasing awareness of the Chinese strategic challenge and
the evolution of more advanced counter-strategies in accordance with India's capabilities.
During the early response period (2000-2013), India demonstrated limited awareness of the
implications of China's regional expansion. Despite alarm within strategic communities
about Chinese investments in Pakistan and Sri Lanka's port infrastructure, the official
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response remained subdued as India focused on its relationship with America and global
economic integration.

The paradigm shift began around 2013-2014, coinciding with China's Belt and Road
Initiative announcement and Prime Minister Modi's election. The "Neighbourhood First"
policy heralded the new focus on South Asia by openly accepting the need to balance
against Chinese presence, complemented by material diplomatic steps such as Modi's
invitation to SAARC leaders for his swearing-in ceremony.

India's economic response has centred on enhancing regional connectivity through
initiatives including the BBIN Motor Vehicles Agreement, BIMSTEC framework, port and
transportation development, electricity grid integration, and expansion of credit lines
exceeding $15 billion since 2014. In the security sector, India consolidated bilateral
defence ties through training courses, equipment supplies, combined exercises, and capacity
building, with the Indian Navy taking a key role in maritime security interaction.

Institutionally, India created new mechanisms like the Development Partnership
Administration to accelerate project implementation, prioritizing high-visibility, quick-
impact projects addressing immediate local needs. India also expanded its diplomatic toolkit
to include greater cultural diplomacy, leveraging shared heritage and religious ties through
initiatives like the "Buddhist Circuit," educational scholarships, and medical tourism.
Perhaps most significantly, perhaps most importantly, India has shown more adaptability in
managing past bilateral irritants, settling the border demarcation issue with Bangladesh,
renegotiating unequal treaties with Nepal, and making more sensitive responses to Sri
Lanka's grievances. Additionally, India pursued partnerships beyond South Asia through the
Quad alliance and engagement with European powers to counterbalance Chinese influence.
Despite these multi-dimensional responses, India remains constrained by the stark economic
asymmetry with China. While China can invest tens of billions in infrastructure, India's
entire annual foreign aid budget is less than $2 billion. Implementation capacity presents
another challenge, with Indian projects frequently plagued by delays and quality issues
compared to China's swift execution.

Structural Limitations and Future Trajectory

India has enormous structural and operational limitations in resisting Chinese
influence. Although India is the world's fifth-largest economy, its per capita GDP is still
around one-fifth that of China, which severely constrains deployable financial means.
Capacity for implementation continues to be an issue, as reflected by the 14-year completion
of the Teesta-III hydroelectric project versus comparable Chinese projects in Nepal being
completed in 4-5 years.

Domestic political dynamics make India's strategy in South Asia complicated. State
governments along borders usually have local political interests above national strategic
concerns. Tamil Nadu, for example, can shape India's policy towards Sri Lanka, and West
Bengal's concerns can determine its relationship with Bangladesh. A historical sense of
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Indian hegemony, or as it is commonly called the "big brother" mentality, pervades South
Asia, and this allows China to present itself as a free-from-historical-conflicts alternative.

India has found it hard to sustain consistent influence amidst political change in
neighbouring nations, while China has been more resilient in sustaining constituencies
across various political regimes. This asymmetrical competition adds another challenge:
while South Asia is India's highest strategic priority, it is only one element of China's larger
global strategy, allowing Beijing to distribute resources more opportunistically.

In the future, a number of critical trends will define this competition. To begin with,
India-China structural asymmetry will continue but perhaps not aggravate further. Domestic
issues and China's slowing economic growth, along with its huge advantages in finance and
implementation capacity, might help to stabilize the current gap. While India's consistent
economic growth will help increase its regional connectivity capabilities, it will continue to
find it difficult to compete with China's resources in absolute terms.

Second, smaller South Asian nations will keep on evolving their hedging strategies,
fashioning more sophisticated approaches that bifurcate areas of engagement—pursuing
security cooperation with India while forging economic links with China. This "strategic
promiscuity” will challenge both powers' attempts to construct unilateral spheres of
influence.

Third, economic and security domains will become more blurred. Infrastructure and
technology partnerships have two-use consequences, complicating strategic calculations and
increasing the prospect of greater competition in previously cooperative domains.

Fourth, South Asia's strategic landscape will be increasingly influenced by extra-
regional powers with the United States, Japan, European Union, Russia, and Middle Eastern
states all extending their regional engagement, creating a more complex multipolar balance
of power.

The most likely medium-term scenario is not a clear victory of either power but an
insecure balance represented by overlapping domains of influence, rival coexistence, and
ongoing uncertainty. India will have security cooperation and cultural affinity advantages,
while China uses its economic actors to achieve specific strategic goals.

As two nuclear-armed nations with increasing global reach, how India and China
navigate their regional rivalry will heavily influence the developing multipolar international
system. Whether they can build solid institutions for balancing competition without direct
conflict will offer significant lessons on how wider power shifts may evolve over the next
few decades. South Asia has therefore evolved from being a local theatre to a key testing
ground for one of the defining 2 1st-century geopolitics relationships.
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Abstract

In the Jaina religion, there is no concept of caste, and every human has attained equal right
to attain moksha. They follow the Sramana culture, which states all living forms are equal
and no one is superior on the basis of gotra or wealth, the superiority is assessed by the
deeds, knowledge, modesty and path of righteousness. The tradition of idol worship in the
Jaina religion is considered to have evolved back to 527 BCE, the period when Tirthankara
Mahavira attained Nirvana. The nude bust of a male recovered from Lohanipur, Patna,
Bihar indicates towards the origin of Jaina sculptures. K.P. Jaiswal and M.A. Dhanki have
regarded it as the earliest Jaina sculpture. The Jain religion originated in the Gangetic
plain of Bihar and reached up to Gujarat, passing through Rajasthan and Mathura. The
evidence of nude sculptures of c.1*' century. C.E. to ¢.2"* Cent. CE unearthed from Mathura
confirms the presence of Jaina Sect followers at Mathura. In Jainism, Tirthankaras are the
saviour and supreme teachers of Dharma. They have passed all the hurdles of birth and
rebirth of life, attained nirvana and have created the path to follow. In Jaina philosophy life
of every person is divided into two parts, the first one is Utsarpini, the ascending time scale,
and the second one is avasarpini, the descending time scale. This research is focused on the
study of fauna depicted on the Jaina sculptures preserved in the State Museum, Lucknow.
Quantitative data analysis methods and direct observation methods were applied to collect
the data. There are a variety of mammals, reptiles and fishes depicted on the stone
sculptures of Jaina Tirthankara, or on the Aydgapatta, they are depicted either in the form
of a symbol or as on the Charanachauki. Each Tirthankara has its lanchhana, and the
sculpture can be identified on the basis of that.

Key words: Sramana, Tirthankara, Nirvan, Utsarpini, avasarpini, larichhana.

1. Introduction
l.a. Overview

Jaina religion follows the Sramana culture, the word Sramana originates from the
Pali word samana. It means that every human can transform themselves into God based on
sadhnda and atmachintana to calm down the evil deeds and fluctuating state of mind
(delusion, correct perception, deep sleep, imagination and memory). There is no concept of
caste, and every human has attained equal right to attain moksha. In the Sramana culture, all
living forms are equal and no one is superior on the basis of gotra or wealth; the superiority
is assessed by the deeds, knowledge, modesty and path of righteousness (Rastogi, 2001).
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Literary evidences establish that Jaina sculptures were made before the Buddhist
ones. The reason is that initially, Buddha prohibited idol worship (Shah, 1955). As far as
Jaina sculptures are concerned, it seems that their origin dates back to 527 BCE, the period
when Tirthankara Mahavira attained Nirvana (Jain, 1965). Different sources relate that in
Jainism, idol worship was not very much prevalent till ¢.4" century. BCE. The nude bust of
a male recovered from Lohanipur, Patna, Bihar indicates towards the origin of Jaina
sculptures. It suggests that on the basis of the Lohanipur Bust and inscription from
Hathigumpha date of the antiquity of the Jaina sect may be pushed back to c.4™ to ¢.3
Cent. BCE (Vyas, 1995). This male bust dates back to c.1% century. BCE by H. Sarkar
(Rastogi, 2002). According to other historians, it dates back to ¢.3™ Cent BCE to ¢.2" Cent.
BCE (Olivellie, 2006). K.P. Jaiswal and M.A. Dhanki have regarded it as the earliest Jaina
sculpture (Cort, 2010). This torso is an outstanding example of polished stone, and its
advanced polishing characterises the Mauryan style (Periera, 1977).

It has some resemblance to the Harappan Jasper Torso excavated during 1928-29 to
the south of “Great Granary” at Harappa (Posseeh, 2003). Another statue found from
Harappa is analogous to the Lohanipur statue has two depressions on the shoulder also
unlike the Jina statue. It can be regarded as the most ancient Jina statue. Prehistoric sites in
India have not revealed any clues about the existence of Jainism in India (Shah, 1972).
Based on archaeological evidence, it can be said that image worship of Jaina Tirthankara
started during the period of Samprati, the Grandson of Asoka. According to one theory,
Mahavira was also worshipped during his lifetime. A sandalwood statue was prepared for
worship, and he went for meditation in his own palace. This statue was known as
Jivantaswami Pratimd, and the sculptures that were on the same iconography. It was also
called Jivantaswami Pratimd (Shah, 1951).

As it originated from the Eastern Gangetic basin area of Bihar, Jainism spread up to
Guyjarat, passing through Rajasthan and Mathura of ancient India. The evidence of nude
sculptures of c.1 century. C.E. to c.2" Cent. CE unearthed from Mathura confirms the
presence of Jaina Sect followers at Mathura. Sculptures of the Buddhist Sect excavated
from the same place are covered with cloths. Deccan was the stronghold of the Digambara
sect of Jainism, reaching up to Tamil land. It prospered under the royal patronage of
Pandyana and other rulers of the time (Emmrich, 1932, Shah, 1932). In Jainism,
Tirthankaras are the saviour and supreme teachers of Dharma. They have passed all the
hurdles of birth and rebirth of life, attained nirvana and have created the path to follow
(Dundas, 2002). According to Jaina philosophy, the scale of time is divided into two halves-
Utsarpini, the ascending time scale and avasarpini, the descending time scale. Later one is
the present time scale, and in each cycle, 24 Tirthankaras grace this universe. And there
have been many Tirthankaras in the past (Bogora, 1925). Lives of 24 Tirthankaras of this
age are the subject matter of Kalpa-siitra. The Samavyajiia sutra, a Jaina canonical anga
text, gives the list of Tirthankaras of Bharata and Airdavata Ksetra of the Jambiidvipa (Hees,
2002).
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In Uttar Pradesh Bundelkhand, Ayodhya and Varanasi are certain important areas of

Jainism. Tirthankaras like Parsvanatha were born in Benaras (Varanasi), and
Suparsvanatha, Chandraprabha and Sreyamsandtha (Pranati, 2006) were born in Kashi
(Varanasi). Five Tirthankaras: Rsabhanatha, Ajitanatha, Abhinandannatha, Sumatinatha
and Anantandatha were born in Ayodhya (Kumar, 2018, Dalal, 2010, Shah, 1987). Out of 24
Tirthankara, 20 of them attained nirvana in Bihar. The first Jaina conference was held in

Patliputra in c.4™ century. BCE. Evidence of Stipa worship is shown from the
archaeological evidence found from Kankali Tila, Mathura in Jainism (Majumdar, 2011).
Fiihrer in 1828-29 excavated at Kankali Tila, Mathura and unearthed several images of ¢.1%
BCE to ¢.2™ Cent CE. This place is supposed to be the stiipa of Suparsvanatha, the seventh
Tirthankara (Das, 1980).

The antiquities recovered from Kankali Tila, Mathura, U.P., indicate that during this
period, Stiipa worship was prevalent in Jainism. Cult worship evidences are also found from
Mathura, the ‘tablet of Homage’-Aydgapatta carved with eight auspicious signs,
mythological/real-world flora and fauna, has been recovered from this place. The eight
auspicious symbols (astamangala) are like: Swastika, the wheel of law (dharma chakra),
diagram (Nandyavarta), the powder box (Vardhamanaka), the Srivatsa mark, pair of fishes
(mina yugala), the full-blown lotus (Padma), the Mirror (Darpana ) and so on. Parikara of
the image is not very artistic and depicts a halo, vidydadhara, celestial bodies, vyala and
chaitya tree. Instead of an attendant, we see Chamardhara Yaksa on each side of the Jina
image. In the early phases, along with the Tirthankara image donor and his wife and
sometimes a monk were depicted. The sitting image of Tirthankaras always sits on a
pedestal, carved with a lion on each end and the dharma chakra/ cultic object flanked by
sadhiis/sadhvis and Sravakas/Sravikas (Shah, 1972).

Several such images of Jaina Tirthankaras recovered from Kankali Tila Mathura
viz: J-952- Jaina Tirtharnkara image, J-856 Jaina Tirthankara image, J-34 Tirthankara
image, J-936 Tirthankara image, J-782 Tirthankara Mahavira, J-879 Parsvanatha, J-787
Tirthankara image, etc., are preserved in the SML. Pedestals of these images are carved
with a lion on each left and right end, and in between them, a dhammachakra or a cultic
object is placed around which devotees are praying (Kumar, 2020).

The conception of stipa, the Yaksa-Yakst attendant of Tirthankaras, the goat-headed
deity Naigamesa and goddess Saraswati are the peculiar features of the Mathura school of
Art. Probably, Mathura artists were the first to carve the Sila patta or Ayagapattas. 1t is also
interesting that the Jina statues in Kayotsarga mudra and dhyana mudra were first
conceptualised at Mathura only (Shah, 1972). The excavation at Kankali Tilas, Mathura,
indicates that the concept of Jina worship started here only, rather than the birthplace of
Jainism, far in the east. A sandstone made relief (B.207) carved on a tympanum portrays the
early phase of Mathura art (c.1% Cent. CE to ¢.2™ Cent. CE). It has a small meditating figure
of a Tirtharkara with a conspicuous Srivatsa mark on the chest. Stupa with four railings and
the figure of Harinegamesina are in the group of other figures in the lower band. It is carved
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with a powerful man fighting with furious crocodiles. It may be a piece for decoration with
the design of a torana arch (Rastogi, 2002).

The lafichhanas or cognisance of Jina are not found in Digambara or Svetamber
texts up to c¢.7"-8" Cent. CE in art, their first appearance is known from a sculpture of
Neminatha, on the Vaibharagiri, Rajgir. It has an inscription in Gupta characters referring to
Chandragupta. A conch is placed on each of the Chakra purusa in the centre of the pedestal
(Shah, 1972).

1.b. Jain tirthankara their skin colour, birth place and larichhana

S. Tirthankara Skin Birth place Larnchana
No. color

1. | Rsabhanatha Golden | Ayodhya Vrisa (bull)

2. | Ajitanatha Golden | Ayodhya Gaja (elephant)

3. | Sambhavanatha Golden | Srawasti Aswa (horse)

4. | Abhinandanandatha | Golden | Ayodhya Vanara (ape)

5. | Sumtinatha Golden | Ayodhya Chakawa (heron)

6. | Padmaprabha Red Kaushambi Lala kamala (red lotus)

7. | Suparsvanatha Golden | Kashi (Kashi) Swastika (auspicious sign)

8. | Chandraprabha White Chandrapuri Ardhchandra (crescent moon)
(Kashi)

9. | Suvidhinatha/ White Kakandi (Devariya) | Makara (crocodile) dolphin

puspadanta

10. | Sitalanatha Golden | Bhaddilpur Kalpavrika/ shrivats
(Bhondal)

11. | Sreyamsanatha Golden | Singhpuri (Kashi) Rhinoceros

12. | Vasupijya Red Champapuri Buffalo
(Bhagalpur)

13. | Vimalanatha Golden | Kampilpur Sitkara (boar)
(Farrukhabad)

14. | Anantanatha Golden | Ayodhya Porcupine/Ram/Bear/ Hawk

15. | Dharmanatha Golden | Ratnapur Vajra (thunder bolt)
(Ayodhya)

16. | Santinatha Golden | Hastinapur Hiranya (deer or antelop)
(Meerut)

17. | Kunthandtha Golden | Hastinapur Ram/ goat
(Meerut)

18. | Arandtha Golden | Hastinapur Nandyavrata (an elaborated
(Meerut) Swastika-Fish)

19. | Mallinatha Blue Mithila (Sitamarhi) | Urn/ water jug

20. | Munisuvratanatha | Black Rajgrih kushagrpur | Tortoise
(Rajgir)

21. | Naminatha Golden | Mithila (Sitamarhi) | Blue lotus

22. | Nemindtha Black Shouripur (Agra) Sankha

23. | Parsvandtha Green Benaras (Varanasi) | Snake

24. | Mahavira Golden | Kundalpur Lion
(Damoh)

Table-1. Source Rastogi, S.K., (2002), Jaina Sculpture in the State Museum Lucknow.
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1.c. The Twenty-four tirthankara

Tirthankaras have different complexion, i.e. white, golden, red, black or dark-blue.
Iconographically, Rsabhanatha resembles Siva, and his mount, Vrisabha (bull), is
comparable to Nandi. Like Siva, he has hair locks flling on his shoulder and is known as
Adindatha (Shah, 1972). Sandstone made image of Rsabhandtha (0.178) of SML is a highly
decorated image sitting in dhyana mudra on a pedestal. Hair locks are falling on the
shoulder, and he is flanked by two attendants. On the pedestal, two lions are carved (Kumar,
2020). Parsvandtha was the only Tirthankara who could be identified by the presence of a
snake hood over the head (Srivastava, 1972).

Another interesting sculpture found in Mathura is Pratima-sarvatobhadrika. It is a sculpture
which depicts the Tirthankara image on four sides. In the later phase, these sculptures were
popular as chaumukhi Pratima. And it was popular in both sects of Jainism (Shah, 1972). In
comparison to Brahmanical sculptures, the Jaina Sculptures are quite simple. Tirthankara
Chatuski (J-236) preserved in SML is carved with the image of Tirtharnkara in dhyana
mudra sitting on a simhdsana. On the pedestal, two lions are carved in all four directions
(Kumar, 2020).

Images of Yaksa and Yakst are found, and some of them are preserved in the SML
also. One such image of sandstone made Yaksini Padmavatt, c.10™ Cent. CE (G-316) Yaksi
of Tirthankara Parsvandtha is preserved in the Museum. She is a snake goddess, seated
centrally and protected by seven hooded snakes. Previously, she was worshipped as
Vairotya. The deity is sitting in lalitasana mudra. She is the most popular deity of the Jaina
pantheon after Ambika (Shah, 1972). An image of Ambika (62.225.4) is preserved in SML.
This sandstone made image of ¢.10M-11" Cent. CE is of a four-handed Goddess holding a
child with her left hand. She is seated in lalitasana mudra. A devotee is sitting towards the
left side. The lion is carved on the pedestal. A Garuda and a bull is carved (Rastogi, 2002)

The sculptured stone slabs-Aydgapattas are adorned with some altars or platforms
associated with the Jaina Stijpa at Kankali Tila Mathura, are well known to scholars. Buhler
translated the term Aydgapattas as a tablet of homage. For the worship of Arhats. It was
meant to serve as a protector God of the gate of the stipa, and since it represented a God, it
received flower offerings (Sengupta, 1972). Rayapaseniya forms part of the twelve upangas
of Jaina literature, particularly of the Svetambara sect. It is a first-rate record to study
contemporary building architecture. It is regarded as an encyclopedia of early Indian
Architecture. It gives a detailed account of Siryabha vimana- a moving capital with all the
amenities. It talks about eight auspicious symbols and mythical beings (lhamrigas). It also
mentions bull, crocodile, deer, snake, elephant, bird, etc. (Sharma, 1972).

The Archaeology collection of SML has a rich collection of Jaina Art objects.
During the excavation at Kankali Tila, Mathura, U.P., several images of Tirthankara,
Aydgapattas, torana dwara, Yaksa-Yaksini, and other art pieces have been recovered. These
artefacts are preserved in SML and GMM. Details of Jaina art objects displayed in different
galleries of the SML are given below.
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research site during the period of
Art Gallery- I, Journey of Indian

Sculptural Art Gallery- 11, Jain Art Gallery, Mezine and Varandah were selected.

The data was collected through a Physical Observation Method. Reference journals
and other museum publications, as well as books, were consulted as a secondary source of

data collection. During the study period, data was collected by applying systematic data

collection and quantitative data analysis.

3. Result

3.a. Jaina collection in the different archaeology galleries of the State Museum, Lucknow

S.No. Name of gallery Total no of | Jaina art | Number of objects with
objects objects animal depiction
1 Journey of Indian 214 14 6
Sculptural Art Gallery-I
2. Journey of Indian 65 9 7
Sculptural Art Gallery-I
4. Jaina Art gallery 29 29 18
5. | Rotundah at Ground floor 1 1 -
6. Mezine at 2" floor 1 - -
7. Varandah at Ground 3 - -
floor
Table: 2

3.b. Jaina sculptures with bird and animal depiction
Sculptural art Gallery-I (Pre-history to Gupta period)

displayed in Journey of Indian

S. Acc. No./ Title/ Period/ Animal Description

No. Material Provenance

1. |J-96/ Kusana Snake Head of a Jaina Tiwrthankara
PARSVANATHA/ period/ Parsvanatha protected by seven
Sand stone Mathura, hooded snakes.

U.P.

2. | J-20/ 127 CE/ Lion Broken inscribed pedestal of a
PEDESTAL/ Kankali tila, Jaina Tirthankara image. Only
Red sand stone Mathura the left portion is visible. Four

devotees adjacent to dharma
chakra and at the corner one lion
is carved.

3. | B-207/ Kusana Crocodile | An architectural fragment of top
ARCHITECTURAL period/ portion of the door. It is carved
FRAGMENT/ Mathura in four rows. In the lower three
Red sand stone rows on both the left and right
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corner furious crocodiles are
carved facing human figures.
4. | UN./ Kusana Mythological | It is used during prayers and is
AYAGPATTA/ period/ animals and | carved with auspicious signs and
Red sand stone Mathura fish mythological animals.
5. J-8/ Kusana Lion Tirthankara Aristnemi standing
ARISTANEMI/ period/ in kayotsarga mudra. On the
Red sand stone Mathura pedestal at the extreme corners
two lion are carved.
J.614/ c.1% Cent. Lion and | Panel showing row of acanthus
6. | A PANEL/ CE/ Garuda leaves, lion head and a mythical
Sand stone Kankali tila, bird Garuda.
Mathura
J.659/ Kusana Makara-fish | Auspicious mark-  Tri-ratna
7. | AUSPICIOUS period/ depicting two makara-fish.
MARK TRI Kankali tila,
RATNA/ Mathura,
Red sand stone U.P.
Table: 3
3.c. Jaina sculptures with bird and animal depiction displayed in Journey of indian
sculptural Art Gallery-II (Gupta to Medieval Period)
S. Acc. No./ Period/ Animal | Description
No. Title/ Material Provenance
1. J-118/ c.5" Cent. | Lion Jaina Tirtharkara sitting in dhyana
TIRTHANKARA/ CE/ mudra on a pedestal. On the
red sand stone Mathura pedestal one lion at each corner and
devotees around the dharma
chakra. In the parikar on the lower
side along the arm a lion in running
position carved.
2. J-121/ c.5" Cent. | Lion, Tirthankara Neminatha standing in
NEMINATHA/ CE/ snake kayotsarga mudra. On the pedestal
Red sand stone Kankali two lions are carved. And on the
mount, right side of the image Baladeva
Mathura with seven hooded snake and on the
left side Vasudeva krisna are
standing.
3. J-858/ c.12™ Cent. | Lion Tirthankara Nemindtha sitting in
NEMINATHA/ CE/ and dhyana mudra. On the pedestal two
Red sand stone Sravasti elephant | lions are carved while one elephant
on each side of the chhatri.
4. 48.182/ c.8™ Cent. | Snake Tirthankara Nemindtha standing in
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PARSVANATHA/ CE/ Kayotsarg mudra. Seven hooded
Sand stone Unknown snake over his head.
5. 49.199/ c.7M Cent. | Elephant | Tirthankara Ajitandtha standing in
AJITANATHA/ CE/ kayotsarga mudra on the pedestal
Sand stone Rajghat, two elephants are standing
Varanasi
6. J-236/ c.11'-12% | Lion Tirthankara Chatuski carved with
TIRTHANKARA Cent. CE/ the image of Tirthankara in dhyana
CHAUTUSKI/ Mathura mudra sitting on a simhasana on
SARVATOBHADRIKA the pedestal two lions are carved in
all the four directions.
7. 49.199/ c.7" Cent. | Deer Tirthankara Ajitanatha standing in
AJITANATHA/ CE/ and Kayotsarga mudra. On the pedestal
Black phyllite Rajghat, | elephant | a deer is carved while over the
Varanasi chhatri two elephants are carved.
Table-4

3.d. Jaina sculptures with bird and animal depiction displayed in Jaina Art Gallery

S. Acc. No./ Title/ | Period/ Animal | Description
No. Material Provenance
1. J-119/ c.5" Cent. CE/ | Lion Meditating Tirtharnkara seated on a
TIRTHANKARA/ | Kankali Tila, pedestal. On the pedestal two lion are
Red sand stone Mathura, U.P. carved.
2. J-936/ c.10™ Cent. | Lion, Tirthankara in dhyana mudra sitting
TIRTHANKARA/ | CE/ elephant | on a pedestal. On the pedestal two
Red sand stone Urai, Uttar lions are carved, on top of the image
Pradesh in the parikara two elephant riders.
4, J-880/ c.11™  Cent. | Lion 21%  Tirthankara  Neminatha in
NEMINATHA/ CE/ Sravasti, Dhyana mudra sitting on a pedestal
Red sand stone U.P. two lions are carved. Around the
image in the parikara trichhatra,
devadundubhivadaka, gandharva,
maladhari vidydadhara and
charmardhari parsvara are specially
mentioned.
5. J-117/ Kusana period/ | Lion and | Inscribed image of Nemindtha in
NEMINATHA/ Kankali snake dhyan mudra on the right side of the
Red sand stone mount, image Baldeva with seven hooded
Mathura, U.P. snake and on the left side Vasudeva
krisna are standing.
6. J-876/ c.12™  Cent. | Lion 1% Tirthankara Rsabhanatha in sitting
RSABHANATHA/ | CE/ dhyana mudra in the background of
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Sand Stone Sahet-Mabhet, the image two standing two sitting
U.P. Tirthankaras are carved. On the
pedestal of the image two lions are
carved.

7. J-879/ c. 11™ Cent. | Lion and | 23" Tirthankara Pdarsvandtha in
PARSVANATHA/ | C.E./ elephant | dhyana mudra over his head seven
Sand stone Sahet-Mabhet, hooded snakes are covering him.

U.P. Pedestal is carved with two lions.

8. J-776/ c.12™ Cent. | Lion, Munisubrata in dhyana mudra sitting
MUNISUBRATA/ | CE/ elephant | on pedestal. A fine cushion is hanging
Black phyllite Agra, U.P. and over it. On the pedestal two lions are

tortoise | carved and in between them under the
dharma chakra two devotees are
praying before a tortoise. In the
Parikara on both the sides of
trichhatra two elephants are standing.

9. J-820/ c. 12" Cent. | Elephant | Standing image of Tirthankara
RSABHNATHA C.E./ Rsabhnatha in Kayotsarga mudrda in
AND 24 Gwalior, M.P. the background 24 Tirthankaras are
TIRTHANKARA/ carved. Along both side of trichhatra
White marble elephant is carved.

10. J-595 A/ c.1* Cent. CE/ | Elephant | Sala-bhaiijika standing on the head of
SALA-BHANJIKA/ | Kankali tila head of elephant. She is adorned with
Red sand stone Mathura, U.P. jewelleries and is holding branches of

Sala tree with her left hand.

11. G-141/ c.9" Cent. CE/ | Snake Sarvatobhadrikd standing on lotus
SARVATOBHADR | Sarahi Aghar, flower. Over the head hooded snakes
IKA/ U.P. are carved and it is adorned with
Sand stone astgraha.

12. J-60/ Kusana period | Lion Tirthankara Neminatha in dhyana
NEMINATHA/ kankali mount, mudra on his pedestal two lions are
Sand stone Mathura, U.P. carved in the pedestal though they are

quite blur.

13. J-686/ Kusana period/ | Lion Inscribed Tirthankara image with
JAINA Kankali tila, auspicious sign both in hand and feet.
TIRTHANKARA/ | Mathura, U.P. On both the corner of the pedestal two
Red Sand stone lions are carved in between the lions

there is dharma chakra.

14. J-66.59/ c.12t Cent. | Lion, Tirthankara sitting on a pedestal in
JAINA CE/ Sahet- | Elephant | dhyana mudra. On the pedestal two
CHAUBISI/ Mabhet, U.P. lions are carved out. Over his
Sand stone trichhatra on both the sides two

elephants are standing.
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15. J-39/ Kusana period/ | Snake 23" Tuotharkara Parsvandatha s
PARSVANATHA/ | Kankali tila sitting in dhyana mudra on a pedestal.
Red sand stone Mathura, U.P. Over his head seven hooded snake is
carved.
16. J-15/ Kushan period/ | Lion Jaina Tirthankara in dhyana mudra
TIRTHANKARA/ | Kankali tila, sitting on a pedestal carved with lions.
Sand stone Mathura, U.P.
17. J-253/ c.I® Cent. CE/ | Mytholo | It is a used during prayers and is
AYAGAPATTA/ kankali tila, | gical carved with auspicious signs and
Red sand stone Mathura, U.P. | animal mythological animals.
18. J-248/ c.1% Cent. | Mytholo | It is used during prayers and is carved
AYAGAPATTA/ C.E./ Kkankali | gical with auspicious signs and
Red sand stone tila, Mathura, | animal mythological animals.
U.P.
Table-5
3.e. Jaina sculptures with bird and animal depiction displayed in Varandah at ground floor
S. | Acc. No./ Title/ | Period/ Animal Description
No | Material Provenance
1. |0O.178 c.11t-12% | Bull, A Jaina Tirtharnkara Chaubisi depicted
RSABHNATHA/ | Cent. CE/ Tortoise, with different Jaina Tirthankara images
Sand stone Jalaun, U.P. | Lion  and | in the back stone and in the centre the
Elephant main 1mage of Jaina Tirthankara
Rsabhanatha. On the pedestal two lions
standing back-to-back and bull are
carved. Trunk of an elephant coming
from the back is seeing. In the centre of
the pedestal two female deities are
sitting on tortoises.
Table:6

At the ground floor in the Rotunda only one object of Jaina Art is displayed but no
animal is depicted on it. In the Mezine at the 2™ floor, Vardandah at Ground floor and in the
Foreign Sculpture Gallery, there is no Jaina sculpture on display.

4. Conclusion
4.a. Animal species depicted on Jaina sculptures

. | Common name Scientific name Phylum Class Order
No.
l. Lion Panthera leo Chordata | Mammalia | Carnivora
2. Deer Antelope sp. Chordata | Mammalia | Artiodactyla
3 Horse Equua caballus Chordata | Mammalia | Perissodactyla
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4. Tortoise Testudines sp. Chordata | Reptilia Testudinea
5. Snake Snake species Chordate | Reptilia Squamata
6. Wild boar Sus scrofa Chordate | Mammalia | Artiodactyla
7. Elephant Elephus maximus Chordata | Mammalia | Proboscidea
8. Crocodile Crocodylus paulastris | Chordata | Reptilia Crocodilia
9. Rat Rattus rattus Chordata | Mammalia Rodentia
10. Bull Bos tarus Chordata | Mammalia | Artiodactyla
11. Fish Fish sp Chordata | Pisces Not identified

Table: 6

The study shows that different types of mammals, reptiles and fishes are depicted on

the Jaina sculptures displayed in various galleries of the State Museum, Lucknow. The
frequency of lion is highest while the horse was found very often. These animals are
depicted both as a symbol or for decorative purpose.
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Fig 2: Ayagpatt, Kankali Mount, Kushana
Period. Mathura.

Fig 3: Jain Tirthankar Naminath, 11% Fig 4: Jain Tirthankar Rishabhnath, 12
Century CE, Sravasti Century CE
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o 37 3 e fcreaet st aTHeT T Teh|
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TASUT 2020 T I2IT AR 1T
2040 Toh YA T d&T Toh W) foraeatar e gorelt ot foerfoa s @ oo gro asft & fog a9 v
I TUTET AT [RT&TT oAl T ToRa SIT Hehl TSHT 2020 T 3L IdHH H =cT T8 fTeT Suret! § Gam e
2 fora@r 5o o Y wifw <ht i e

> et AR FTATA(GER): TIEHT 2020 H 7€ &% 7T & Tof 3= fRvean o & o wect AmwiehT
3TIATA T 26.3% H FGIRL 2035 e 50% AT 2l

> Tt 2020 ¥ saTaETReR e @ wwEEvE: e 2020 § Smewie R w A
T foam T 21 Sfieh TR W SAETE ® € A R SR 19-24 a9 i SR o
STl T oh et e &1 Sfard <hl STH &1 U7 T 21 36 4 Aiehgl o g1 e ST wehell €

IRAH 5%

U H 52%

ST H 75%

aferor Hifar 7 96%

T 3RS & 78 WeRkia & @ 2 o vra # et e & forea w stfere e 37 i strewashar & wifn
TSt St 21T SrdTeel | SaTarETtieh el Wk STavgehdr S TR 81 39 Jf¥es 3T sl Y i o fIT wEEdt
2020 H € LT W1 1T Toh ST TRTETT hi shefl 6 & I& ik FR1eT o Wil Tl 0 Wbt foram STarm
HIT 2025 T THeT SR Ioa &1 o 7w FH U FH 50% iy qo sarewntiss fer fi uga
gifgrd fera smarm|

©)
©)
©)
©)

> TASUT H RITet foreht® Rt SrerfireraT: Tt 2020 H wivrer foshre W off e e foman mn
1 311 3 fefSreat 7 § et & iyt saftrat i @i st ST 81 36T 78 STevEs 8 T
for favear worreft & shveret formre <t +ft sfiret fopam ST et fve & et 1 a5 i
e

> TEEdY 2020 ¥ TgER, Wi Reberd S8 Hieret i e § wmifed s i wHift e €
o ferenfifat st 3ok iR T hetdr ITH o & T dorR foharm ST aeh| 38 TrTet=mTcHs
fefem, wTerTee i iR wrTereRa s 213 raTedt et X ot ek o fomm mw @
fSrerr ferenfefat e warfriior farepmer € wh|

111 35 T¥rer # sarawiaes forar o wiorer foemma
I frem & et fRrerr s weret fopre ferenfefalt s smgfes fora it sreforaematt i witt =
QU G o T R st 26 fofT eeaqol €1 SATeTieh hiered, Sei o are wean S 3fgseft e
TOIITCRIT T EhIERT0T SATeETIIh [RTET T ST H Hecaqul Hesh ol ShivTet Torehtel fRTe o1 Heeaqul Wi
& it foreneft shi Qifersh T % wror-w1e UH sArareTiten ahieret off Rardn 2 St 3= et o |whetdl 8
ST B Wkl 8| FarfreT e &ptt & antRret forehr +ff STeRT-3TTT ehT 3T 21T &
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getEtaT (e, e, safdesen)

THTIET SIATTHT (VTSR STAATHE, ST oiars)

o feams T (U Afsh, Todersat Jeis)

A thepar T (STSaR, Tiad fesie)

TN TR Wi SATaeT (et defel, sifemem)
e, AR 3T Ufshamd (forsr Susktor, ATfd wefiadh)

TR kT RITTA —

e O (Hifa, foftad, )

Hige wvrer — & ek (FEANT, HHE TTaeiier)
Aeped (fHoter o, gl sht St )
TUET AU (frswuTTensh g, TTcHshar)

PR CEENRIRIEETINERI )]

Trrotar e (wwe fasdo, forkedt 1 qedtie)
HTIATHh B (HATH-FIH, T Taler)
AT I (ST, STsheRiTerdT)
_BTHTIR ShI9TeT (FHTTHId, S SHTH)

ST HivTeT

T Rt o1 ke BT Sfr STTevEeh {1 IAHM § 3 vl i 213 wTdTedt shiwret «ft e ST 2
Tt 2020 H hiere foehrd g 2 AISHIC SHTE T ) 39 TR, sAveih e § shiere foe |
AR gfg & W R, 37N 7 Awa o Mfder 7 wmmnforen foshmar o foTw a1 smmarweh 21 TEH 2020 %
e fow Tu gur 3 fgidl it 3R STfe aste s i fawm § v et e €

IV. TAEUT 2020 H sATIHTRI fOTeT 3 T SraeT
Ty fRven fifer o il sameETRies R1af § U &q Sed™ e T8 8| 3 e frefaiad @

> TeRTafeh e 3 wmey wehreRteT T off e <Y TS R 3 fifer srg-fereren fve <y iceenfEa st 2,
forar@ st 1 T ol o wre-arer saTe e TTaHshe SO s ST e 21

> VTR e W e Tt 2020 # AR, ewifenfi ofik e wednT & mrem @
SR ST T STAfieRdt &t T 31 98 ST vaTee grveniun frenflall ot T8 dieret @ o9
T & fore fesme foram o 2 St 3 g AR TSI A A7 B 9 R & (3t SR e,
2024)|

> ATEAT AFT W higd- Tt 2020 Tiaefier sreferemer o fou foenfod o qam & 3k
HFHATNAAT bl TGTHT < 2Rl ST el &) ATSHAT AT 3hT T& hT e Toh U Hriered bl
AR HTAT S Aehe1ehT T ST sIgetdl) ST ATTIRATe 1 I | Term & (vl 37T
qT3h, 2024)|

A Multidisciplinary Peer Reviewed/Refereed Research Journal of Arts, Humanities and Social Sciences. www.veethika.co.in

165


http://www.veethika.co.in/

Vol-15, Issue - 02 ISSN-2231-1130

March, 2025
0O @ VEETHIKA@ @@
> WA (ke FfATERH Shaaeh(NSQF)- I8 G-I idr @ foh e i gieror S

ARSI SATARIRATHI o IFTET 2|

> IR o T |IeER o off o1 oAt TS ) $6eh SAaia =T 2T RIefoeh R o | 9eanT
ek foranfelat snt aramfies el s T L 2

> AAr-3eid et sHeh Saia el e yoredt sht Stoem e 8, oo formeff st wf
I R o ST e STH o T <

> STFEHE- TR 2020 ST AT 78T T 1 Shisd i & USHTR &9aT 3R S-S
T gUR T 36k Sfartd forenfe wr Se-fafire et i vem frer smem st g gt
O foh 3 3R TR oY forit o SRm &

> fefvea wemar wa 215 saredt Fivedt | sa- faenfdat o g7 219 yasd wwer S9-
TSI Toiad, fefSeet e, Sfed sieret, 31Te o1 BIMT SA1d STTa9ae 81 a1 shisrall shi
TETaT o forelt oft TehTeie ST 37 T S EIE R Hehd

V. STaATen e iR witvrer forehmar ux s 2020 T g

Tt fRverr fifd (w2020 1 SATEETR Rt W AEEel 9T et 8, S ST % o wHiee o
3R TSATR % 1@ 1 TG o6 FoTq T 5 TSR0 TEH HEaT 8| THSH  SATarTres NiR1eqvy shi qeadm &
eFforeh Efer & Thihd ik WA o sarawTen e # wivret foshre i Aecaut &9 & yfad for 2
T8 AT o1 Ied shalel fRT&TT e oAl el €, sifeen e it gifard o & fop forameff <1 efie @ € @
USTIR SR & ST 3T &, dTfeh 3o I USFIRK U o S8t 3Taal 39ree & Hehl T 2020

ATEHART AT IR ATHRIAT T S@ra odt 2, fed foramefl seerd g sami o afdeufat &
IFTEY G oh e T I T &l

TS 2020 T TF T BIFH ITWATHE [RTET I FTelT-SATeTi e €, S e =i samaerie
IV TTH A S I Frwrer b1 mior F F 7eg Fdt @ Sl e i ared § STk 2
OISR, I IX1 o SHY S foreh@ 7 ANTEM T & I ATHIHIAT o 716 1 gl LT o
ST TR1ET ST htered forehre o Tget 2020 o SrTel bt {1 feigatt o wresm & yafiia ot wend ¢

> HEIURT i e # saraettae e @ ehishtuT: TSl 2020 SEETG Riem
TRTEIHE TTET o | SIS I FEraT ol 8, S Hall B W I[E ol ol 369 formeff sedt &
TR IR frefid T I L ad 8, ST 3 JH-SATEMNG STeferaeer § AMeH & &
T T T & (Tt TR 3TTETA, 2024)| TEEHT I T T el SHHT & ST =1, A=l
37 3T ISR ST o forg e 2

> TSR it ATaT | qhg: NEP 1 B8 T8 HivTet RT& 9T 8, ST I oh Sl o aref 7
QAT 31l g A Tt T qardr-SATaTia e ST sves= e ¥ qum i 8, e
STehT TSI &7 gl B(dTIed, 2024)| faweft forafarenery # <r7 fohg 7T hieret gom e S
HRIRHT A feranfat o shivrer § gar feamn 2, foed o sifeen Jemm o 8 e E (e ofi
ORISR, 2024)|
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> aATidieR ST |THTRAeh STHTE: NEP 2020 SATSHAT AT SR IFfhRiterar sl @&l i

FeTaT It 7, i 7 haet st forehre qiar ©, Sifosh 3 R o Tifelen forenmar 3T strerficat
(Tetft vra) ¥ off TTeH St 81 I Tt s afie srefeuemen § wwe 8 & forw
HATTRIF I T&H LAl & R T ASTaq 3R AT referaeen & Fmior § weg =t @
(It S U1, 2024) (Y 3T 3T, 2024)|

VI. Frat=ee § getfeat iR arem

BT, NEP 2020 F Samarniss et o1 qreremy i e 5 wehierd o § wecaqVl e 3318 &, Rt oft

TEh FRT- TS AT o 83 8 Iea e § srewnfie frar ok wha fowm w8 § fafve

TR ST A T ST &

> STEETe e % 9t TRk SIYeRIUT Ud SR U St ANl o 9 § @S odt 3159 THH
0 o fore Tt fRrerent, feqeman, =i, ST ST SR i s amfee ©9 8 S G
A eTTavah & S/ saaatiens f3Tet st SeaT ST ST Hehl

> 3= fRreror deerr | EEreHi i FHT ot Uk S I 8 Eehd 2l $Heh 7T AT © foh whi
I JENT AT FwT ST T fSaw fof Weaforer Heemi &t Trewae oo S&w i 5
T

> FeuaE I iR % Feara 3R Ik SITEr wRiET I Sead gy e aioled &
TTHICT A T ST 2

> 8 G AT o wvfl &Rl 37 rTioreh-STiies quvfH & ST i SATerTRie SiRTer do Ju
g foret ek, Toh el AT st g€ R

VIL It swrai-aad &g frewrher

fafsre=r SHITRIT 6T TS 2 T TS 2020 o Saria sATaTish 18T 3t 7wt bl SRR i

fore, =g fowrfet i <1 wehelt &:

> fafer= Sreforen deemt o | faf e afe areier ol a1 59 Stk e SR ST o
T STeld WeANT TATIUd BN ST fornfoft sht ameforss shrieret STRTfor ST ST St 37 ST ST
T T TETIAT L Thd 2

> frere wfreror swRisEAT &1 a@MT 98 GHIET U fof o Smewe fawat i et & 8 gen §
e gl

> UET AT qTAshH foeid T o Sgifren T o Ao SATeRTih SIRTeT #hi o Tehishd foRa
) frerer feremeft =t watriior forenmer &1 @)

> e {8 % I H AHTiSIeh SRS Sl Sea o Segd ¥ SRl SN Jae § 37
Frdernt & o H S1feren fermfdfat it sreen o TR &

> AT wrEsEAT i Fafid Frrt st qeate o o o Tonfia e & um & & i geee
F 1§ geg e
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VI frewd qor germa
T R Aifd 2020 == e & T R e fer § afEdT ae o W TecshiE grven
TR AT 2, S BTt o T i Bt ¥ ST el SR stevasharelt g & o fog
IR A &) A AT T Iewd hiwre AT Rredr bt g aw ht Rrean § witafora ek fornfat
TSHTR TH 3T H HERIAT J& AT 8l NEP 2020 WRA H Teh SATIRTI, STTHIA I FHIeA Hrieet
ST ST AT SRTE] S TE 2, Wifoh $Heh bt H A aTetl e shi g0t Al Sloram a1t T 2
ol TR, I8 Y O AT e o fTe U anyr i ageTmt gf¥ehion st aneld & &, S
BT Rl ey 2l TR o foT o T 2
Teaf e -
JEATA, TH. T, (2024). T U A% IIRIHA (1T 37 THIATA SAATHS: TS HiF TIRUT 2020. Tl
SR €U F-TSE AT, 126.
ARG BRI, (2020). TR f3rear fife 2020, fRrear wamers, Trd @R
FAM, T (2024). 14, HRTEGT AIHITAATESRE 3T Shel TS[HRM: ZEBIHT T §8 THurEiar
ZEHfasT3Ted. doi: 10.58532/v3beso2p4chs
fire, T, (2024). = TSR HITTE 2020: BT8 3 ig® 2 HEAW AT TIHRH. $7 3T 6eg®
1% e, TIFeM, AT, T0e Ra SacTaie 39 JNH TU8 gIieacieret (WS 995-1029)
fEhTe e e
TS ThHTTHE B, (2020). T RE ST Sited {ATE 2020.
FAEHL. (2020). ATHTAA THHTA TS ST B FHATA STATHE|
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21.0 3= TATHeR TaX UX ATTATS helredl o Ui rgdt & Tretor &=t ok ferarfeiat <t
Frferefe T ereaE

o Jwa yrat, weefl, e fom, e frgfarmes, TeTs
Email- vaibhavsharma300399@gmail.com
o =t TAT TN, TR WoheR, f3retmeT formt, eeHss foraforme™, ses
Email- indrani_beena@lkouni.ac.in
|

e ATa o Hiforen STfereRte 21 foRet +ft Trg o HowTaT e STy 36 g AT ToreRiTgu et o T e B
7E e uradqt qvt &1 EeRdT 8 S 3Eeh g1 NfawTRITelt W A ferenfeiat st Seae o ST | e
gferrea=T feremeff ST Teg BT ST 3 o UX ST R Tehd 2| STarTEu=TaT feremffen o watrior e @ &
T B 3o gatior foshm & fore o1 Shaet foremerr € Suctsy T8 ® o 319 93 Aresmi 3 9 for g
Tl Hreem i Wi et € @ eft o R it fawm aitfafa 3 5 aremmt i wfa & o ser feam o
HTATST eI ! fog Teed T ATt @er o fe=ar i fever formmer ot =erdiant o it & s off, 3«
IEET IR 3 AT FETA! 5 et fodm 2 | 39 T Aol i swarstt & foremeff 3w & @ &
T WG o, STTwET § AT 33T Feh, Torfvr=t wfeRberferart # S, Eepdt 3117e bl STarot S & ST T |ehl A
|t T T B8 T TRt o i, ATrewor Ta AT T T A 81 T Re seeer i s
e forarearer fomnfafat &t wftes e @ stfiaf & srqea off form St =nfew) avft & o1 andte @
ST <L G| SR T O §e1 feigafl ot shfsa 81 S=er Sreifiveh Tt oh Wi o wredt & H e o
FUITCHe, STTHUM o Faeor fafer & ST wewit o ArTeen frs3uvr 3 Hieds § 9g w0 0.05 Hrefehdr T W
TR RN 3hT ATefeheT T ST T 2, fem et & o - el § SHaTsT e o Ufd e § g
grefen T T Ir AT 81 SAATeT f3req0r o foru Suarsy fafir=T aenent st ST ek fRteres St wne,
GHFITCTeF STSHT hi-3h T ST ek Ueh TEI L&Y fRTafT 3T7wel e ot W &

T wIeT:- f¥ra, Sfes e, st

TEATEAT
TRreqor Ao fsham st e, EH Td SR S o fTT, RTereh 81§V ST SR ©f e 9 o e
o LA § Toh U8 Tor @met a1 SRINT foram ST ok fRvetor <Y srvrarRfteran sig| ST A% Rerr # IR
Tl TRt wet @Te T SRR e R ST qe A SHeh! STERITEdT HeeTeds g TeTll| ST Aa
IEHT T STHATS T o TINT {37707 | w76 8T 81 36 T4 + f3veqor -3fermy st ssrrersfierar st at sigran
& 2 T & |1 37 AT foreer o TenEanRT § feheteRt RIET 51 o - i qe qgeT e L o 2

HeATE ATeaH § formelf $etie Te gaagien SUehtor St 2Teft, shegen, darete, ooy, Y, T
AT & T =X oS & TRI8AT IT6 T Gkl 81 S99h HIEAH § €19 o, TATS, W o o $ fRrerr a1 ot
Sgra firet T ® (3R, Tosho U HifHamE, 3o, 2020)1 WRd TR 7 fefien wiftr o 2 av 2015 &
fefStear sfear fiem &t geerd o o= A o wrer e & & # off stfa @i 3 iafaferti o
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foramenaTd st sgra foa @) foed ek s Aream & S1o fomm weh v Tefi forwarereq o1 feremfefat
T TEAT AT T2 & T Tt +ff § SITRTeAor ST ot FR1afor AT o AT iehi & qifrd &1 & €
¥ 2019 o AE § ST Y HRAT TSR T TohIT AT AT, T SIS RT&TT o AT hlg forohed =T & AT
ofT| STANIRIAT 3 T T THTST T Tedeh STk 394 T3 &1 73 © | SiTehersd ol Tafer # It o wieaw e g
ar e &9 @ et forameff fRram & dferd 1 S 3R ITeh! uaTs siter # & T2 S| siamead T ge (2021) %
RS FATd & foh 191 <M o T 157 FUS qUT YA & T 32 g feenfelat it firem serftns s @
T, i Ud feraforaery o 9 & Tifad g8 offl Tgete Rew T Ty R (2021) # oft wom g @
or af 2018 & ST&T 36.5% STl o U HIaTSe o, Fai a9 2020 § I Ifawrd agat 61.8 HrEat qor a¥ 2021
" 67.6 % = T

Hirems e fornft # die & agemam sTaEt YoM w21 Tad (2014) 39 €@ § Fed § fR
“fefSteet Wifean sl # TepRcHe ST 1 SIgd & G AId o foranffa 61 wers forarg MHater &9 & =rerdt
@ 39 3 9Ra W | T siiems wiewd o e diéq, 3- qresan, et S, @ e, T
fefSreat amgsitt snife fr:xyess wmeam @ forameff wef Rverert o6 v oA o1 T forarm 21

T T ATTIARAT

HTHTIST T TS forehre T waifereh SrarsTiett |re fRuefm & wer fRver <6 urart stearaehi wef foremffa <t
T, SIf¥Teqor 37 =rfor o fedt shelt 1 50 fE @ T o Sea ok F ST et Y qe it ¥ g
3Tk 3T A g, fora 2 fop sfietrs e o ST fomnefalt 7 smaféra I woierer, qewr 9 sifireafs smfe 1
THTIRA ek STRT AT foIehtel o 99 0 3TAT §1QT Tohd ol YEATIId STEA oh QI forenfefa ot At
ST T AT ToRaT TR B 3T o aivomat § ferenfelt it stfvrgt it wuee & e fiem i o1 2

THEAT - Io7 AT TR T AT FEA o I wedt F Jo7 & o formfd v sthgfa s
T

FETTT & 39T

ITIT 1- Io9 WTHF TR W SATET Fa3Al & 9iT Me & % S F SEAT hl AR FT JoTch
ST AT

ITTT 2- Iod I T T AT FEMAT o Ui AT & o BT o BETSA! h1 AN T JeTHS
T HLAT|

eI Y UfeheaaT

IRREUAT 1- 379 TTIfiieh TR W HATeTE wammstl & Ui el & & B aur sEred it it § g
el SR T 2

IREREUAT 2- Io AT T T HAATSH Hefradl o i TTHIOT & o BT q&AT SEATHAT i AT | Fi5
refen ST T 2

LTI h! FAAEEIT- TIIT H SIHEEAT o &Y § AGHS: AR o el o TTHIT &5 | S= grifies foamera
e Tfireh T o hefl 3113 § Sreaa ferenfofan 1 aftafera ferar man
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LI T AT — T ST o ATGR H TGS TR oh e F AT &1 o Feeht =) forermerai & 100
BT TS SESN 1 Gienferd fomam @ 2)

ATyt - foreTert s =9 ST Argfesd fafer 9 foram i 1 36k fote 39k A ufi W o w
fessl o 1e7 o qen €F g1 9w et st == fora e fermfit st = aremer agfeses fafer gr o
T, SR 100 (50 BT & 50 BTATN) T =5 Ufrest o &9 5 fopam |

IUHVT- SATST FETAT o W AT 71w o TfiHa i wroet s ST foram e 35 v
1 A STTATAT (JATERTH ST, THIIAT, STARIAT, HIAT- TIaT 3h ST o TR o/ = foham T 2

eaaT § I ATET fafer Teqa vty stemm & saia seedt 0 e [ s = e o

IERIRIPIE

& Rt HUEUT TS faryeor-

IET 1- Foel WY THeh T T SATAATST hef3il o Uil Iedt & o STl q°T DEATSA! ohl AT 3l JeIeHh

TR

IRREUAT- oo TTeIfieh T OX SHATCTS haftall & i T & o ST a1 SES! 1 AR # s arefsh

iR T 7

TRt 1- T & o BT TAT BTATAT % SATTATIT HEAT o AR ATATH o6 Tfar sAffr i e
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2.01 & SAFR ¢ - TOHT T | 21k 21 T T A Tt =T foh S afteheT wfiehd gt @ ST Il &
B T BT § SATeTe Fwammadt i ifiraf & wfr S arefer a7 21
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% T H AET S wHRAT @ IR 39 W= F g g § freor 3 www afeds fi e 21 e @ R
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1 379 EH1 3Tcd AT € | FHF] 771 qgr % forg & g4 i A 2020 YR 71 1 farerrer,
TEIfaETerd a9 faefaerncra 3 qrge=rat 8 fict o faenfefet 1 ArTfd 3 1 o a8 F G 2 |
#r-ad - R IH, wow Ftaarar, sfae fenef

TEATEAT

FRT&TT T T ST 0 T Tk SR 2 ST o ST 1 ST Tt FoRaT ST ek | g e g 1NE &
SHTIOT foram ST ket @ o ST shiet # siga & < A et 7 off welyem 3ok 79 § 1 30 gaT 3R
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T EAN GH ST STell ST €T TehI ol SEETal sl QT gHi YT YRdtE 9 # gaied @ | ade
ISeRIOT & I TR T STEAT L B TRATT Ue o R forey 7% o Wkl € | &R 9 omredt 7 9, foge
T Sfie 2t St 2 S g % ST, ST, SR SR R fasgwor & foenfaa fore gu 8 | gnfira s
¥ g % T et T @ R < ws ot ffe S R30S 39 T et o TSl b SHe T &HaT Jae
FAre

fernfiTaT e afe foremeff

ST L AT T o Toremmeff o AT e wgld 1, S Uk sgd € S fohg weeal fo g
T 2h1E Flcreqert o A e sh1 TE seetdl S @l | S G 5 S9-370 STl i Rre o for
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FH 3 o Tedi § AT AT TAT GG 9T T | It qer {7 (2022) % oTerTA § sarn w foh gl
e il T R 75% feremeff qera @ afea ¥ |
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AT IR w9 T e 197 o1 37891 T L 82 ST W T Tl 1 T TR L ar anft gt
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TS Bl Tal § Fifeh ST f¥1em srarantes 8t & © qer forameff 3aes uree |

St i FAfe e @ T ST safn vt wrarere S Ao foreer Sfua weR & T ger ®
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farer oft ST €t stravesk € | gafore e vt B =few S ferenfYE @ stem 39 39 & wry-mTY 3k
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23.0 WA T UEORT | TT hi TR 3R forermer

o AT Tl TIer WP, ANT forsfret fermT, oft vt sreTet 2t T weapd forarfererere, 7% feeedt
o 2. fordew farsy, fiameh, weriif fogm, <. vmmiee etfean sta fafemmer, srven
I AR

T Uk UHT ST © SiT A (ehal bl Tl W g 3T 370 STH-UTH =hl 3T shi Ters & {g H Hee hidl 2
2T 3 STEITH o HTeH W, SAfh B i wiifd, THwar i stmeanfeash SR st et UTH SR Tk 21 AT i
HTATA TITEATE ATRAT T STTH-GIST 3T FHIG shT ST IThT AT X I ST ATTaeia el Tt 1 56 3
U1 ok HTEAW & AT hT Ieafer ST forenrr it = ot forear & wwafifa foram o 21 foret aefa & wreem &
JTeATionsh 9eT W ST STRE ToRaT TRIT B1 ST, WU SR ST o AT § fohE YRR TRITE ek
Witfcrh STITCT sht TEETSAT § el EAT ST Wehll €2 Tl € ol 3TTST AT FT <Ifareh T o 37O Ge=i s
T At &1 HehT? 3 Tt e o IR 36 Vi O F I o1 S foRe e R

TEATAT

AT T vRa it SAreTieash SR gmiteh WoreT ° [fgd u g o ®, b saf 3ma-
TR 3T SATHTA STTCHT o6 TCATCHT o |1 Tier 3h STaemon & |iHaferd 2| J1T 3768 Heahd o IS 68 8
foram T 2, TSreent 31el & ST, Uohs[g T AT S[SAT| et ol 9/g SAeremon AT fas o qet § e &, fora
TR, AR TR AT H HeaToT o 7T Teh T GIUehI0T TIHAT 8| Seh! Ste ST=i fe] =Tt evarat §
uTg T 2, w3, Sufive oK wree tiar S8 i et § 2 et geett & Ty ywror frerd 8 39 vt |
FTeiten f3TeqTd 37K SATenferes ST YiHet & ST STl et st <fia Terd 2

AT T ot Tt Tl saferd iRl 7 & Ueh iSTier o AT 9§ °Tg S &, S 200 3.9, o AEE
Ifaa e Hiferes T R Udsifer T A0 % 303 I Al s i, R 1w A % w9 # Ay SAwew 7, S
AT ITATE 3T SATH-FTEITehT o fIT Teh =419 ®ET YSH Hd 81 37 3 & a9 (Afaes foagia),
e (sTTer-sTgRITe), STe (R ETd), SoTET (AT fRE), TRIER (HaEt ), SR (TR,
S (L), ST T (34T o ey fore) et 81

T HES o MR 3T Tl &, afeeh ATH-BEITeh b1 fagT & foreeht 383 R, w ST syrea &
TSI T AT 31 MR AR (SATE) 3T o Fth Teh Uec] &, SiT IR bl ST ST SATCHR1E0T 3ht
Faft starfyr 3 forg e st % fore Frefira fopg o 21 vm 3 srermer o wmesm @, safe STren-ghet ot STfa
AT €, ST STk foreh R ot e & ST STafie Sifer S Hqer ot ferfer T o ged €

AT A o 5O, HfHRTERIAT Uoh 37 Hecaqul 0 &, S Fhded TR et & wad | AN o SreAticHsh
Togial i @I ot 21 e 3fiFr 3 3o o e Hae qfth 3R Trer-araeh & Avt & w9 § frerd
=4, 9tk TR 5w 3501 & W Gudor 3 Tee T THRT STordT 31 Afewt & AN 3 3T faam Senr W g,
TS & srere = 31T o TarfiTeT Teatl TR STORT 1T SR ot 21 3ATeTr o T, &8 AT ST el 37k
AT FRIFOT O e HiEd a8, feeht Seva Afedi o &9 H S S aTell Gau Sl =ish ol AlshadT &
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TN H YRR T ST B HIAT AT 8 T SR, Fefordt AT wwdifes qared, A R o e &
TS o ATeAw ¥ {e o TR X ford iR streanforss it (eferit) i SR T2 hisd 81 STegfe I H,
qNT 4 Uk U ATE & & T ATYF ARSIl SO sl 8 S RN e, AHHE e R
AreaTfere foehre =Rl QT ST 1 AT WL o VAT o qHTE %l M T, AT i SgH, qThd 3 Far
T 3T Y AT Sl TGTaT 4 ShT &THAT o foTT I Bt ATerETd foram R

29 ERT AT T e -

7 form o gufa st smftrer sher =t @, ifer e orvme ST e ATt gt 3T STaremomet
Y Tl THS T AT B1 T A 290 Senfe et forfi= qehient, AT S A St & iR % deh ol
T | eI Bl TE B, I TR ATeHT o TR Toie H g8 UG T ©, Si 0 FHeaTor Sl ST adl
R1 T 8 g9t < rawehdr efafad qedl @ Ty e R -

A, IR 3R SATCHT T TehIHTUT- AT Hferd SR Toreer Sfa ST s o fof 7, TR ST AT o st
TTHTE 3 Faiey 0 S T 2]

HATET SR ATUTTATH T HFiTareh To6d- 1T H N Fo1AT (3T7) I 416 FRI0T (10T 3t 3
TR Toreed, AT e ST S WTaHTcHeh fEeRdT shl S/@TaT o § UERIdT shidT 2

VIO R ATH-TETUT U &aT - AT ST o il T8l # ST, SATeH-FRITor 311 7 3 2ifer o6
Hecd ol forrar 2, foredr arfaftes rifa 3 asre Y reHT sl serar fierar 2)

ATEAT(cHh frehTE T HTT- T o TOgidl 1 9T ohieh oaih SATEATcHeh foehtd, SATCH-TIS shl 6T T
fehct Wk & I STad: S 371 FL0T o =15h § Tk (HTeT) STH o Eehdl o

TaTeed o foTe T gferentut- A0 oht Tameed o foTu Ue | gTEaRIvT H1AT SITaT &, Si 7 shaet Wi wrees
e ARG 3R AT T X S 3aT 2

AU AT FoH ST, TIOR3 4T o Aeaq § 6, IR 3T SATCHT 3 Tehioh{uT U ST 3T @, foraeht
ILT TR Tarree, Wb S0, HieHTcHeh feerdr 3T sfreatfenen forend shl serem a1 Rl

STVATH ART T HEeaqUT Te -

I o U saIes gured! ® o iR, 99 31 3TTeHT o Sfte gse wnfud e & faw feRe T
T T U TR o St 8, e amw wamee $iR streforsh faerm § gom grar 31 3 foqe &
VAT ST FH RO T AR & ST AfHAT bl N Tareed), W TT8dT, et §qer 31
AT CHeh STRTEShdT feehied i o foTT SATaTiNER dehriish Y& id 2|

TG ART STYATE T T AT T & ST FHH IR TRATE S SR ST o A1 hl St o STe
HIAUTRTET shl ST I AT A, Teeia ST Eqe § G i 3 EHI ek Treed i sere o §
e AT ) oo e, IR o farfr fewdt o forg forfie wmvie 21 stmee o1 s aarer =6t gr o |
R PER
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TTOTRITH 1T o | Ueh ST STTerwieh 37T g1 39 1T | {7 418 dehieh STiHeT & S |79 oh
fafafira ot i ST 79 =t 31id G J TRt St 2| IO deheieh Sl o & ol S@H, &
I TEHTIAT T SGTAT &1 SO o7 Hfia 7varmer 4 fora H G S ST SMifd Y T 8| & T
wifereTelt tvarm & fore o oy foreft forsy o, ferame o wifafarfer o i s afirer 81 e ahieh ateT-
T B Thelt &, ST 39 & oot B i ok 3T 38 STeTTT-STaiT diiehl § 7T fohalT ST Wkl &, S
foh oot AT ITd GU T AT T o s AT 8, SH a1, FRiar 37X Tehrreres Semrstl sl s T
e 21

S ST THEAT § R T 3R s ST stiafies wifd i s o w21 fFafia e s
IRl Rl STCH-STTEehdT forehfd s 31T 3 THT SHedToT ol Sg Y TR ST 2

TG, A4 ST Afh 3Tt o STTa, AT fas o SHATETTcHe STITE SE S, T8 §HRiE 31
wfth sreme oft it §) S H 59 A Hisa e, Wit foerfoa s ST e @ e o forg w5 o s
A 1 STEH TARIE, S AR (81) AT ST THRIE, ST Sadel 1 SATaTe Hid, STRiaie o 3
T I IR T Y[E A o T fope s @1 ek, ek anT (afeh o At oi Sa (Freared Sam) S vie
FoTd AR <Rl 2R % F1Y AU HeeT i Tl hid 3T Sfa o Ifd Fasrar 3 2rgT bt AT frenfia s
o Heg L 2

TR TTELT T hT 3T -

TR | I et & € T forem ey o & fore JaiT it STt @ 21 39 sades &9 4 i 3
ek ST atE sl ferfireT wareey feurfemrt 3 geivm & fore us faferceier Susrtor & &9 § ST fomam STt 2
I2TET o foq e o et fowdr o 2, fean o wresmmafea SE [ 3 o Wifsd safh e aeat anm
STVATET o WTEAH § Ued UTd & it SFef, wreedt i foeme o e S s &1 A sy fefe, svaeme i
I e Taree foehl aret sAtehal o fofw off wreHe 21 aFre B el 0 o Ted iig Al § 9 U 2

AT o TETE AT ol T SfEet 56 vt I o TRl o 7T Toh SIgHE ST gor 3T ST o
TR 1T T TR ST H AR FHAT =Ted & AT T A BT A1ed 8, waree feafedlt s sefer
TTEd B AT STI 0T TITEA i F@HT <Med &, T Ush AU gi¥hIv J&T T 2 ST IR, T T STeHT Rl
TSR Y& AT 2| ANT 3l ST Sfeh fo=rat § et ok Sateh 3T TaTeed 3T Sfie ol Turart H G|
TTE TREHT T ST L Hehl a

Sty gvTa-

I T STHT STST st forenfar ot 2T 3 siimifores Tamsti 7 Titahideh STemsl st IR ot JFeh TR W
Ot Ueh ST ge= ST ot 21 S et el o fvegatt oA sAretienen wrerehi qen i o, SH e fog s
|l 3, I TR TEIRET % AN o s ST ST ST ATRLEAT el 8 A o At T
IR Tarees, AR sheamor 7R Areafeder faehre shl SeTar o § gaeh! g, avrasfierar e 21

R SUHETET H 370 TRANH q & TRt ATk FHedToT o &9 & 0T g feuf ae6 anm st 7w
S AT iR JTETITRaT st JHTOT &1 19 Tt o 3id 31 204 @€t & YT H, W fagehre 37t ey
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<A & gl 3 A B R e T o g 3 STl s o S eie G g SR Rt
< AT T IOHT THARER HHTAT & T SAH i e Tt HX TGN hl 6l H 36k Sifcm Thir & fog
He qaR form 20 @t o wer H, <ff % uE, SR, . Tgii SisE TR foeraTs e dene ST S
ST AT ¥ S SR, ST i R S A o faf e e s i e
VfEreRT TS| 2T ST o ST STk SATYE STEhIvT, di2r o Tareed TR ool § siedl &1 o |1, TRIT,
AT 3R sTreanfersh fehme o fofu U Jorett & &9 § 90 o 3gd | AEH =M 1960 3T 1970 %
T H el R STR ATerTcrer Tret o Wi ufsmt st 6 afg g3, e e o axfehi o sfter A
wfer sl Tt wfeere, U9 o o wefY 2T anft S wremedt f3terent T 3ot fRramen 3 "
JUTEfert o ATET | ANT 3R AT ol 3T ATersh BT s, fSTee arerent 7R et o Ui Icdrel
6 o i fr e 8

214 HET & ANT T GASIROT GAT &, forg R H @i AT S T, T A B S ST P
TVTEIT G o |TEF o Y H AT Bt ST et § e o w ) A wefe, e waet, i,
FRITITTST S STR1EA0T SHrRishHT o ST = AT I Teed § hel Afereh Gt A wwraeht s foar @, i s
TehTE ST B 37 Qs b U T 21wt Hifear i fefeat wiew & ot & foa & i
forg AnT fRremradt ST womsfl & AR i 7R o T fear 31 wveRet AT e, stamaedt o wgfeat
HTFATE SO T, TILIEe SR FeTd WIS 3 <, S qLetrst o T S Siferd Fuari § i aoh
T 2 T ANT SeuE, THie TR rsRd g o fafi fewdl & o S At Sired 8, oed
SAfreh AT T o HIq AHER S EENT T WIS i Sera fera 2

Hitehiden forad-

T ST STVATE TSI AT QT €, Torereht seafer Sat v o ffeg-oearedt wrvererm & g€ 21 9 of S
i, AT I T SATTH T o &9 H T fopam T &, few s qand (31mem), ama Frimor (smomm),
& (), Jfees feem-fesT (@ 3tk ) 3k - (wmem) afea fafim sname mfte 2)

T T SATEATTH e ¥ shi ST o |1 B8 &9 & JST g1 8, SN FAS o i o STTAR Sfa
o orcled AT YTTHeR W ohl T ShdT 21 TNT o STV o HTegH W, 4feh 379 & o 1 T ohl GRad shtdm
1 I T HiEhRfash AEca AT ifert o wowret i fafaear § o aftafd Sar @ stawt @ 3w &, e |
e, fafkTe demmaelt, SR ST TEkial o TR T STRITE o 7T Teh 33T SIEehivT SEM dT 8| TMME 88
AT | TR Tfrefiet forme Sae e, eamet hefort AT & e STTenfaretor i AT 7k, Tk Sreft STt
Hieepiaes formea 37 amtfer sret i o1 Tt )
T T, AT HIGH{Ih ATEH-JEH 3R Ha1E o Y T Arihemed! 71 & &9 § 6 6l 8, S faf=
TRV ST GO o AN 2l T, e ST T ST o AreiHer fagidi s o e 3 37 st
T o fore weh | @ 2

freert -
TS T wrTere Wi et & Sret arer, fiar iR srffardan sfam o iy 3 s e @) 9=t @ wifd,
T FR TH ! T 3T Ueh SR FaT LT o AT fI9 o6 Hrerdia 3 7 ffed, wmeesr i semor
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& foTq 18 W 3T safral 1 sTryfes St ot STfodt @ e iR aTe, defyr S qofar &t e
Tt o o werr g 2 w1 2 1ue Uelt i 7 viifoes e St w1 ST 9 § Wit @ 8,
TR AT TR SN oh T-HT T ol ST ohT {1 TR ST 2

ek stor rsft -

IR, oY, . TH. (2005). TTEE A 3 AN G AT Tastiet, TeHe Tl
faerm=e, Tt (1985). TS ART, THERI-feh Hex

gfuew, T (2012). 3 AT G ST TS, ST AT Gfocther4|
2R, & . 9T (1999). T TS AT T SAATUT 37 8- Sfered, 371 Sfswma|
AfeheleT=e, W (2007). 83 AT SR, forer @het i amm)
I, T L (1998). FUSTA FT: T wll 376 Terat arar, Uit g2
YT, TH. (1923). 303 fheitarh, SHTaawie FHafde s

IiehT, IO, (2020). 0T Tt foriee fhfsreret Sferea Fanfeer afsafsim
T, ST T (1996). SHTEH STOTRT HET 3761, AR Tiocihed 2|
e, @l (2000). TR, feaTe AEE dEEd|

T, TETHT (2008). AT U HIEHIAT: T T ST e, featera sieede S|
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24.0 SIrerfireR 91T o T WR it sreail o SHTAvH 3 foeR @eehR g fohg 7T sram:

U faguuTTeneh stewEa
o A = Ty, el frerremer foram, srfera smoror fufere forafommer, svim
o =T 2. TA. g, T 39 Ve, SRt g e I shicist, TR S, ST, forer

I

foreR & reIfiier; 1871 & R’ W 3o ==l & GHIGRH &I SgTaT a4 % 1o7q TsT TR A &3 AT HN
FHRIFHITA STE 19T 81 56 SR F1 3579 [98R T4 o1 Graht R1am Afaai gd Frem1aal 1 faswo, 37
HRIT=T 1 T T Tl T FATEIH % &7 H 37 T gAaal 1 Tger w1 81 fadiaes Ser fasdw,
ST GEETO SR BIHE J9 == & HIETH € T8 WY 131 T GRS 9 74 1% f9ER A wArEsi
fR1em & forq Sragcar, a7 8701, GETreh STV faaivl 3R BRI SFTEhdl S8 &1 4 Sid §3 8
T, Fifae-19 TEMERY & F47a, faR19 ekl &1 1, T @31 8§ STaa=q1 1 sTafiad], amifss
Feieh SR fadrie qa=e o) e St arard 31 oft ure GETaT 4 Swrae 8 seqe B T Gew, qra
HETY T, STaGTE o/, STFTEaT ST a9 SR - -2 &l STiHawd1 3= &1 1eier i
% 81 98 WY faER B faeain sreel 1 {31871 1 GHIAT T & 1o7¢ TFR F1 T 1 JTcafonyt 3R e
T T GH o T T 3

T foig - urfees fre, feerin

TEATEAT

forem & feraain sreeit <Y fRrear oht wrwTarelt ST o FoIT TR T 31e weeaqYl sha 321§ 3 forem
TS geTaRlt R Aifd (2019), Feawst Gt aerihentor dsr iR fesaitem it stfuf=m 2016 %
T sy 81 T fRve ST o SfaTd sea shi Uee i o RITe, fomiy fRrerent 1 Fgfer, gt e
YT el ht TTIAT ST 3TTaveh TeTHeh SUeRLUT ohT ferawor fomam <1 @ R

T A § AR STt forert 7 1, detd SR SrdT-IE Mo e e Iueiey S
TS €| fRrerent ot wmTarRit e st wfvreror fea s gaT ©, fred fosai st shi Seaforsh St # e &t @
AT, HfTS-19 HEWRY % 18 36 & ¥ T AT Sca-1 g3 ol forwi frewent &1 s6eft, Tmefior sament &
HETETEAT T HIHAT, ST ITHN oh! STASEAT | [Gha ST IS H SIFTESRAl T 39T TG IAar
T 53 21 39k AT, farfire formit o sffer wrwery ot sheft o1 fifir arste o oft meishmt o1 Srfrersfiera et
guTferd femarm 21

I o 3T
3G Y 3199 o AHfefaa sevw fetfa g o

o forer TS # rerfiren fRret Tt o fesd i el o Siereh WHTeRT o Sehrt il 371 skt 1 forsgwor
AT

o 3 Al TR FHRASHHT oh A= shl (el hT He ok HEATl
o FHRIi=E H ST ATl Tl ST et sht Te= Tl
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T Vi agfaat
30 e ° Fefafaa iy vgfot s = femar
fedraer <er fagor
o foRR wwer, et foim, wmnfSiss = ue SAfRrepTiear fasmr, oK aawr fRem e g el
Fiferra eeararsi, e faret =k wifa faaet s e

e UDISE/U-DISE (9Rd "R, {3181 =Tet) o 3Tiehel ol farsdwon)

wiehd Tu fewenvr:

o foouin sl o SARTEH, Thet Yot Wit SR Ty R At & @ 15 s v

EEIL

o Toramerat o gurastt fSrem it wataw e 1 T STeE|
Tarspaor feru T Ter 31X 39k Hia:

2T T TR =10 Teramor
Hferrd gEares 3R | foeR ¥R (2019, 2022-23), | Torer e wumastt fSrer ife, wwr faver sty
foae Tl =T formT (2022) 1 arfes fard, fesaretT geifrentor anfves fad
TR TR UDISE/U-DISE Ruie, s Toras=1 =it o et | ATwiferd fesaim sl o
YTemoT 3Tiehe TR (2021-22) S IE)
By 0 fowrem | fosai sreat & sAfavTess, THTCRTT fRreT 3ht Faar 3 ST
T 9Ty ST T farer sAfernrdt
Y TS foawor | =+q Aisd @6 IheT GHTIT 3187 o 3STRT0T 3 Terd
forem w6ty fifara ager:
T T Afaart R sreshm:

forem TR 3 feeai st o Sféer Tmmaree oA sreran 3 % fo frefafaa weeet wew 6 €

1. Torer oo wamastt fre Hifer (2019):72 Fifa fesai s=at 6 frer & for s smge gfEenio yem et
&, e TRl o STarEteT, HaTe, TRTEToT S oie Sl & Heifed foeqd feemies e

2. Tt s werftrentor astT:s A & stata it st o sEaf, e ammft it weme
YT T TTEET fha ST 2

3. foEw fsaiem sfrem Frmmaet (2017):fesaimem stfer stfafem 2016 & STER T57 &R W
foftfar fremmarch, o fvam 3 sifrem 1 gfafaa e & fo o smerem frg o &)

au et i & siaria ugeT:
gy f3rerr A o e faer 8 fesgi st & forg Freferfiaa el =eme s @ 8

e ———
A Multidisciplinary Peer Reviewed/Refereed Research Journal of Arts, Humanities and Social Sciences. www.veethika.co.in

185


http://www.veethika.co.in/

Vol-15, Issue - 02 ISSN-2231-1130
March, 2025
0O @O VEETHIKA@ @@

1. Uga AR ATehera foTfer: e it saiter T W fFafia &9 @ s s=at it ve=m 3k 3ehi famiy
SATITIFHATAN o SATheT o (1T TITERT T SIS {haT SITaT &

2. Treradiet i fahe:asa 1 1,200 8 e favi wifer Rrerent (Femdee) i fafe 6w e, s
farfirT yer St feeariTan aret st oAt Rifetes T=TEar Je i 2

3. S TSiReT e Hed (IERC):% et  IERC oY ST o1 718 €, STt fori fRveqor s,
SRt Fard 3 st Hard ge T Y St 2

4. T IUHIUT Trawur: G sreall shi el HTERAFATIER ST, a0 37, 5 fohe, 3TTfe werreh
UL ohT foraeor foram STt R

FTFETEAT T

fore BT = Tl # i STae STareaT forshféd i T forTy e foarm @

1. STET-HH Ug: 75% H (e Srerfivsh forrmerai # {0, SStet A STaT-Heh Jitererai s o o @ 2)

2. HETY el ST TR W 38 3N sclieh TX W 200 § ATk GETER el shi T 1 T8 7, Sel a9y
T3reor Tt SfT SUSHTOT SUCTsY AT T B

3. ToeatT-ergee wrtar:(oRIY fTevaedT dTet sredl & g 3rfhfoa <&k, FRiar 3 = wifet i
ST ol 1T B

Treres wfsreror ok erwar fmior:

TRetent oY erwar forerre 3 fore ferferRad weer 1 e €

1. gA-afde e fmfafia fat % foo wemaeft frear o o sfineor diege fofaa o o €,
e Hremm @ ufa ad e 20,000 fRrereht 1 wf¥far fome st 21

2. T 3 ToTet Tk TS o 5 fora 7 forsv e o fevetmn w1 3 g mu &)

3. SATH AR FoTeed TT REVITATE:AHTRT {1 o fafie veqqetl w fafia wrimerst &1 see

forar TaT 21

ATt SR Suefeer:

ATHTRT T TferRor ¥ SgeTa:

forem o feeari st o e 3R wfdemer # f=fafed safa 3@t 7% 2

g THRAT § AR AN Tod | Hed ST ATHIRT | CWSN ATHIRHA STervre
(CWSN)

2015-16 1,91,464 2,53,09,885 0.76%
2016-17 1,94,808 2,54,49,908 0.77%
2017-18 1,97,978 2,54,67,486 0.78%
2018-19 1,95,963 2,53,76,799 0.77%
2019-20 1,83,908 2,52,69,722 0.73%
2020-21 1,74,173 2,55,42,197 0.68%
2021-22 1,77,989 2,70,46,438 0.66%
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2. ST UTGAYEAah ORI shedll oh o HATTSAT e oh forshre fofam 1T 2
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4. Teha ST SfeT: T ST sreat ok fore Teka s # faveror e foremfe for mo 2

THS o T

TS | 0 Hied Shell 4 3ehe JaxH R 2

1. FIPRQY ATSE $aiod TRt 38 Wbt & 132 feeat = frafia s o wryr sveem s 2 e o
T SITeIT-Tch STATaIoT, HHTe et ST iRTierd fomiy freres sueisy €

2. forer wafier faremeraast gfvenfa st & fore fomiy sheger S wonfue i ¢ 2, fad whe
T divearer ST sier fevt 3 |rer shegex 3uarsd B
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et ST e
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1. Torore forerent st shft:asa o ot oft fomiy wifrfera Rrershi o et 81 WoiaToT o STTER, HATERAHAT &
ITAR A 40% TorTy fRrereh & 3uered €

2. wfSreruT Y TuTerT: A et 1 T ST aTer THTeRTT et gfRTater st Aty ST U Aty TS
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3. WA URTSIETATet ht SRR Tel § AT WHRierdT 39aed Ael 8, St faet
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1. TTHOT QAT § STUATH STTETAAT:ITHIV &1 ok 45% Shett § 3T +ff STeT-Heh Tge o1 37w 2
2. TETH heAt <Y SRS soiieh T Tt o ot oft werer sher T e fop o
3. WETA IUHTUI h FTTUCSHAT: 3 (ST Tl bl 37T +ff SATTwreh TETIoh ST Juctedl e o

1. ATTEERAT ht SHHT: AR 3 TR H TGITAT 6 Wi STTeehaT i it 2
2. WTHTRAe Thefeh:hs THATT H fGed T sl 37wl ot Teh shteh T SITT 2, e fesai st o forg e
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3. FAfSTTTERt T TEWTRIAT sht AT (G S=al o AMMIIEH el Teied @fHfaal 3R 3= Qferh
wifrferfer & s omT o 2
et R fanfta getfoat:

1. STUATH TAC HATEEA: [T sl o A SATefed To1e IThT ATRAFATAT o STHR ST 2|

2. Tyt & sfrer THearr sy SR fRTe fonimT, EmmTTSTes shoaor formT 3T T forvmT & ot e St
1 &l

3. TR SR Heaiend st ST RISHHI o Hrai-ad sl THTe FRTHT ST qeaisnd o foTg ueh safeera
LEKIECEIER]

AForT T AT GoIrer S STIviHTe:
0T o HATER o e g S SFRiaTd seqa i TS &

q"\ﬁ'lﬁ‘gﬁl'l'{:
1. U Tt gt v faem: e gafiq fiee wie afesmr i v, sifaey w0 9 s st
i farerr ox shigd 2

2. e-fafsre vorifaa: fafirm genm sht fesairarati o foru stemr-stenT Wit s faerm)
3. Tt g oy wiwitar: frft wapet & fasai et o ETaT i SieaTied & o o Sicre s

e Hare ferenm:

1. Terorer frerent st weft: oo T W 5,000 fafs o farersht i sl

2. TTSTEruT § Qer: R1aTeh TTR1&T0T qTadshA H SHTCRT e o Higde shi #efed il

3, UTE 37 T frehTH: I scifeh B ol o T 2 LT S8 ohT foehrd, ST T Tt 0 Sf¥Teqor JaT ot
Th|

rFETEAT faemTa:

1. 100% STEIT-Heh Tehed: ST 3 T H T STAfiyeh et bl 01 &9 & STE1-Hh S|

2. HETHA el T TEaR: s 5 Thell o Fereet H A § W Teh HETe el T1Ud Tl

3. fefree aumaymwe Famen i fefsrea frewr amft o foormm sai it savaedrstt s e §
Tl

ATTEHAT SR ATHETRIS ATEH:

1. ARTEehaT ATET: fosarimar 37T ToTaeft f3red o oI & ATUeh SReehar SRR Sl

2. arferaTares UiSTeruT shieish: oot st o SAfrvTashi o fore fareis gfSreror swrisrm

3. wTHETtaeh et dererie aer ot el & wHTeRit fRier st ot T o fore o foestea
h{T

Fra-fararira gu-==:
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1. oA Ttufa: (e, w@reey 3t gmrfsish sheamr o & sfter e & foe s= @t |fufa &
|

2. UehISha SCTad: (G sred| i U Uehishd STeid forehierd ahidT, forer &t wisifera foramr s ot wehl
3. g T AN [ T SR 6k aTfveh sl ATSHT 1 foshrer 371 i)

fareer:

forem weRr 3 srrfier e & SR R fesA i Sl o SHIERH % [T Aeaul #eH 33T 8 3K 36
fesm & Seare wifa Y R1 ercifen, Sfihel @ W ® fF 2017-18 & &g § fesuim == & THiwT N
yfeermor 7 firrere 31mE ®, o W famiy e 23 iy Sfrasgendr 2

e | TTH TIShu o SATUT O A€ el ST Hehdl @ fob 31+l oft g Tt Hispe €, TS wor wwm 3iR
gt g & Haiferd s i STrarerehar o foy frerent it fafr, steamT fasm, STTeskar stfem
HIT ST S O HATerh ST S 57 AT hl FHTLT fohaT SiT et 2

I8 31y TR # feoaim s <ht 31817 bt THTaRil S o ol Tienr i ugal shi Suafee™t 37T
FAMCRIT 26T Uk Ew T S el 21 56 0§ ST Rt {1 g ot it fmior S st 7 e
F W TS | i it o Sifersh TuTee ol 3T 31ferek TeTelt ST S Ok 2
T 37ee O e oft Trm gar @ fon forem s # st sreat o Diferss e % for ek wehiehd gfveRior i
TR &, Fores T formti, Rrerent, stfirmaent STR avjerr it wfora wrftert st 8 strewas @ f6
T Ao &9 ¥ "Feh g e, geraett Riam" o d&d i W A Al IR 7 i ailn R TS
Tt ==t o ife7sh ST T Uk 3TTe9 Higed o Tehl

wad

o wwhr. (2019). faeR =7 garEsh f3en Hifd. fren fasm, foer awenr.

o EehT, |THISTeh = We SARIHTRAT forT, (2022). feea1Ts Geifchartvl aTfieh Rie. foe™ Swehi.

forer e faner wfisr uftwe, (2023). fa=amr sr==ni 1 318 fd Ifdae. foer T e ufersmr aitwe)

Tavear form, forem whR. (2023). @37 3187 3713 : i Farfa faie 2022-23. forr @)

AR TR, 18T 931t (2022). UDISE/U-DISE T9I2 2021-22. BT o1 TS etk oTisher Tsl

ARG TR, (2016). a7 STferapr STferf2m, 2016. TR V|

T Qfersh ST TR AIRIEr aRwa (NCERT). (2018). GHTER1 187 W X187 167 Aigget. ARd
T

T a1 fohTe TaTer, TRd 9GhR. (2020). T 137871 Hifa 2020. TR TR

TS fRver AfereRR e, TIPRTIR. (2023). STaaTaHT e Rare. foer awr|

Census of India. (2011). Primary Census Abstract Data Highlights — Disability Data. Registrar General

& Census Commissioner, India. https://censusindia.gov.in/
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25.0 ST R GOFIRRTT AE

o SN TV HUR BruTal, SR TR, TR forvm, S6wrs shictst foeet! fortormer
Email- rktripathidr@gmail.com
o St Ma RS, Stfrde Tithay, fédt forvmr, gerst shicrt feeett faafomrmer

Email- ravigoan86@gmail.com

v

Gruf SoTett Ueh e e |ratfies Wit o freier § 21 forew e o i € ST 36eh STemaT $o 79 2
78 TR forame ST wifth & el T vet Ares @) fome wnt foreer wmfirer €) @t seafer +ff wan ffaa o
3R Ty o 37l 21 Sfte ot Seafer afy 3 7R R swent faqqw & 31 51 e acd wetedt stfiaed # forefia
B AT, @ Ui deall & 97 IR I deait | foef 8 Strar 21 =t Semer 3adt @ foh st wdiea 1fiac v
O ¢, A SR forera ST s & Fraffa 2 €2 heclt & STTUw, 89 I8 ST i IR id § f6 12 TiRe
1 = o ATeH § g e i 2 81 R g e g el Bt 8, St on W
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S wmrer 1 S 3 fore Uk uftssha §9 § SR R T AT 2

TG I8: T |ell, Te, e, foifer, Treft, o, weresm, 2, dere |

ST S e ot S feiae fora Stran & @t S I8 @ S @ fo 98 S1e 96 © | Jed:
foreft, ey, Treft 37T TRt <Y TR WX S AT TRT ST ATt St i e et s 872 7 Tg ST ftreR
TrfieTe SATET o frrd €7 31 foe Seht ferfer et & g gu siwr ux oft smrenniia @ | i 8 Seht fearfar uitarfda
Bt Tt ®, o7 @it it o e fafr o sfarta Tem ofic ufymt o e Rufa & s war aidi 8, 3@
T § == R R ST R T TR IR o1u Mifaes T R i, Tofyr qem & SAdia ues s
ISR o TR TR e fEr aftorm & wivm o wream & feffea s 82 S S Iet & S0 & 997 o9 © 98
U ST AT HYH IR BT AT A ok GRT STqeh bl S TTfard s 82 Fofi @ieR, 76l 1 TrrTa
Ty 1 foreft 2 Fart i iRt ST o afigea 7+t F et SEerdt? g SR =K I I ST o S W
STCHT 3T H ST TIohL ohdl EHTohRd BIT & 2 36 ST H 3 [Tt O STehreT STai 1 ST foham T 2 |

el AT

STeT QS T I, derer, SR foretiae o ot foram ST 81 Felsrem S 7 § |ravifieh 9t 1 o
T T ST TTfereh @ | Tore S SeTehTet AT 36d St 55 Hrvt e HuIfed © | 9 S RO 1 8
fora 7ot e wffea 8 o 5@ a0 STee i <o1 o gu I ST SR I A W} Afer foRT oft qofar <y
T T FRAT ST 1 T8 3 T84 8 | T8H I8 el ST Heha @ foh T8 ThaT AT ifies 9 € It o 3=
e & SaTaRTieh 6T 1 SR Fd T ST Sa shl G ST 3l 7 Fd & | HqUT et Tk Tt
T oReh AT T ot o1efie 2 | e v e e @ of Suehr tfaft ot o off 72 € | a7 Tmr
3T 3R 25T & ST 78 U VRt A @ | Foret e foreer e g1 S € | gAw seat oft wes T 3w
3T et T ST Bt © | Sfer 3 Sauft, To deqed foeiios 21T § | ST a1 IR o § farediod 8
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TR T 3R 37 6 1 Frieor 38 SraT 22 uecelt o STTHR §H 98 ST o1 ST 3hid & foF 12 Tt an

TS ST el ST Feieer 5 BT €2 T R e o g feffd Siar @ Safn s e v € o 2 |
TS 3Tk TR o TS ANT ST TSN AT T Fusedt § FHHior 2w @ |' o Ff 1 damer &1 #:id & iR
SHHT IHHT GF-T FEl AT Fel W U I Bl 8] FH € Wi (aior A €, gu-gy, wnt o iR e
forwTa, TR AT o HTEUS o SATET T 0 21T 8 | S SHaTTET a9 81T @ 366 (T giad arar a8 2

qad oT gla doa

AR TFA e |

IEBIEGICE R CC)
wreHiaa dsferpt st

T8 T YW BT & 9 o TRl B @ | Il o H AR aR, =5, o ok Seea g @ o v gn st
Tfel TRRIOT 2T THR0T L ¢ |

AT o : W 378, shed, SHTehLoT, SANf, Bee 3T fewh 3fe qu st g9 v Sred 8 | safas
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e =reft 3 & R | S fop wmm oo  wwiiRa © |

ST TORT o STFER 1 et o1 Seora fireran @ o i wira it afedt @ fomew ww & 6
T Tgfer 3 AT X iy § 1 areft SreHATS T ot TUFT it STt & TTOFT o ST 9 &) &7 SHTSHTST ot
FATCYT LA © | BioTd SIS o Siaid Tai i i (37F) o TER o, TR, Formdy, AR, sseat $iK
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TR ST H 3Eeh! TUAT et & @rem fie qorm srere T i 7 ok SATE ot € <o St W5 o O et
| T g o <z 3 stfifs ot wre @ 5@ fafim 300 & 31feres v s Frefeor San & oi o v <t
o6 STV AT AT BI © | 5 AT U Y Bt © SiT SAT-EhTE AT SRS © | S foh el 1 el Stk bt
THET TG aTel B € | 3T el ST HehelT @ oh 37 AT ohY TOMT T, F&Falt oh ST TR 12 b o Tt o6
=TI A © | Torew et oAt Fefit weh wewarut firent o &9 H AT 1 A ¢ |

IEHT o ITFAR Tyt ehr skt it ot fior BT @ wAfer Fead: = Yehi shl A < ST Wohd ©
TSTEE ST, BTN, JUaRRINT SR HHZH © | TR 50T & Tee Wi H 1S T8 & dl I JT a4l &
ST ST ! AT Ieft e wret et forfire &6 & |oberdr ot © At @ +ff wrer § 81 at g AT o & S 8
| GABTANT =ZHT o el we & 1S T% & Sk s o, e, S arft & e S @ | fafie wem
HOBTIATT forer 3 |Ter-arey sAreafeneh s off gt &, fer 39 Tom a7t e =nfew |

TR AT o AL Foefter S greer 3 =501 & A R ey A7 A1 ° IS 71 RIS 8 h1 et
AT S, ﬁﬂﬁwaﬁ%ﬁm%ﬁﬁmmﬁﬁ%@maﬁtm%ﬁww%lmmw
é%Wﬁ?ﬁaaﬁtmﬁmwﬁaﬁzﬁwﬁ%mﬁﬁé%%ﬁﬁaﬁmﬁwﬁaﬁw
Wa‘qr——r%‘ﬁﬁ%nﬂﬁm T T ST o AT ST S @ T T FEAT FT 95 Fohell € SR ST
T 3T Sfe et § hid TIET o ST & ThetdT et 2 1"
T STt ST R 8, ST hil TR <A1 T STER 2 IR SATcATaTE 1 ARTEH 3 |12

ST AT FATAIe: TAT AATIQ: |1 <EAT T T FR BT & SR AZAT 7 A T 907 R
fam o1 ferertor shear 81 <igET eft s STaE A1 AT § € @At € | 97 B ol ifsifed T ¥ S
ST ScaTE Ut BT, TSI St 3R SRS alier § S G JT 8 | SEAT Sl H A sl S
faferfert s feritor s e v oot U7 Saes faaafe oft s @ | 319: T8 FEn S Hehar @ fon safw
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iE! & qry-ary Iueh! foet sht gaed Tfafertem s feicor oY Sigar & g siar @ | ST Siel a1 TRafd

1 TR IR H & 0% & 3Tfreh o7 & 7R It Tiareft Tyt Y S ferehm o7 Ao oft <EE H g AF AT ¥ |
STy T o SO STel & fopeft +ft faifer o1 STarciiend ot & QT STaT: ST ST 6l @ fof o forelt oft farfer
6T TTUTAT SEHT ShT T IEehT AT FEEhT STTHIST H TEfeT o STTEI 3 Tl § Toh 00T TaT AT YA TaT 3hi i |
fafer & 2 ueh e forfir werm 3 fafret ofi Seqetl o1 3 off TTH R w7 |

fred:

3T AL T T § GRATAT T & Fo 87 T8 SMER R & G HeA13At 1 T forewor Teqd
Tehd & fed o, adam ar wfosr & ai & v v fafor @ @ S fw a7 sfed e i A g us
et STTUR T A & | 16 HEhT T Sohm i 7edt & g0 HOTied a1 8 SR 3o & e afoss weft
3 3Tk ARl o6 SATIR T T STqra i ST Wl @ Toh 1o STareh fobw Sl shr et € 1 fordr b
ST AT T 2 31 W AR T TE T BN AT ST et T 8rar S 78 Faw feid o1 fow &
e TUTST T ST forer e @ saeh stfafe s Sia.v o oft sifiree gt € | ofi v sta o
ST 318 BT A7 3T & wte wforsre T | Sy o o e & ey ot fowm o wifq ot swh
aftertcr 3T TOMET AT ST weRdt @ | e siforerernret 3 STt stforrenfoRTt i 8 S SveReET: wed o Ry T
WSS T T AT © | S8 BH Teaefd: G Wohd © (o I3 Ueh U forem & ST gHI ToreTd 1 o &9
T (& AHEE % ST o a9 2l g Selid eil & | o g A1 S o6 folg U gk 9 ° o
HATETIHAT 2, 3d: 36 glet BT forsr ox oy 3 a6y strarwzrenar 2 | s for 2o wiorss & wes Afares
TIfeRET o TTeRr H ST 8 ek 1 |
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1. RS — ShTehi off. G ST AT 34, 1956 TR sei-9 9. 221
2. RS — ST ot G STl AT 94, 1956 TR stei-9 9. 214
3. SAASEl-5T, ST R WA, WA % HRANIH feeett 2018 7. 160
4. wEAraHor — SRR § T Fereell — qSeR e f$at 2004 9. 27
5. TR a — SHTSITEaT® TH HidierTel st 3 feeett 1986 9. 100
6
7
8
9.

. ST (-53RT, ST =T HTICAT, TR 9o HRANT fowedt 2018 9. 31
. eSS — IhTohTL &Y. FerH=T TITHT FTEHET 34, 1956, TETR sieii-9 7. 279
. SARTTEI{-5eRT, ST 1T HTICAT, MR e HRANTH foeett 2018 7. 82
TR AT — ST o e Tl TSTRHR 4 fedt 2004, 9. 9
10. SRR ST I, wﬁ%mﬁc—vﬁ 2003 9. 73
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26.0 35 TOTeAT FEATHT § TLATIA ATeATTRT hl hTH HATD: Teh Teqaq

o i0 fory vRer wTvS, wETH ST, fRvereh fRver foam, Sew o At Anie featearer, s
(30%0)
E-mail: vvv.net007@gmail.com
o S0 FTUT FAR, WETH A=, Rereh Rear forvmr, Hew ur Wit Wi fraformmer, sammrst
(30%0)
qrisT
R ST F1 Ievd Iodl 1R H HEATTR NEATTH 1 F1 1T T ST FAT o 6% F €9 H
SRITRIS S48 % 3o 178707 Q1 B SRR 200 FTET9e] 1 =9 GIeRoT Jrgtease 1o | famam e 31
HETIA & JA1hS| % QUL % 1e7¢ FHIZ FHR Td S10 TH0 21 §RT HIHd raranfa dqfe greed] 1 g4r
fe3aT 31T 81 Y&l % far=dwor 8q 21-T1670 &1 ST 136211 7T 2 3§ Y76 TR 98 FaTd 8 1o I 1987 &
AT AT H STETTRA ST %1 Gor1 4 3= 131877 & faraqiiya GeeqH] 5 Frq S1emqe! 3 &
TP SAfee 2; I== Rl QL] 4 HEATqRA Jo9 Ua Aleetl YIe1qe] %1 1 6418 T A &, I=d el
HETI § STATTRG FA T & J69 T Aleer JETTF! 1 1 6qie T GHH o, Iod 1167 Gerl 4
SHEATTR a5 1 o J&8 Td HeeTl J1eaTqehl %1 73 Hqfe T 6AH 8l
Gt Teq: = 1217, JTeaT9eh, 1 Gqie

SEATEHAT

TEATTehT o SAfched 1 agd o TwTa forenfie & safthea o wear 21 I formeff & wiorss & fmfar
B 81 forelt off Trog 3 fmfor & ot & SreETeR! BT AEH Toaer STerET ITCAY ®Y W STErR BaT ® Al I8
srfereretfer T2t SRl 38 gfshior & forelt oft Tz bt Seorr Swk wfura ek Ue g wreATeRt it wear &
T T GOIE B S 8| 3T AT o ATIR T 812 (1990) 7 et 1 FqfE o Te Seehi T goa foa
&, Fo1- 18 e @ =afh it feafoatt ot wffsran s ©; formr glern o @rer 9 T 1 GariSG T ¢
TS ST 3T el H Tt ol T LaT o; 1 HRIewdl, fedi S HRIHHT T A o qvaee o el
1 vaf, ger o e it TEe AT 21 B SEE (AR § €q STement & gy o awidt 21 9
e FHThT & T Bt & foret farforer rfafarfre smfirer St € S-wiaeron, stfafces wen-e, et
TS ST 3 SATfe) e (1969) % SFTAR- “SHTel HfCEHARMA’ Teh T =0T & ST Th G Haeha! hl
AT LT T T S & T TH T 36k STTHeT &L T A ¢

TS GHTEH ol Ueh SATdiieh VT & ®9 H AT & TS & fSTeent Hrem gvewer fordt gre it awafa &
2| gAY, AT Fo HewEUl wRt & foreeht Tt foRelt ETed o arE g ey (2f@ qom 31, 2007)
TS ST AT T TTH L o6 AT AT T HFHAT o Teh WHT Tk IUHT0T o G H TN L 8, FHIT T8
I ToTe Tecarqut 81 7o =it o e TqfE W A AT T 5 I8 WS ey hl ST i §
TEEl SfieRT AT @ (W T ARE, 2014)) STeATaeRt i FRE EqfE 3 Sew i i wdt {1 T
TTEATIehT o J&T o SAR-TeHd i off Jeifeard T € iR o1 § I i sxtar 2 fo de & ote enfrer
fopu e & o =l (Bt O g, 2005)) et & S e 3 A T AT el Ferchich HHT STl
2 AT 78 STEATThT o a1 T FEaT 81 ol & Tqf¥ o T e safera oo & | Tei 2 g
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GRS AT SHH=TET doh 2

7 SMHAHAT  ITAT foh 5 STeATTehT Al S G it Scarfed sl o e Torer shi srTferd
TRl & (TS AT 32, 2003)| 360 AT Aot & ot Tqe ot 0 HISHATcHE HTeadT U ot ST
1 HIT S Hehel| & (TEA, 1999)1 1 HfE wecaqul 1 UTH i ol WTaT § Srali-ard i o
qfome @ (BRIET q° 31, 2008)) T €GP w1 drerd ot safte Rl T Tela o SgErR Iweht
WIETAT ST 7 o feafa & @ (e T RS, 2014)| SATHTG STHAT & STUR T ATw{ 3 qediwT &
QRO | Aol 3 EqR T GEaE, FHNICH MTEHTS] o &9 H Jfid [T 7T 8 (AMEHIEHAET, 2015)| 3
R HqS T 3 H1E TG o TG H TR R ST @ v ehmredsh STTeRTE e 2rd 8| i 3
3 AR HRTICH SRS o o & ST e Sfram 3 SR e 31 friar st e oft Fra1-shat St St
& R ¥ EqfE ot safth oAt et STerT iRl ohl Rt o Tvaeer 5 SHeh HehRIcHsh ST ThRIcHsh Hedll
% TR T 9u et & (RfERM qem o=, 2011)1 37d: SRk TeadAT & W gRomat & SR )
eI Ioe TR1ET HEH H STEATIT ATEATiehi shi il HATY T qerTcHeh STERI i ol ST foran
B

NP GE ]
T ST 2 Fefaiaa sewat s et form w2
1. foraife e waforaife 3= fRrem Seemi # STearaed Sreardeh o i §qfe st et Sl
2. F=d TRET eI STEATI Jo0 U Afeedl STeardehi o e EqfE sl o il
3. Ioa RReT ST § AT FHell a1 o T Ud Wi STEAToehi o e Eq S ohl o1 Tl
4. oo TRTeqT G 7 ST T ot o e e it sreamehi o i §qfE sht et Sl

e Y ufteheamd

I SeTAT ! MW i o Fmferfiaa aieheamratt 1 feior foram T 2|

Ty uel wafommaifa == fRver deem=i 7 steamaeq seamoshi o e Eqfy # s areler st T2t 2
I e HETT § Yo T6Y TS AieaT STeaTTent o e §qfE H s anelen s A 2

I TRT8T ST H ST et o1 o T el Hieell STeATqehi o ol Sff® H RIS |refeh ST e 2
oo et weer & sTeaToRd fo ot o e ue niee smearieht o e Sqfy § g e R
2

el e

iver wfarfer

T ST | JUHATCH ST shi Seqo forfer sh1 SRNT fohalm TIT &) I STeRM 89 SRSt
SIS o Iod RTEI0T HEAM & R, 200 STEATTeh! 3l < ATIR0T ATgose fafer & foram i 21 s7eae &g
HAThST o WL oh FoTe THTE R T SH0u0 Jean gr fftia syarrier wqfe sereedt st s fopar m 2
1 o Torsewor 2q Z1-urieror s SR fopar @)

ATehgT T fIuor U AT
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o T wfamaifora soar RTerT Weert | STearaeRd ATearaehi sht S WATY T HEqH, HTHH
forare™ wd d-eruma

= i et AT RIEEACERE] A RAL

1 ferert e 93 24.12 3.43

. — 5.69*

Hqfy SIERRIIEE 87 2036 5.18

TRvfl-1 % SFacis ¥ T ¢ fo fomaifya ue wfemaifya seor e deemi § st sreardeht
T T WY H ST T AT o AT 2-3770T (=5.69) & S foF 0.01 Treferdt &R W |l 2| 3 A
qiteheHT TormaTe Te Tafaraiiva So= fTeT Seeri § STeATTRd STeATqent i e Hs H I3 @refeh 3=
T & TR h1 ST 2| ;R ok T H A FHT S R © Toh FaaqdiivG o il 3= fRran
HEATT H STEATIR TEATTh 3 31 TS H Tefeh ST aTa 11| 37eri] 3= fR7et o wferuiive deermi &
I, STEATIehT ST T | 3o f¥rar o fommifia Seamt & s et 1wt Eqfy st 21 see
HIOT I B FehaT & o AT URGea § Tafemaiiyd et § sl Sreamashor Sa o, skt oo
ST Shl HHT QT =T THIEHT o raf-ud Trenedl ¥ ufid 8 2 adae sy gy i sfterede
(2013) 3 3T W ITH IO 1 qHel 979 81 &7 2

qrufl-2
Ioar TTerT Teerl § STeaTuRA UHY TS HietT Sreardent Y shrdl | (¥ ol WeawT, Wi-eh foreret ue
-FAqaTa
= e I AT e fererett t- LT
Y &Y 95 22.32 431
Hqfy Tfee 85 21.14 5.85 04

-2 o AR § T 3 o I e Seami # e I8 Ud Afea SreAndent i e
HqfE o =R T Arefehar & foIT -1 (=0.44) B S fF 0.05 ATefeRaT TR W wefE T 2 I ¥
ieheT <Foe fRTe S H STEATIR T8N Ud Hieel STeATehi i e S H g welsh St T e
T T ST 21 37 T o &9 & I FHeT S Tk & o oo R1eT HEAHT H ST Te% e Afea
SITERTTR ol href EfE H o1 wTefeh 31X T 21 31T Ioer fRem ST § STeATTe qey TS Hiwer Srerashi
1 1l Y Uk AT 2| SEeRT 0T I B HehdT & o o T¥1eT ST § ST T UG Hige STeATTeht
AT TR, ST STEATI o Wit STaTerae! q TeerH § graf-aq 3= Mfafaferdt § gamar 2 gendt 2]

AROI-3
Fou TTeT HEATAT § STEATU el ST o YEW Ue WigelT UTeardent hl sh1d €AY T Hea®T, Wi
[ECKERCRARGRIG]
= i BRI e I T t- ST
R RS 97 24.12 5.12
Hqfe Tfee 83 2334 6.42 078
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IR 3o TRTET TR H STEATIA el O o T Ud HieT STeaTaehi ol sl €qfe H RIS |releh 3=
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|qfy afear 84 26.41 8.10 13

HIU-4 o ST 6 T7E 8 foh Jodl 1X1&]T HEATT § STEATORA, [ o oh &Y Ud Hieetl STeaTqehi
61 T T TR hi wreferat o foTw -39 (=1.34) 3 7 o6 0.05 Areferar Tt W aefe T 21 7 I
qiteheaT Iear e weerl § teanaRd foee ot o e U Afear ekt i e 6qfy § wig anfe
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e fogRt arorael TR TSHId % U’ FIEET a1 9 forgi- T Tahal S7R ST@edl &1 3794 Sfa 1 geT
I S| STHT Afched HIH, W[ SR foas 1 Jdiw o1l I6H Gaq Ta7Td AT 8 FR ITH
TLfed &I GErTR @1 Ha6e § %1 Ga18 Faiiad 3R Gqicrd giar o, 1S/88 disrdife qeal @t ac 5 |
361 T fafaerT %! FHT 3d 5T @1 TR MT91STl %1 G Heed 1o SR HRAT1 %1 a1 i 3771
TGN NETFHAT % &Y H 351 GIER0] WA WIS F WRA 1 G 1§36 131, FRAT J5 H 36 4dcd
TH 3T I THE o201, SR IR Y 9 F¥HR 1 Gare SR ke semia Fifaar srrs | o asmist 58
o GGy FISH1 SR JEHA T GSF A F A1 E 31 3% % Hlicrs THF Hl e 1371)
HaTg H 371 31g2 4T o1 d R 1 6% T 71T a1, iceh Qe AIaplaa 3R SATEATIoH 378 H1d 9l
399 famR, Aged 7R Sfiaq Vet 3 ¥RA &1 Th[e @ 4 QfdaTiers i (4T3

i

FoRQUa IR ST, VT ATel WRAay T YT T2 § | §66h! TohdT, 3TauedT @ivsd &
ST 3 FHfcerd STE b fopet i o fol 390 Wi i 3 6o 9r-ame R HeM R TEst i 5 fer € |
foehat % Tl 1 fake G % o O 31T 1 T S are e s fdi s, 20
S,712 3. 21 HIEHE H1eH & He shid aTell aTied’ HIgHe T & SEr ot o forer gesfiarst <ier qrom @i,
HERON g g, i Rrarsit afrfe sfeey fedieiaen 3o Wi <hT S7euer sl T o fofel 7ot St A
T o 2t =t & Sfa i 3 e gu |

U G 1947 T AT o ForTSI T ST ST AT TR Teh el 3T 96d 8T 1944 H =1 &
T ATATSAT % S HETHT et 3 R sIge Tidi o STea-Forr a1 AR oft 7 forar iR stiatn
3GUE AT ! GUS-GUE T [T 7T | Wi 36 @ived WRd ! IH: 3TGUE S 1 Heohed 3Teet forgry o foram
I 38 Hehred sht i 2 U1 HYUT Sfar FHfia o T | STEvg AT i Hehed S-S 3T Hehed o i
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5T ST 1 (o et AT 37t 37l 2 |
O HE B AT €, Tl shl ST A 2 |
Y e TS & 2 ot o o el B
et o e wived Wit i 4: S1@ve s
QT & TR veld deh SATSTTat oe HAT|
38 Tl foe@ o ot 31T & et sl fore
ST OTIT IEH, @ AT ST ST G SHeRT €4 i1

e ———
A Multidisciplinary Peer Reviewed/Refereed Research Journal of Arts, Humanities and Social Sciences. www.veethika.co.in

200


http://www.veethika.co.in/

Vol-15, Issue - 02 ISSN-2231-1130
March, 2025
e O @ VEETHIKA@ @0

el for o ST Q1 I S SRaT A S Al e Tl i ol STrvaeRdn 1 g foh g o
AT T 2 SETTT Trawer vy wieror sifaeis et =nfev) Fefy Trd wuft ARy U T W,
Tiq H HT HTHAYT A el W Herd fopa @ | arsielt o e s o 91e WRd A 75 1998 H dieor §
|t TCAT] IET0T TR | 39 ol 3 et oht oiffeh #el 08 Uoh 9@ ST STTeHT-YR T o &9 H T fopar | 360
HEW = TR T i Y36 R TR SRETIERIT 7 SATCHIPATH 2 WIS 34T shil I8 HITE! STESdT shi W&
T o1 H U SISt haw T | AT qeHTY] e & Steet forem 3 for ot wawT foa fof o1 o WA &, 3 o1t
TET AT TR ST 2, TR AT L TET 2| 36 TR ONeqor B e forre e, aifeen Atean 8 14

JIVET o8-

o 37 faeRl arstuRt o Toramil o Tsdier UshdT 3T SREST T T T 912

o FH YU Tkl 7 uicRRurferdt § arstieft 3 wwar ot sifireRt fmd?

o IS Sft % WIUTT U shferaredl § UehdT 37 TG ST ol WIS fordl T SieTehdT 22

o 37eat St it fifer 3t sperfifer ¥ e % Sferearel AT § wehed @ § o TR e feam?

o 37 forert aTsTuRlt o STTEhTeT B TSR UehdT shl TTTord S aiTedl STl qeiT dedl UX Seht Sfdfshar
ERIREN
o 312t foreTdt o foram o et adam o i Tshdt 3 fore fore wehm Sommata &2

e 3 Y-

o ISRt Sft S WU, TrE SR ST H T TehaT o SREESAT o6 Wa Sl Te= ATl

o 37 Sft o TSTfifcrek frrotart e Seht <fifert & Tt gfentor it Wfcrerieres wdfet sem

o g ohT farferera o WehelT shi SIcETfed T 8q 3ok TATHI o1 T HToh A1)

o T i iAo Ty dewor wlieror, FRAC Tg YT WINETaF T H 396! hl qfoht
fersgyeror =heem

o YT TrISRR-TSHfreh T # et 3 fomm i SR S T

iver srferfer: - g Sivere Wfererfive, omenen 31 aufTeTss g

o Ufcreriies sy fafer: stee foremdt areroet 3 Hided w1 Ui wewl & st

o guiarersh St fafer ; arereft Sft 3 =afthea, forme oii it it aofrenss stearm

o it fosgwor farfer: 37 ok, i@, Siararstl ST THeT™ Jidr o1 ATl ST STERH Tl

Fee forgrl o for tgfea waa Tl T | 3= Ut qei W & 7o ol forg =ime a1 s forame
B AT HIeRUT Ted TS ol T, T TSN, T I8 desh e anfe fsrifaa it fored amfior
WTATRIT ohT SATSTH TS AT AT ST FEpicT, AT, STt Toh GEL H Had @ Teh H a1 W@ Rl foh AT oAt
T WA T ATIE YA, TR, HoTSlid, GHE Tehid sl T8l 8l Fel HeASiil ST, T o HROT 3T
forerll 3 waa TSIl o et wreY GURA SR R 6l T, ST@GUST I ST T I TATH STRT T@T 3R

e ———
A Multidisciplinary Peer Reviewed/Refereed Research Journal of Arts, Humanities and Social Sciences. www.veethika.co.in

201


http://www.veethika.co.in/

Vol-15, Issue - 02 ISSN-2231-1130

March, 2025
*0® @ VEETHIKA@ @0
et S 3R T 1999 H ATER S| AL sh1 ST 36k of1a TaisT HYRE § 1§ 2001 H SR avelf g51°

BTCAIToR &A1 &1 STy, forehet T, fohe] STehT TahdT SITTd 3 ST SRITH S ol

fopelt Tz bt e T | TOX ohT Tl T srgrslt el 81 W St SigwTt T WTNTS TR 6 aIR
IR W T SHROT ST 8] ATt Sft fewet o Sroret wwels o, <iferd o Tl gt o+ foriedt o 3=
fe=dt oY TSguTT % ®Y § TR o Try-Ary Tt I Trsty 1 9 R il ST el 3R gfE |
IR RIAT 61 A ATel FerfereraTait oh GwTelRT ofT| STeifeh R forforeranatt & i g1 T &, T SATeahieT Wi
TRt e AT 1o T T o T H SA1eT 3§ L3N 3T AR oft o 7, Afe v shi foidt et v am
R0 T TS & X A BT SAYE UfTeTTaeh e Tee forert arotuzt = fopam ST i Hah g &ef o el
& et 7 wirror 2 7 foofar form

W Sfaffer 3 d W 4 S7ageR, 1977 § §Yw Ug W9 hl HEW@WT & 32 o HAeawe H et
fafRred & stauisa aHer i gifod URm© 3@ ot = it SAferenTi i streri=tenrd s fear o, @ 6 o
TEe & H 78 | 37T forerdt 31 Tosft |ifrar srsiwr firer bt ) aft 7l ererd o, Afer fedt o mmet o S
forelt ot T AT steet St & wect TE o weft o, e g e H fEdt o T S WRa @ Tt
Tora ST g Tt oht T fopareat R TSt fedt forer

T gAT HIL
o2 69 & A 4,
&t ot Sepm
Tt =1 SR,
few fet o sfrem
G TS I,
forg sTerT # St ;
e hdl i,
ﬁwaﬁrwzﬁ;
VT HTT &1,

T T WA ETTsg Y TohaT 3T STEUET I S, e o fo e e ot e & e, sifug
TEh TTY-ATY ST T § FSAe ST ot e I AT i STrawehar 8l AR, IeNT R qarstt 7 o
R T ST ST &1 SR forg 6 waert # 7o F10S TS Feohl 36 T STarwash il SATETa St
1 fammot st forer gry fore ST ot s foram Trom) =6l s ot afton o, o v ot sifies et
A Al HEHTR © SIS dTet T TSI b Hia 72t it 3 Tt fo& wafote =rqfst o a1 & 317t off S
ST 1 39 ST 3 HIA shl GeATS hi STdIeh & ¥ S(QUTTel 31 SeUTel § HATqeh &l deh QITH ot ST 36
e § Yeerd! ST SR TRl 11T ISRIHTT Rl 37 ATk e [HetT| $68 HRATS STefedareel S[ete ¢ i wifd
e gred & il

3T T UTAT AT, Toh Tee it srguear Y a1 forser TRer il o arer S-S &1 foar 8, aAfeh Sar
39 T AT AT L FRI S I AV SATARIHATE Y01 &1 Hoh I UH %7 H BIE-BIE IANT T 1A

e ———
A Multidisciplinary Peer Reviewed/Refereed Research Journal of Arts, Humanities and Social Sciences. www.veethika.co.in

202


http://www.veethika.co.in/

Vol-15, Issue - 02 ISSN-2231-1130
March, 2025

— 00 @® @ VEETHIKA@ @0
A & EE 81 Tk &, e & afar w1 Fagt o1 &9 o S, Set stravaendn i avt Si-sie S
=1 TR0 fehart ST k) 0@ UL O 9T shat BT 8H STTCATWE ST A Tefewit aeqal o fmior S sy
o T ST HETwTfh sIeht 3wl

THTHT TTH e AISHT ST STt shl a1 ArsiT off, For 1 sharet Tedieh 71T ol 3119 | SireT 9t
eI} <1 FEIATT & ST ST 37 Faterdi il o ol ok shifcrehrdl shed o, fSad wmior 3o 3eare STmardt &
TTET T AUST T ATH AATHT HT Thdl ol 3O 7 sharet ATV o Sfie & # afaad foran afess o
farfercaTer de sATaTq el 3 g T QT ST SHehT I8 had UL Tehell bl HSfeld L e o |
forelt g o ToTQ 7 et oy o SEehT ST Sifoeh SHsh! GUaTT ,ST@uSdT TR TTRIcT 36 g 3hi AT Fgedr
X 1T T 2, EIY SR, 2T R 3ed foreit F 3701 S ahsa foham 31X 28 315, 1998 i WRe
JET qiEE & T Trie o 37ed St 3 98 SR qUf Tam foran for «foepmer a1 forspmer qom of ot
3t forepran” ®

afeet foramt o7oeft shforaretl @ wToonl & T wehar TR Wi GHEdT St WTeT @ afegul 1 ) S
TS & S
FIH Y FiSsTd Sfa,
T R ¥ e Aed,
wfreara & wafd wye,
q-faq Afdq 19T 91-1,
Sfter =1 3rd-71q g A,
STETT BT, T BRI,
e fireTeRt Tt g

e THATR TIHT BN I8 3Tt Torerl arsult shi Ueh SNuTerieh 3R gerefarel srfdar 8, fSrem o warst &
T AT T TS TR T T TEM A o F dferar wegfmfor, arrores aoeaar s e & e it
TEAT A ST &1 Hierar & arsoft Sft shed & for At =g foyam oft e st =1 8, o1k ot wa forered T 21
3 TS, sy, ST arTiors formar i diet b waifeRd wd & 37 Tehd 3d & fo fad st & e A g
AT Tiad o Tt i 37T TS TohaT SATE9a 2
F1oT o Tt 3 B,
ST S T IS S,
T gHfifa gefeat me,

T3 o & T sremd) ' ereer ot wefd gefifer & ferer Y o7 waha i €1 3 ed & fr e
e forstar o T fore & camT, sifcreT SR Hehed ohY STTagaehdT 81 &1 ¢ eefifer et Seifed | 319 st
T TATT AT BN F FHieraTd TR Jarsit 3 fersr SRom 1 & T €1 3 7T 2, o6 gy wohar s st
TR ket TSIk et T, Sfceh diehiden Tear 3T STTTE 39 TE1d 2

e ———
A Multidisciplinary Peer Reviewed/Refereed Research Journal of Arts, Humanities and Social Sciences. www.veethika.co.in

203


http://www.veethika.co.in/

Vol-15, Issue - 02 ISSN-2231-1130
March, 2025
0O @ VEETHIKA@ @@

ared St 3 Uit & gfaeme 1w T e foran, o 3 Ui wekdn, st@vedn R fas
a1 TTAfihar &1l ek +qcd H I¥7 I Toh Fled (oxT et iSTen foem o kil a6 S w8, o aeet
T Tehell, ST@USAT Shared Wiifereh TaTait # 7, afeen it 3 foreml, Sehrt it sroe gt § gt 2|
Ik AN ol LA THTST ST GFAT 3 H1F AT ShdT & 3T I8 9T ohiaT ©, foh e G “firtfig @
TR el o SATSIET g6l JATGH” 12 3hT Uk fa quidT deh ag=ma|

freer-

e TRl ATSToRlT Shaet Toh ST T8 o, of A ol SATCHT o Sfieh 2| IR 7 skt folforerdal o
TeHAT 1 FHETer S o6, Sfceh Hehel o GHT T i THSE i 1 o T Iet Sfia 37 i
AT TR e o FaTaTl o foeTT SRoM ol |1d 81 3 379 e Teh UET WA SIS 7T S 3Afere Tfea, s1fersh
AT 3T SR e Bl 3tee St T " H g % uw simifers g T, sfews we SfiE,
Ticrefiet SR Tieehien g o [l TehaT 3T STESAT ekt Haqi Hened ol

Tgel:-

1. ffama, .8 (2017-18). T WRA 1 3(deTe T HEHH, JATSCS oo 1Sl SATRTEIE,IB-519

2. =%, faftm, g, wgan, wast, i, af=e, %7, 7S, geT, (2015), SRd i wdar &od, fEdt
HTEAw St-aad fHeener faect foafoeme™,gs-476

3.yl afvseht YT (EuTEe). (2022), B SeRITEH Shidard, fhdTerer Jehme 7% fooet-a8-49

4. HIE, ATHL. (2014). G I, THIT TohTRH 8 faeai!, T8-27

5. ARERET, W, (2019). FTLEY 9RA T A S, SHHS Ta4,98-252

6. T, T, (2019). 39 I8-211

7. ARERET, W, (2019). 394

8. i, FreATerad, (2024), T @IAT T UTAT, TSI JohTeH, I8-121

9. i =ifgeR y4TE, (2020), i | ifd, foRdTereR Yerrer 7% faoeht, g8-48

10. &, FHeeATeATe, (2024). 37U IB-80

11. &, FHeeaTard, (2024). ST I8-82

12. T, Ff-5eh 918 (HUTE). (2022). 34

e ———
A Multidisciplinary Peer Reviewed/Refereed Research Journal of Arts, Humanities and Social Sciences. www.veethika.co.in

204


http://www.veethika.co.in/

Vol-15, Issue - 02 ISSN-2231-1130

March, 2025
: : : *0 O @ VEETHIKA@O@
28.0 511 & saTH Aeura wEsETET At it # w-Rigia T W, ey qeeE %

IENUEREC R
o EHRA TeeTH I U3k, T8 Y AT, W Ua AfeTd shedl Hehr, feeett forafaemer

dferm-an

T8 FNY-T7 51 &7 H AT {1 Sw0rq GEar %1 Hifth WO § Hied @-fgia SR [@areT 1 fa=qwo
FA1 3, Forer 1a91Y &1 TYTaecry] TEIaTRI T Siad 121 7791 8] 571, S8 T41-3W0 #1 fae2 Aerd €91 g3,
81 %1 ¥tk FacT YfHF ST 7 Sl TF Sfad TEIcHF I 8, ST1 T F1 I T 9 SR ST
& o9l WH AT Geiel TMYq FAd] 81 36 T H J01q GrIard] 1 ==l #3d §C 51 & i~ o
GEIETIT %1 T T H1 STERA F [953907 ToherT 71 @) Teraets] §Eyard %1 T@IareH f[613e @, Fiife 368
T 1 %, TEHA, TSS9 A del T T 8] T #ifed sRew He19Y SR Yaldd I8 GRIar
Wit %1 Qe WY, GaHd 3R Y578 @ SIqdid GreH1-99 HHd1 8, 1SaH th Tewr’]-Td @ YH1-39M 5
! A1 31 I8 W1Y-97 SR & 1 8 TeTaects GEIard &1 - ¢/, TATe] Hi Fact Giad a1 w1 78],
afce STfadr STeATfcA® STPd F1 AT ST 8, S WA A % HETHR F 3R o Sreft 3
1351, SATeH-3T |

SIS AT U HINfcreh & e, dfcsh T Sfad niieh-aiehiod T 8 I 91 2| I8 o1,
HiEepiceh ST SATEATICHe <IqT shT SH H o5 T&T 2 | STST shi STl ST shl THEH o foTe sire quror # 7
1 niferer Reerfcr ar St firerar 811 58 qor 7 W ot W St A St Wi 812 o1 w7 B R o
TS AT BTG HEhidl oh THIC HATICHTS T Tgerdl ol ST & shi UfdeTiiehdl ohi 7ol ST 2Hsrerd
RTqr, EfET g, S fowy quer S st & aftfa Fwrafa /1 aw & e we & & arfifs i
THfcreh 3% ST TEah(d AT TTSh T&T Bl WA enfifer woar  siof & 37T Ao o o1 o e Heiey Tt
21 T e sfiepr i STt e, Iu eferedt S Ik ufa SH-wfte i stfEdte W  3Ea ge, s
AT H ST TFIETET o ATear § foreqe g8

OIS FFET Ty AT 3o ST T Wik T itk T HaqH AT HIAT 2l 51 TR S0 Fesera
T HeY AT W, JHT-feh, TEfth 3R Ao THICHT T STET ATeX0 8| JTd |rIarT i
wfefcash, iepioen 3 With STl 3 51T 1 0 T HTiish Tt & T8 oRd U o, dftel, 3freamed -,
ST f, W iy oK <fier it % w7 § vfafsa form o o i 9fr T S weer st v,
wifefcaer Tgid, A1 AEpiden Te=TT YaM shil 58 TR Sisl 1T w01 Th-GH o 0ok sIoht R eTfen
T T THE R T8 B U1 TRIET Wfh T Shael Ueh WTaHT T sifodh STTeH-FTH ST TTeET T 7 /1T 2
FET WA H qUT AT o ST ATee I STH-HETCHR BT 8| Fei (i sifeer fagial 1 gneaa o &
fierar 21 50 TR 13 1 weaewrn oft Jwre wEERl o freial § Jed @ fredt 81 i SwE g
HATEATI AR o T T farferer e & TG &, T e Het Wi I8t & — R =i H forefie 2 |

TEATT HR Ak H1ed § SACHT SR TATHT o Tier 6l [g streanfonsh Spfa |i-ited 21 g&ft
T H AT TR THIITEAT o AT § STTHT 3hT TR S feiwa: ST |

L
A Multidisciplinary Peer Reviewed/Refereed Research Journal of Arts, Humanities and Social Sciences. www.veethika.co.in

205


http://www.veethika.co.in/

Vol-15, Issue - 02 ISSN-2231-1130
March, 2025
*0 @@ VEETHIKA@ @O0

ST raTerear™, EHTT, T SR TS AT S ST | et 3 AT Wit shi STTeHT Al
aATeTfersR ST AT AT WA SITAT 21 597 § 0Ty ik ohT Sy STeiel ATk, Tsfia 37 Wryeh 21 et wife
TATH-BET, T SR Afeed 31fE o ATears | e o Tid 99 =k $id gU Wik ol STt 81 571 ol wifth o
A AT T ©, U9 AR U AR T 21wt wEell-are, M-, ST, SR A1
fafirr w0t & wits sifireas St 81 7t Y with Ter-ssr % wft Tfia gt ], STt T st wadt ST
T THTEY WHT ST 2

AT HEIETAT Sh1 TS AG-SUYGT, TV 3 HETehTe! qeh el 85 | JTo0Td FFIaTy o Ay |orst §
HTTHeR, WA, |G ST aTRifeh @il TRI T Te TS ST 8| Hed e o ST | HTed §eie,
qryer, foreuy Tt TreT S st Srer sl Afth I Sread st SN F §rof HRd-a bl FehTeHT
Toram 591 & 1= wuer off S ol firerd € S - Tt sfifea efer g gfaured wemaeersy weerr et
TR THIATERT 3 T Ak 8, == HET] g Nfautied ME Swre wwery fSaeh! forivar wemig
TTM 2, FeeTER ST fauTied Sear () Frer forash! foRTear da 7r o W07 Wit 8, @t aie™
g1 wfurfed aelt arer freht fosivar aeft-ama 2, 8eh temer 9y M W SR s awer o
ot e = 2

it AfecT & T Fadt HIoT s AT TGH 1 AT T 2, qfeeh a8 $aT IP SATCHT o HeA
WISHTeHe & 2l HeRT FWTaT 81 1k hiaral < Tl o HTea™ § Witk ol Sield, a7 gegeaslt sar fa,
oo 718 aTfecd S-S o ged | 317l T SfE BT Il 8 Jat H T hl JRToT Hae $i5a-ge a1 We 9%
iy T 81 AT T 1 37 FTCHT o 34 IoaraH AW W €, S 98 s 1 9Te hLelt 21 W, S H, T,
HTHT ST qUTT, ST $4T o AT THIHAT ol T1eh o T 9 qd &SI 6eh ST H Wa-HYfeh Ieq L 2
SITH o Afeh SATeATfcrsh |TEHT T e TETcHeh IUEET 1§ of oidl 81 51t H it shefel ST 720,
ook TRETE T ITshan 8, fSTe sI=h T ol T o7 U1 T &ar g1

78 77 e, foew st @ - 59 Sparer wmem, a9 3T wifw ST ST R ST e 81 9, Sufet § W@
I 30 JohT firerar & —
"HIH: el YEld 3 STE oy o)
79 10.85.3

I 98 T8 & S STeT=E o foTq shioiee 3R STETST o1 &id T 2

“THT S || T YA AT watdl”
AT T HT A & T SATHTE AT TS, ISTH STH L 6 18 SATHT O 3713 i Ferfer o wger St 2

“3T TSt TIT: TIhT It o TS|
T THfe e T T | g @
-AATHA IS (6.11):

e ———
A Multidisciplinary Peer Reviewed/Refereed Research Journal of Arts, Humanities and Social Sciences. www.veethika.co.in

206


http://www.veethika.co.in/
https://bharatdiscovery.org/india/%E0%A4%B8%E0%A4%AA%E0%A5%8D%E0%A4%A4%E0%A4%AA%E0%A5%81%E0%A4%B0%E0%A5%80#cite_note-4

Vol-15, Issue - 02 ISSN-2231-1130
March, 2025
*0® @ VEETHIKA@ @@

T ST T H ST hT S oG o T 3R 37 & 1 w9 # Wff¥a 2, et o o s w2l

e HEETET § Wik o S -Fgid r STer-STen F9 H Wiafyd R 81 5 Svre-anfee § @i
o1 Tore=T e Gemiad, Hrearerrd iR avHieg 81 Iel W figid i aiqut sfreafereh foe=m me-qea o
FHTRITE § eIk TN L T A foFalT 2, STat T sharet Anfefereh stefentor T, afeen v 3 o stfer
I FTEAT-ATT 31 ST TRer § Sfi Teart St gry <wie g fig o @ it forqa samen 1 18 31 s
T F <ot S T Wikh 1 HE Fd g TA @ foh g Ak # e, S o S Wi (3R,
T, AT, HER) o ITEY, T-ITTHA HLdT &, T TEAH Hith-ATT 2| Tt SRE  ael JFer § vih
T Tepfdl ol T o &9 H GRS FRAT SITAT 81 I8 | 9Th ohl ST o |1 Hesidl A1 Ted S o deie
AT 31 FEFAT, TeT TET-TH Ieid Hewe0l o FEWIE o HIT Tk hl W01 o i I & Te0s 3 arer &
SATcHe W sh1 shirerl | et 21 7=t W et dieaionss v e, iU wits 1 S=aa wraTeis: @& T
2 IeavrEE gry gftaied SrETsd (aftam) derr § W fagid M gyee ¥ AT, Jarw iR
T -TE T ST 8| 8T T T AT | S o AT AFaY o HAGHTH Tehe 0T & &9 H @ T
2| Feey TR & 1 fagid daT 3R aTcee ¥ ATe & Yehe SraT 8 T At avE 7 it T o |er Wi -
qraley T ST 2, fohq Ao T ot 70T R §U S WTETNE o ohg el Wi St qfvem & w foer dan
T A= IS, HT, TR, TSI o W § 8, STl Sfid w2 1 a1t i foisia arersha @ ol
TEH T hact TN e, STHE-Ffed 2, ST 7 ol & T FO-STTieafeh o o T ol

TgTETAY HEEE H W] 9 qegeTa W SR fean simar 21 meart sifeq sfer ey wr
eI HFSETH o6 Heca Ul Tereh 37 THHiATeT €| S THITTEHT i S-S oh SIS o &9 H e foham
B T GRIET H itk T i AT ST GaH, SHRE 3 HET-T9H 2| T8 W kA AT
ST T, afcsh Wk ST SR o ol TRX TerTenes Hele T Hsiia Wy 2 feaq s it wfe § witw @
i Sfr vk Y T Rufd, e Wt o waeTeT % A e @ I /1 vumeeay wwee §
g Gtk § - aT-g@ WD | TEITEHT 1 @ & WIeHT 1 et foepr, fred weh o1 e o e
T ShT AT T TS HTHETA L Toh| IS AT Shared S AT YT AT, Sfoeh AT STV &, SIT Sfia i
ST, ToRaT 1 T ST e ST Sca T ) fod SRSt SR SaTied WeTeeetsl §Far # TIaTeT 7 shael
¥Ih ST SR 3TNGB, Sk I8 SEehT STTefersh 3=ifet oh | +ff 21 T Ha-shirli ot ToTe 39 TEaTeT
o (G el 3l IR LA 3, SHT Heh T TET-H0T o [+ SR ST HaT hl ST IR et 2

et -
SIST T e Wi, STef | <l farfererm o Tewrd wr=ia et & foemm 2, ot auft S weem 3
3R fIva: Moy TEIeT it WAt 3 fey g e 81 wnfee, wtd, s, aieia, aiered 3Tt
HiEH{roh AT THIAEAT o Tl HTEA T 8| Son(H, STl Ter-o1 i ofter-sufert sifaq srgyfaar i
it Wik % T3 | Sl &, T8 o 019 WrIErl + Hieh ol shelel IUTEAT e, U Teh TETcHsh SATEATIcHe
T o F9 H I foram 21 37 e § TuTaeery Teier STUHT fIfSTs THdTEET ST e i 9o aw
T Y I % HTOT foT Hee Tt 21 ARt JAT-wfth ST et S ST e Y Seean S 7 2,
STRT ek T ! TTETq: T T Tl W ST 8 SATfcHsh-a1aTery T 2| 36 TEIER | 7 shael o7
TG I 8, Ffosh T8 T sh1 IUTEAT & |TEHT 1 A 2| TEIITEAT 6l I8 STTURT Wb i shaaet

e ———
A Multidisciplinary Peer Reviewed/Refereed Research Journal of Arts, Humanities and Social Sciences. www.veethika.co.in

207


http://www.veethika.co.in/

Vol-15, Issue - 02 ISSN-2231-1130
March, 2025

e O @ VEETHIKA@ @@
7T STIE T ETd el T, edh 36 STACHT i Ha-foadIe AT 7 aiafid Fdt 81 et doard areEm
AT, TR FIer AH-Sehid ST fHemh Ter Sarsd W i el 3T 8, 98! Teraeay FFieE
“3fellfeheh ATYd T@ shY WTEHT LT € §6 Te | e T8 gAT fob 517 wifch 1 Ty dfcsh, drforeh, stefa
SR AT ®, Srehl 3TTeAT @ ¥ 81 Teiacay RIS 36 TE-\T9HT shi =iH AMeafth §, ST 9k &l 9
I () H ol o TETe o AFHId T 21 A IE heT S HehdT & foh 51T ol T, forsi:
qUTIedY RIS o Tey |, YT vfth TTRT shl Ush WET WT9-fagia Ye idl €, S 7 shaod e1fieh STeHT
2, Jfiq smrenferss wied it Soaam stf «ff 21

I TeTaeay e | S S e e teaal
St S ETaeay AR | S e e ||

wf, 2. (2010). FrF GEIGTI 7 ey, feeet: T SoheH TR,

e, RS, (2005). TeTaTTy FEIETT 3TR 3TF! Wi, STRT: #ff e I,

¥, fo1E. (2012). TEATEAT 3R S0 ik, AL GH HE JohRH.

i, G, (2017). 5751 % 4TfHeF GEIETS. HY: LT FH07 THIIH.

FALEB, T. (2008). TLTFTTT GEIET F1 ET1HeF GITFIV]. TE: HEhd THRM.
a1ed, ToRRTIX. (2015). 9tk 37K 1@ %1 STFLRON. ST FaHT fohelTal =1L,

#ffaTE, HEW. (2010). VETTEAH GRIGT 1 7T TTerT. Wer: T oy JehTe.
fire, 7T, (2003). 379 7317 37K drfae fFgid. T2t TR Tt T,

. I, SETEIET. (2011). 9k @ifecd 7 1@ o1 €7, fioett: anfee 31T,

10. Toamdy, L. (2014). WET-FH07 GFa=¢] FT TRI(e To=4907. STFR: 2t 0T Press.

11. T8, THIE. (2009). 575 § ATd HEIGTAT %1 AT, W TG JohTIH.

12. 9te, TS, (2016). HHTerST SR TeqTaeery] GFIET. STAYL: ST Seh1eH.

13. 7T, AT, (2018). Vemaes GEIQTd 1 Iofl Hifeed. SHIE: form qgeaepier.

14. =AY, W@ (2012). TETaeTy GFIEHI %1 eTHe S8 fare. faee: st formffe.
15. 9ie, W, (2019). T % 4THeF SR Qi T8c]. ITHIT: Hieed JohTe.
16. T, Hifd. (2011). 5 4 TGIGEAT %1 GG, F: THT FHT Press.

17. =T, fosRm. (2007). ety GEyar 4 w07 9. faeett: o sTehmeH,

18. I, FHIE. (2005). THITEHT 31 ATfealah faa=i. STTRT: €9 T3 Press.

19. 3T, FZAH. (2013). THTTECT TEIT 3R 38 Hih g1, HY: T THRM.
20. ST, QU (2020). 5757 F1 &M TR GIEHTdeh 7T, FHIL TRAT ThTIH.

S =

e ———
A Multidisciplinary Peer Reviewed/Refereed Research Journal of Arts, Humanities and Social Sciences. www.veethika.co.in

208


http://www.veethika.co.in/

	Page 1

